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INTERGREMIAL
After more than 200 years of inde-
pendence act; there are many aspects 
that resemble what in theory we should 
have changed, there are many men and 
women still today feel that we are NOT 
free, the chains of the slaves of the colo-
nial era, today are in museums; but our 
ties today are stronger and less tangible, 
the world rotates around supply and de-
mand...
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Austin Muswere
Deputy General Secretary - General Agri-
culture and Plantation Workers’ Union of 
Zimbabwe (GAPWUZ) - ZIMBABWE

Interdependence of national 
independence, industrialization 
and the progress of 
the education systems
Stephen Thompson said education is 
freedom and in general it has changed 
drastically over the last 100 years. But 
are people moving closer to freedom or 
some people continue to be left behind.
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Raquel Melo
State University of Paraíba - BRASIL

The Project “Extension of the 
Human Right to Education” 
and the role of the United 
Nations Organization
imitations and possibilities
Adopted in this way, without consen-
sus, in a forum then composed of only 
56 States, Western or “Westernized”, the 
Universal Declaration of Human Rights 
was not, therefore, “universal” even for 
those who participated in its creation.
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G.H.N. Pushpa
Union of Sri Lanka Teachers Solidarity 
(USLTS) 

A Profile about the Policy of  
Curriculum Development in 
Sri Lanka
State should ensure free and compulso-
ry education for all children aged five 
to sixteen years promoting accessibili-
ty through provision of resources while 
making it acceptable to all by raising its 
quality.
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INTERDEPENDENCE OF NATIONAL INDEPENDENCE
INDUSTRIALISATION AND EDUCATIONAL PROGRESS

Project Article 26 
Continental Coordination for Africa
CONSTITUTION 

The Project “Extension of Human Rights to Education” has been conceptualized 
as a proposal to the UN. Various social actors involved in the extension of human 
rights to education will work out different aspects of this matter with the aim of 
formulating a “Declaration on the Extension of Human Rights to Education” to the 
UN for voting. The project focuses on Article 26 of the UN Declaration of Human 
Rights which is to be modifi ed/supplemented in the sense of a progressive enlarge-
ment.

Continue on page 2

Dear Sir/Madam,
We, members of Trade Unions, Student Unions and Civil Society Organizations 

(NGOs), Student Organizations, High School, College and University Teachers from 
all parts of Africa who have freely accepted the Project Article 26, have decided to 
create the CONTINENTAL COORDINATION For AFRICA (CCA) in order to facilitate 
exchanges and actions within the guidelines of the said project. The objective of 
the international Project is as follows:

A new threshold in PoliTeknik’s International Project "Extension of Human Rights to Education", started in January 2017

Wikimedia Commons: File: Mustafa Kemal Atatürk introducing the new 
Turkish alphabet to the people of Kayseri. September 20, 1928

Wikimedia Commons: File: Eugène Delacroix - Le 28 Juillet. La Liberté guidant le peuple
Wikimedia Commons: File: Ferdinand Joseph Gueldry - The Rolling Mill
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The goal of extending Article 26 of the Universal Declaration of Human Rights 
while developing a broad base of legitimacy will be a meaningful experience for all 
people excluded from democratic structures. This is an interesting relevant pers- 
pective, a vision, because there is rarely time for humanity to act as legislators and 
articulate its undistorted interests from the outside.

The African continent is already involved in this project with 20 countries and 
is playing a leading role in the creation of global and regional organizations for the 
project.

From that perspective, partner organizations have decided to create a Continen-
tal Coordination for Africa and solemnly announce the constitution of the CCA.

All African participants who are ready to support this voluntary project as part-
ners and to take initiatives in the formulation of a declaration for the extension of 
human rights to education are cordially invited to join us on this long road. This 
coordination in the African level is subdivided into three different zones: Franco-
phone Regional Zone, Anglophone Regional Zone and Lusophone Regional Zone. 
Currently we have four representatives: DOKOUMOU Romain from Benin, COULI-
BALY from Ivory Coast, MUMBUA from Kenya and Austin MUSWERE from Zim-
babwe. This institution thus created, coordinates the activities not only for these 
different zones but also for the zones to be created later. The CCA will participate 
in the decisionmaking bodies of the International Coordination and will report to 
the grassroots.

We ask you to join this campaign to make the right to education for every child 
a reality in the 21st century. For any other questions or clarifi cations, please do not 
hesitate to write to us.

Thanks 
Sincerely,

In the Name of the CCA Members
Romain DOUKOUMOU
Coulibaly ABDOULAYE
Bernadetta MUMBUA
Austin MUSWERE

CCA MEMBERS

BENIN: Organisation Béninoise des Spécialistes de la Petite Enfance (OBSPE) 
Syndicat National des Enseignants des Ecoles Maternelles du Bénin (SYNAEM)
Syndicat National de l’Enseignement Primaire Public du Bénin (SNEP)
Syndicat National des Instituteurs Acteurs du Développement pour une Education 
de Qualité au Bénin (SYNIADEQ)
Syndicat National de l’Enseignement Secondaire Public du Bénin (SYNESP)
Association pour la Survie en l’Entraide des Personnes Handicapées, les Enfants 
Démunis et les Orphelins (ASEPHEDO)
Syndicat National des Personnels des Enseignements Maternel, Primaire et 
Secondaire du Secteur Privé du Benín (SYNAPEMAPS-SP)
IVORY COAST: Syndicat National des Enseignants du Second Degré de Côte D’ivoire 
(SYNESCI)  
KENIA: Kenya Union of Domestic, Hotels, Educational Institutions, Hospitals and 
Allied Workers (KUDHEIHA) 
LIBERIA: Consortium of Education Defenders of Liberia (COEDEL)  
MALAWI: Private Schools Employees Union of Malawi (PSEUM) 
MAURITANIA: Union des Travailleurs de Mauritanie (UTM)  
NAMIBIA: Teachers Union of Namibia
NIGER: Syndicat National des Agents de la Formation et de l’Education du Niger 
(SYNAFEN)
Syndicat national des Travailleurs de l’Education du Niger (SYNTEN)
Alliance Globale Pour l’éducation Et Le Developpement (AGEDE)  
TUNISIA: Syndicat Général des Inspecteurs de l’Enseignement Primaire (SGIEP)  
UGANDA: Uganda Liberal Teachers’ Union, (ULITU)   
ZAMBIA: Professional Teachers Union of Zambia (PROTUZ-Zambia)  
ZIMBABWE: General Agriculture and Plantation Workers Union of Zimbabwe 
(GAPWUZ)
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“We, the Colombian workers, fre-
quently dream of the change that, 
since the independence, was in-
tended after the fair liberation led 
by Simon Bolivar. Despite this ideal-
istic thinking we see every year how 
the rulers make mistakes with the 
administration of public resources 
that know well how to manage their 
income but at the time of provid-
ing this resource to the people, we 
can see how the privileged are still 
somewhat like the Spaniards, who, 
although a minority, were favored 
in a greedy way”.

After more than 200 years of inde-
pendence act; there are many aspects 
that resemble what in theory we 
should have changed; there are many 
men and women who still feel that we 
are NOT  free, the chains of the slaves 
of the colonial era, today are in mu-
seums; but our restrictions today are 
stronger and less tangible, the world 
rotates around supply and demand, 
the workforce is a business where the 
labor force is monetized but workers 
are less remunerated for their con-
tribution to the growth of capital 
despite the global overproduction; 
workers in Colombia in 2021 are still 
waiting for what our liberator said,

"Surely the union is what we lack 
to complete the work of our re-
generation. Nevertheless, our 
division is not strange, because 
the civil wars are usually be-
tween two parties: conservatives 
and reformers. The first ones 
are, as a rule, more numerous, 
because the prevalence of tradi-
tion produces the effect of obedi-
ence to the established powers; 
the second ones are always less 
numerous, although more vehe-
ment and enlightened. Thus the 
physical mass is balanced by the 
moral force, and the contest is 
prolonged, its results being very 
uncertain. Fortunately, among 
us, the mass has followed the in-
telligence.». 
http://www. cervantesvirtual.com/
obra-visor/doc- trina-del-liberta-
dor--0/html/ff6f5f94- 82b1-11df-
acc7-002185ce6064_27.html

Changes occurred where wars and 
revolutions destroyed everything, 
even those that were useful, in other 
places of the world such as Europe, 

and built a place of opportunities 
where men and women obtain well-
being as a result of their effort and 
constant work, "no one who works 8 
hours a day should be poor”.

Colombian workers that migrate 
to other places can see that their wel-
fare comes as a result of their salary 
remuneration, the governments of 
other countries have been managing 
public employment policies that gen-
erate educational and technological 
alliances so that the economies grow 
for the welfare of the collective.

The construction and wood work-
ers union of Colombia believes our 
projects get stronger by the fact of 
seeing possible a better place to work 
where our affiliates deliver with their 
hands the personal growth and the 
scope of their life projects, in person-
al aspects such as health and safety 
in their workplaces, in family aspects 
such as the conformation and mainte-
nance of a family based on the feeling 
of love, in socio-cultural aspects such 
as the enjoyment of their targets and 
the free consumption of entertain-
ment and in educational aspects such 
as being able to access training to 
strengthen their talents or even the 
guarantees that an expert in a trade 
deserves.

Technologies such as the construc-
tion of the subway of Bogota, Colom-
bia, deserves special vigilance man-
agement, the workers of this project 
see their expectations of job stability 
that must comply with the responsi-
ble relationship of the employer - em-
ployee, being aware that this project 
has an extensive time of realization 
and as a platform of decent and dig-
nified work we are focused on always 
giving support so that this avant-gar-
de means of transportation provides 
pride to the Colombians that author-
ized it and to the workers that will 
make it come true, since it is a part of 
the progress of our country.	

The labor force of our country is 
highlighted by its connection with 
the fulfillment of the goals of the ad-
ministrators, we are workers with a 
strog sense of responsibility, thank-
ful for the opportunities, but at the 
same time we are critical regarding 
the unequal conditions of the new 
forms of relationship between cap-

ital and labor, nowadays we have a 
more qualified and more educated 
labor force, we have professionalized 
a great deal of trades and yet today 
we are less remunerated economi-
cally, which indicates that we are in 
the middle of a restless and dynamic 
generation, yet more insatiable and 
forced to participate in processes 
such as social explosions influenced 
by the growing access to communica-
tion technologies.

Despite the fact that our country is 
considered to be on the road to de-
velopment, it is difficult to measure 
how long we will be “on the road to 
development”, when this road is con-
stantly replaced by the president in 
office, development projects change 
in the same way that mayors, gover-
nors and presidents change, while 
the minimum wage in our country 
has an insufficient growth dynamic 
in the face of the globalized economy 
and transversality due to the price 
of the dollar as an international cur-
rency based on supply and demand, 
in other words, since Colombia de-
cided to sign free trade agreements, 
the minimum wage oscillates be-
tween 260 and 270 dollars and thus 
we have realised that our economic 
independence does not exist and we 
have no sovereignty. Government 
strategies are becoming progressive-
ly less absolutist and are dependent 
on the forms suggested by the multi-
nationals, which strengthens the the-
ory of trade unionists that says that 
“we are not free”, that our struggles 
are still more alive than ever before. 
The COVID-19 pandemic proved that 
a lot of jobs that were thought to be 
formal and strong were based on 
speculative economies and when we 
stopped producing, many jobs ceased 
to exist because they were weakly 
supported by governments, formal 
employment is becoming more and 
more demanding in relation to the 
consumption indexes of human be-
ings, but in countries like ours, labor 
charges are immeasurable, while a 
production technology in developed 
countries can increase its results on-
ly with industrial automation, in Co-
lombia we still believe that working 
men and women must work overtime 
to produce more, while the deteriora-
tion of their quality of life is absolute. 
A different case of entrepreneurs who 
have opened the doors to leverage 

new technologies such as the internet 
and social networks, new technolo-
gies are quite innovative and gener-
ate millions of dollars that were pre-
viously in charge of traditional jobs 
especially in the areas of logistics and 
public transport, smartphone appli-
cations deliver to your front door all 
the products and services that make 
everyday life easier.

The global opening brought with 
it very challenging aspects that are 
still difficult to assimilate, consum-
ing food that is not produced by our 
farmers, shoes that are not produced 
in a traditional way, exciting tech-
nologies that connect in a matter of 
seconds even if you are thousands of 
kilometers away, among others, are 
the object of a responsible position 
that nothing will be as Simon Boli-
var and his armies imagined it. Even 
though if we think about it, the phi-
losophy of uniting the whole world is 
the spiritual philosophy that was also 
taught by a liberator more than 2000 
years ago.

Fortunately, access to informa-
tion is facilitated for those who are 
interested and allows us freedom, 
"Knowledge is power.  Informa-
tion liberates.   Education is the 
foundation of progress, in every 
society, in every family" Kofi An-
nan 2001 Nobel Peace Prize winner 
and former UN Secretary General. 

The current generation is aware of 
the advantages of virtuality, today's 
workers know the history and we 
must be aware that we are still build-
ing it, many things have changed, 
some not necessarily for the better, 
union organizations are becoming 
fewer but those of us who are de-
termined believe that we will find 
enough tools to continue floating in 
this immense sea, in which challeng-
es are summarized in promoting a 
better world than the one we already 
know and allowing those loved ones 
who are our children and the new 
generations to enjoy what perhaps we 
have always dreamed of, but which 
has been difficult for us to material-
ize. We are responsible as guardians 
to function better for the generations 
that will inherit the world we know.

Translation: PoliTeknik
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Extension of Human Rights 
to Education

Universal Declaration of Human Rights – Article 26
1.

Everyone has the right to education. Education shall be free, at least in 
the ele- mentary and fundamental stages. Elementary education shall be 
compulsory. Technical and professional education shall be made generally 
available and higher education shall be equally accessible to all on the ba-

sis of merit.
2. 

Education shall be directed to the full development of the human person-
ality and to the strengthening of respect for human rights and fundamen-
tal free- doms. It shall promote understanding, tolerance and friendship 
among all na- tions, racial or religious groups, and shall further the activi-

ties of the United Nations for the maintenance of peace.
3.  

Parents have a prior right to choose the kind of education that shall be giv-
en to their children.

http://www.ohchr.org/EN/UDHR/Pages/Language.aspx?LangID=eng
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ÇOKYÖNLÜ EĞiTiM DERNEĞi e.V.

The Charter of the United Nations (1945) proclaims that 
one of the purpose of the United Nations is to promote and 
encourage respect for human rights and fundamental fre-
edoms for all. This call was fi rst given concrete expressi-
on with the promulgation of the Universal Declaration of 
Human Rights by the United Nations General Assembly in 
1948. Adopted against the background of the horrors of the 
Second World War, the Universal Declaration was the fi rst 
attempt by all States to agree, in a single document, on a 
comprehensive catalogue of the rights of the human per-
son. 

As its name suggests, it was not conceived of as a treaty 
but rather a proclamation of basic rights and fundamental 
freedoms, bearing the moral force of universal agreement. 
Its purpose has thus been described as setting “a common 
standard of achievement for all peoples in all nations”. Bro-
adly speaking, the Universal Declaration sets down two 
broad categories of rights and freedoms - civil and political 
rights, on the one hand, and economic, social and cultural 
rights, on the other.

• Article 22 says everyone’s rights to social, economic 
and cultural rights are "indispensable" ... for the "free deve-
lopment of his personality". 

• UDHR - 26.
Article 1. Everyone has the right to education. Educa-
tion shall be free, at least in the elementary and fun-
damental stages. Elementary education shall be com-

pulsory. Technical and professional education shall be 
made generally available and higher education shall 
be equally accessible to all on the basis of merit. 
Article 2. Education shall be directed to the full deve-
lopment of the human personality and to the streng-
thening of respect for human rights and fundamental 
freedoms. It shall promote understanding, tolerance 
and friendship among all nations, racial or religious 
groups, and shall further the activities of the United Na-
tions for the maintenance of peace.
Article 3. Parents have a prior right to choose the kind 
of education that shall be given to their children.

• Article 29 repeats the holistic vision of human rights, 
saying: "Everyone has duties to the community in which 
alone the free and full development of his personality is 
possible". 

However, almost 7 decades have passed after the UDHR 
declaration by UN and the world community has seen the 
signifi cant progress of UDHR in dubious pace. In most of the 
IIIrd world countries the pace of universalization of educa-
tion is still a dream. Let us see what happened after UDHR 
declaration in the world.

I.Education for all by 2000 (Jomtien declaration): In 
1990, at the World Conference on Education for All, in Jom-
tien, Thailand, 155 countries including India took a pled-
ge to ensure education for all by the year 2000. Needless 
to mention that this declaration remained incomplete by 
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Project Article 26 
Continental Coordination for ASIA
CONSTITUTION 
A new threshold in PoliTeknik’s Internartional Project "Extension of Human Rights to Education", started in January 2017
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II . Dakar Framework 2000 (Education for All by 
2015): In April 2000, 180 of a total of 193 countries came 
together for the World Education Forum in Dakar (Senegal). 
The countries acknowledged that quite a significant num-
ber of -- people from the disadvantaged class, with low so-
cio-economic status, aremained without adequate access to 
education and came up with six objectives to be achieved 
by 2015.

Thus the EFA goal remained unfinished in most of the 
developing countries by 2015 as committed by the world 
community.

III. SDG-4 Education 2030 and “ensuring inclusive 
and equitable quality education and lifelong lear-
ning opportunities for all” by 2030: During the year 
2015 the UN member states signed Sustainable Develop-
ment Goals in its General Assembly. World community has 
also signed in “Incheon Declaration” called “Education 
2030”. Having fully endorsed and embraced the vision, 
principles and targets of Education 2030. This is a more 
ambitious goal than ‘Education for All’ (EFA) goal which re-
mained unfinished in most of the countries including India. 

• Only one third countries have achieved all the measu-
rable goals of EFA. 
• Half of the countries could complete universal primary 
enrolment. 
• One third of countries did not reach gender parity in 
primary education; 
• Half of countries did not in secondary education 
• 121 million children and adolescents were still out of 

school in 2012  

Some challenges and concerns:

• In third world countries the governments are not in-
vesting enough for education. The trend in education finan-
cing is not inclusive for SDG agenda. 

• Rising trend of education privatization. Mushrooming 
privatization in education marginalized the poor from 
right to education. All these impact on the poor and mar-
ginalized; widen inequality even further; and weaken the 
public education system  

• The UDHR and other international covenants like ILO 
article 182 and 138 are still not binding on member count-
ries in practical terms.

• The agencies like World Bank and International busi-
ness bodies are keeping an eye on promoting low fee pri-
vate schools to earn money from the unfinished goals of 
earlier commitments of EFA.

• Rich countries are not on course either: Even at the fas-
test rate of progress ever seen in the region, 1 in 10 countri-

es in Europe and Northern America would still not achieve 
universal upper secondary education goal completion by 
2030.

• Universalizing upper secondary completion for women 
in sub-Saharan Africa by 2030 would result in 300,000 to 
350,000 fewer child deaths per year in 2050.

• In low income countries, universalizing upper secon-
dary completion by 2030 would increase per capita income 
by 75% by 2050 and bring poverty elimination forward by 
10 years.

 Universal upper secondary completion by 2030 would 
prevent up to 50,000 disasters related deaths per decade by 
2040-2050. 

Within this backdrop project which is a global collecti-
ve formed by academics, social workers, teacher’s unions, 
students’ associations and civil society organizations, co-
ordinated by PoliTeknik Journal, have initiated a reflection 
process that led us to present a proposition of extension of 
UDHR’s article 26, in what concerns the Right to Education. 

We have been doing various activities of analysis and 
propagation, including symposia, seminars, publications 
and technical discussions between people and participant 
organizations and institutions, in which we would like to 
base, soon, for UN’s General Assembly appreciation, a pro-
ject to extend referred UDHR’s article 26. This project aims 
to update the set of duties and rights evolved on the func-
tional architecture of Human Right to Education and, the-
refore, to strengthen the implementation of political and 
institutional actions to it’s full accomplishment.

Dear friends the 2030 Agenda for Sustainable Develop-
ment calls on us to develop holistic and integrated respon-
ses to the many social, economic and environmental chal-
lenges we face. This means reaching out beyond traditional 
boundaries and creating effective, cross-sectoral partners-
hips. 

In conclusion we can see that the UDHR article 26 as com-
mitted by world community long back is still a distant dre-
am for learners of developing world. Second the state is not 
fulfilling its role in universalization of education rather its 
opening the doors for private sector to commercialize edu-
cation through their policies, plans on reducing the funds 
for education sector. Thus it puts marginalized community 
in more disadvantaged position. 

Thus this campaign “Extension of Human Rights to Edu-
cation” Continental Coordination for Asia (CCAS) where we 
are seeking your cooperation.

Sincerely

In the Name of the CCAS Members
Mr. Ramakant RAI
INDIA

CCAS MEMBERS

INDIA:
All India Federation of Teachers Organizations (AIFTO)

All India Secondary Teachers' Federation (AISTF)
United Teachers Association (UTA-Uttar Pradesh)

SRI LANKA: 
Union of Sri Lanka Teachers Solidarity (USLTS)

All Ceylon Union of Teachers (ACUT)
All Ceylon Union of Teachers Government  (ACUT-G)  
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Official Invitation 
to a global scientific survey with

college/university students

ÇOKYÖNLÜ EĞiTiM DERNEĞi e.V.

Dear professors, teachers and students,

Greetings from PoliTeknik!
The main objective of PoliTeknik is to work towards the 

modifi cation of  Article 26 of the Universal Declaration of 
Human Rights (UDHR) which deals with the Human Right to 
Education. This would ensure that every child and adult has 
the right and access to quality education. With this in mind, 
PoliTeknik started the project "Extension of Human Right 
to Education". The project is designed to provide a plat-
form for all the stakeholders, students and teachers alike, 
from around the world to come together and understand 
the needs that are new or neglected. PoliTeknik is making 
strides toward its aim through our gratis and ad-free news-
paper published in fi ve languages with support of volun-
teers from more than 20 countries spanning 5 continents, 
various symposiums with the help from partner universi-
ties and publication of e-books with the help from student 
unions, professors and social activists.

As a part of the above-mentioned project, PoliTeknik 
intends to conduct a global scientifi c survey and welcomes 
every university around the globe to participate in it. This 
survey would help us understand the issues university/col-
lege students face. Aim of this survey is to provide a plat-
form to critically discuss the problems related to quality, 
affordability, and accessibility of education; privatization 
and commercialization of education; the increasing cost of 
basic amenities, etc. A lot of these problems have intensifi ed 
during the current global pandemic and have highlighted 
major fl aws in the current system and available resources 
everywhere. In addition to this, the survey would help us 
understand how students perceive equal opportunity and 
quality education.

Comprehensive details of the survey, its objective & 
methodology, and the project "Extension of Human Right 
to Education" are in the invitation document attached. Once 
you have decided to be a part of the survey, an MoU/agree-
ment will be sent to the corresponding department/univer-
sity/union which will have all the fi ner details of the survey.

Please feel free to contact us for any query related to the 
survey and let us know if you will be available for a Skype 
meeting.  

To receive further updates of the survey (skype meetings 
and emails) we request you to fi ll out this google form to 
help us connect in the future.

 https://forms.gle/LANpjiDW6X9ZgFfo8

Anticipating a positive response and looking forward to 
a fruitful partnership.

Sincerely
Prof. Raquel Melo
Akash Yadav
Tamralipta Patra

info@politeknik.de
www.politeknik.de
http://politeknik.de/language/de/
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the ele- mentary and fundamental stages. Elementary education shall be 
compulsory. Technical and professional education shall be made generally 
available and higher education shall be equally accessible to all on the ba-

sis of merit.
2. 

Education shall be directed to the full development of the human person-
ality and to the strengthening of respect for human rights and fundamen-
tal free- doms. It shall promote understanding, tolerance and friendship 
among all na- tions, racial or religious groups, and shall further the activi-

ties of the United Nations for the maintenance of peace.
3.  

Parents have a prior right to choose the kind of education that shall be giv-
en to their children.

http://www.ohchr.org/EN/UDHR/Pages/Language.aspx?LangID=eng
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Dear professors,

PoliTeknik proposes to organize a global scientifi c survey 
to better understand the problems that college/university 
students face every day, from increasing cost of education 
to basic necessities like decent housing, from privatizati-
on of education to student protagonism (which has taken 
center stage in so many countries in the recent past). This 
critical discussion among participants of the survey would 
help understand different perspectives and possible soluti-
ons to problems faced by students from different cultures, 
identities, religious, social status/classes and regions of the 
world. Their input becomes quintessential in understan-
ding how they perceive equal opportunity and quality of 
education. This is possible when students are dynamically 
involved in the discussion. This survey will be a part of the 
project “Extension of Human Right to Education” which 
focuses on modifi cation of Article 26 of UN Declaration of 
Human Rights in the sense of a progressive enlargement 
(details below).

Methodology/approach – This survey has both quan-
titative and qualitative component, it will be conducted 
at university/college level with the help of our partners 
in different countries. This survey is spearheaded by Prof. 
Raquel Melo, UNIVERSIDADE ESTADUAL DA PARAÍBA, Pa-
raiba, Brazil. 

Based on Paulo Freire’s Research Action approach and 
critical pedagogy, this can only be achieved by dynamic 
involvement of students, where participating students are 
not just object of the study, but active subjects of social 
transformation. Circles of dialogue among students will be 
an important element of this scientifi c qualitative survey. 

Survey includes basic quantitative questions in order 
to draw correlational conclusions during the analysis. 
And, the qualitative questions (for e.g., regarding student 

protagonism, quality education) can act as anchor for the 
survey and ensure that there is a critical discussion among 
the participants and they can analyze solutions to these 
questions themselves. Empowering students to think cri-
tically about their reality will be an outcome of using this 
research approach.

Findings (Tentative) – This survey would try to fi nd 
answers for the problems in real situations, investigate to-
pics used in discussion with a clear objective, which for our 
context is: Extension of the Human Right to Education. The 
core set of questions for discussion will guide us towards 
this objective. Themes generated from individual local stu-
dies will be used to fi nd common themes spanning the glo-
be. Our fi ndings and novel solutions can then be presented 
to the UN as a part of this project.

Practical and social implications – This collaborati-
on with voices from students and other stakeholders (part-
ner universities, students and teachers’ unions, academici-
ans etc.) through e-book, PoliTeknik publication, symposi-
ums and surveys can help us understand the dimensions 
of this huge undertaking, extension of the human right to 
education.

Originality/value – This survey would provide an 
overall understating of students’ idea and perspective on 
certain specifi c issues that needs to be highlighted. The 
conceptual work can be useful for future research that at-
tempts to further expand this. It also provides an opportu-
nity for student bodies both as participants and ushers of 
the survey. Partner universities which are already a part of 
the project “Extension of Human Right to Education” can 
help expand the number of local discussions and dialogues 
among students. Findings from the analysis of the survey 
can form basis for our recommendation to the UN.
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One of the major signs of inequali-
ty in Brazil can be found in the coun-
try's educational defi cit, which is still 
the result of decisions made by the 
national elites since the colonization, 
which, sadly, lasted after the coun-
try's independence from the Portu-
guese metropolis. In contrast to the 
Spanish colonization model that was 
applied in almost all the countries of 
Spanish America, Brazil still suffers 
today from the option taken by the 
Portuguese Crown to refrain from any 
policy of development of the national 
educational system. This occurred 
despite the colonization model we live 
in, which has been marked by histori-
cal specifi cities incomparable to what 
has been seen in any other part of 
the world, such as the transfer of the 
Portuguese court to Brazil in 1808, du-
ring the French invasion of Portugal 
by Napoleon Bonaparte in 1807.

The arrival of the Portuguese Crown 
in the colony of Brazil represents an 
unprecedented event for a colony to 
house and host a European court: 
the Portuguese royal family, its noble 
court and thousands of servants sett-
led in Brazil in 1808 and the Portugue-
se Empire's orders emanated from the 
tropics. In contrast to the expectations 
of such a measure, that persisted until 
our national independence from Por-
tugal in 1821, in the colony of Brazil 
nothing was benefi ted, neither in the 
constitution nor in the formation of its 
educational systems, by the presence 
of the colonizers. This was despite the 
fact that the transfer of the Crown to 
the colony of Brazil represented an 
event of utmost importance for the 
constitution of the identity that, later 
on, called itself Brazilian.

Despite this general panorama, this 
remarkable fact is very different from 
what is observed in the colonization 
of Spanish America, which had a di-
fferent form, in general, from what 
was experienced in Brazil. Bolivia, 
for instance, had a very important 
university established in its territory 
even before its process of colonial in-
dependence from Spain, when it was 
still living off the wealth of colonial 

mining exploration, the University 
of San Francisco Xavier de Chuquisa-
ca was founded in 1624 in the city of 
Sucre in Bolivia. Eduardo Galeano, in 
his famous book "The Open Veins of 
Latin America", mentions this impor-
tant fact that reveals the differences in 
the colonization models developed in 
the Americas by the Spanish and Por-
tuguese. After more than 2 centuries, 
Brazil underwent the constitution of 
its fi rst educational institute, linked to 
the area of Law.

Brazilian historian Luís Cláudio 
Rocha Henriques de Moura, in his doc-
toral thesis, explains and historically 
situates how this process of formation 
of the fi rst educational systems in Por-
tuguese America took place:

"The fi rst half of the 19th cen-
tury was the time for the country to 
launch the foundations of national 
sentiment and organize proposals 
for nationhood. Institutions linked 
to culture began to develop. The 
press, the faculties - the fi rst in Olin-
da, of Law, in 1828, followed by that 
of Medicine, in 1832, in Salvador 
- the Historical Institutes, theaters, 
museums and libraries began to in-
tegrate the cultural life of some of the 
main cities of the Brazilian Empi-
re2." Comparing it to Spanish Ameri-

ca, Moura adds: "The cultural world 
of Portuguese America, compared to 
Spanish America, was poorer and 
with a less organized State. Up to the 
arrival of the Portuguese court in 
1808, the circulation of books and 
the press were prohibited. Higher 
education, organized in the 1820s 
by means of a few faculties, resulted 
only in the 1920s in the creation of a 
university in the country. Meanwhi-
le, in Latin America, the press, the 
circulation of books and the univer-
sities had been present since the 16th 
century". (idem)3.

These factors of the Portuguese 
colonization in Brazil have led to the 
development of our national educatio-
nal system, which, even after indepen-

dence from Portugal, still suffers in 
terms of universalization and adequa-
te promotion in our population, espe-
cially among the poorest members of 
society. Our country, even today, has 
one of the populations with the least 
access to higher education, compared 
to Latin American countries. In spite 
of the considerable expansion of early 
childhood education and fundamen-
tal and secondary education (which 
in the country covers the population 
from 4 to 17 years of age), Brazilians' 
access to higher education is still very 

restricted, established at 32.7% of 
young people aged 18 to 24 years who 
study, according to survey data from 
Brazil's offi cial research institute in 
2019.

A survey by the OECD (Organization 
for Economic Co-operation and Deve-
lopment) in 2019 indicated that just 
21% of young Brazilians (aged 24-34) 
completed higher education, much 
lower on average than observed in 
other Latin American countries, such 
as Argentina (40%), Chile (34%), Co-
lombia (29%) and Costa Rica (28%). 
The average of this index among 
OECD countries is 44%.

The challenges facing Brazil to over-
come the current state of obstruction 
of the right to education of its people 
are huge and, having detected this 
diagnosis from a colonial heritage 
that still traps us in a context of de-
pendence now instituted by an in-
creasingly globalized world, we must 
reinvent ourselves as a nation, so that, 
all together, we can look forward. The 
educational lag that has always been 
imposed on us by determinations that 
were never built by ourselves must 
serve as an encouragement to fi ght 
for the education of the Brazilian peo-
ple. Article 26 of the Universal Decla-
ration of Human Rights, inscribed in 
1948, urges Brazilians to fi ght for the 
inalienable right to education. In the 
coming year of 2022, we will be cele-
brating the Bicentennial of Brazilian 
Independence and the entire educa-
tional movement of the country is on 
alert so that its celebrations do not 
underestimate the important role of 
education for our population, still so 
lacking in this universal right. 

1 Professor da Secretaria Estadual de Educação de Pernambuco e 
da Secretaria Municipal de Educação de Paulista/PE, atualmen-
te é presidente da Confederação Nacional dos Trabalhadores em 
Educação - CNTE.
2 MOURA, Luís Cláudio Rocha Henriques de. Ideias de 
nação na Argentina, Brasil e Chile (1830–1860): Juan Bautista 
Alberdi, José Inácio de Abreu e Lima, Andrés Bello. 2013. 368 
f. Tese (Doutorado em História) — Universidade de Brasília, 
Brasília, 2013.
3 Idem, ibidem. p. 103.

The heritage of Portuguese colonization in Brazil 
and its impacts on the national education system:  

obstruction of the right to education
Translation: PoliTeknik

Wikimedia Commons: File:Johann Moritz Rugendas in Brazil
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 “Education is freedom” says Paulo 
Freire when looking at the revolu-
tion of education development pro-
cess over the past hundred years. It 
is argued education has drastically 
changed by the passage of time as 
industrial and technological develop-
ments reflect. What remains to be seen 
is whether, due to the developments 
witnessed in education so far, people 
have moved closer to freedom or peo-
ple continue to lack the freedom of the 
national independence that education 
should have brought. Article 26, of 
the Universal Declaration of Human 
Rights emphasizes the right to educa-
tion. It makes universal free primary 
education compulsory for everyone 
and since its inception, the UN, has re-
ported it as one of the most achieved 
provision of the UDHR, list of human 
rights, and reports that more children 
around the world have access to edu-
cation than ever before, with rates of 
access to primary school attendance 
for girls rising to parity with boys in 
some regions and a huge decline in 
the overall number of children not 
attending school. However, this is just 
an outlook; more critical thinking and 
analysis needs to be done at all levels. 
There is need to examine the inclusive 
approaches to education systems.

It should be noted that with indus-
trialization and high technological de-
velopments there has been expansion, 
internationalization and growth of 
the global knowledge economy, pro-
liferation of institutions, universities, 
becoming internationally focused, 
prioritization of international part-
nership and students, educators as 
well as research being highly valued 
by international community and mod-
ern economies. However, the develop-
ments have not addressed adequately 
the national independence of the edu-
cation systems across the globe.

The UN has reported that, lack of 
education especially in girls has an 
enormous impact in society at large 
in areas like health, economic devel-
opment, and deprivation of the right 
to education often spans generations 
and perpetuates entrenched cycles of 
poverty, exclusion and marginaliza-

tion of adults and children making it 
impossible for them to play an active 
role in the processes and decisions 
that affect them.

Thus, the UN saw education as a fun-
damental right, essential to exercise 
other rights as it promotes individual 
freedom and contributes definitely to 
a child’s broader empowerment, well-
being and development ensuring that 
they are equipped to understand and 
claim their rights for the rest of their 
lives.

In assessing the interdependence 
of the progress of national education 
systems, it is best to look at the local, 
regional and international systems of 
educations in relation to Article 26, on 
the fundamental right to education, 
taking into consideration issues affect-
ing the practice of this right, whether 
cultural, religious or political. UN 
member states have an obligation to 
provide free primary education for all 
regardless of sex, age, religious and 
political affiliation, race and so on but 
have the member states ensured pro-
gress in education systems to ensure 
the right to education for all.

Amnesty International South Africa 
in 2020 posed a question after its re-
search on the South African Education 
system on whether South Africa has 
fully complied with both, its own, con-
stitutional and international human 
rights obligations with respect to edu-
cation and proposed a complete over-
haul as a major change was needed ur-
gently. This was after the observance 
of crumbling infrastructure, relatively 
poor educational outcomes, racial and 
socioeconomic inequality in the edu-
cation system resulting with the poor 
hardest hit in receiving quality educa-
tion.

This raised question on the defini-
tion of the right to education for all. 
Is it all about school attendance and 
numbers or is it about the quality of 
education received, where learners 
are safe to learn and have adequate in-
frastructure and facilities to do so? Re-
search has shown this is not the reali-
ty in most marginalized communities. 

Therefore, the major issue on Article 
26 should not only be about school at-
tendance and numerical data but, on 
the quality of education received by 
everyone.

Stephen Thompson said education is 
freedom and in general it has changed 
drastically over the last 100 years, but 
are people moving closer to freedom 
or some people continue to be left 
behind. There is need to examine in-
clusive approaches to education and 
pedagogy.

Digitalization is creating new op-
portunities including online distance 
learning and development of new in-
teractive digital spaces. International 
policies and goals support interna-
tional education e.g., disability inclu-
sive education. The SDGs focus explic-
itly on the delivery of inclusive and eq-
uitable quality education and promote 
learning opportunities for all.

Barriers to access remain, as many 
people globally have been untouched 
by the potential benefits of higher edu-
cation and while growth in education 
is undeniable, serious challenges with 
regards to equitable higher education 
remain. Globally, people with disabil-
ities are often excluded from higher 
education due to a variety of social 
attitudes and physical barriers. Ethnic 
minorities continue to be marginal-
ized in terms of all the outcomes. Dis-
crimination based on gender, religion, 
social status and others continue to 
characterize different groups of peo-
ple included in ‘inclusive’ education.

The future of the world without 
classroom has shown the digital de-
velopment of education, knowledge is 
provided to anyone with internet con-
nection. The concept of interdepend-
ence is that we do not learn or educate 
in a vacuum. Contexts and constraints 
include families, cultures, available 
technologies, religion as well as polit-
ical and financial realities. Many insti-
tutions mention transformational pro-
grams but many of the programs are 
provided with no dependence.

Knowledge should not be isolated 
into discrete inputs; learners need to 
see the relationship of all the stakes in-
volved. Interdependence means that 
the global trends have greater effects 
at the local level; more local commu-
nities are affected by events beyond 
their borders. Analysis of education 
from a historical perspective that 
analyzes education within the global 
world or through the international 
perspective is required. 

The role of educational institutions, 
actors and technologies as well as ped-
agogical ideas that for centuries have 
crossed regional and international 
borders have also been affected by in-
ternational movement of educational 
policies, curriculum pedagogies, uni-
versities within and across different 
socio-political settings. Centrality of 
colonial education needs to be dealt 
with through decolonization. 

Interdependence is the key to 
post-secondary education, need for ac-
ademic freedom and the ever-chang-
ing technologies offer a new way of 
learning methods. Universities that 
have tried to decolonize curricula re-
main low. Discrimination based on 
gender, religion, sexual orientation 
and other characteristics continue to 
result in some people or groups being 
excluded.

Historical links of education to col-
onization, poverty, power imbalances, 
within the discipline including con-
ceptualization and philosophy of edu-
cation as a progressive process should 
be understood with an aim to improve 
the human experience. There are deep 
structural, social inequalities that 
have been historically extended and 
there is a need to uplift higher educa-
tion systems that address the current 
challenges.

Interdependence of national independence,  
industrialization and the progress of the 

education systems.
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The Project “Extension of the Hu-
man Right to Education” arises from 
the articulation of multiple social ac-
tors linked to the fi eld of education 
- universities, unions, national and 
regional non-governmental organi-
zations, social movements, teachers 
and students, in 36 countries (up to 
the time). The objective is to “mobili-
ze the world community and the Uni-
ted Nations”2 and, more specifi cally, 
submit to the General Assembly of the 
United Nations a document containing 
suggestions and alternatives for the 
progressive extension of article 26 of 
the Universal Declaration of Human 
Rights (UDHR from now onwards), so 
that education is capable of strengthe-
ning peace and social justice.

In this essay, I intend to raise some 
questions that allow us to refl ect on 
the limits of the UN in actually absor-
bing these recommendations, which 
involves not only possible confl icts of 
interest on the part of its member sta-
tes, but also the very worldview of the 
UN, as an international bureaucracy 
emerged from a western hegemonial 
context.

Adopted by the UN General Assem-
bly in 1948, the UDHR enumerated 
the human rights already mentioned 

generically in the organization's foun-
ding Charter. Among them is the right 
of every person to education. In order 
to guarantee this right, article 26 sta-
tes that education must be free, at least 
at elementary and fundamental levels, 
and that “higher education shall be 
equally accessible to all on the basis of 
merit”.

Lindgren Alves (2013, p. 24) draws 
attention to the Western character of 
the UDHR, highlighting its Enlighten-
ment heritage, like that of the UN itself. 
The author states the following:

Adopted in this way, without con-
sensus, in a forum then composed 
of only 56 States, Western or “Wes-
ternized”, the Universal Declaration 
of Human Rights was not, therefore, 
“universal” even for those who par-
ticipated in its creation. Under these 
conditions, those who did not parti-
cipate – the vast majority of today's 
independent States – had more rea-
son to label the document as a “pro-
duct of the West”. (Alves, 2013, p. 24, 
free translation).

The mention of merit as a form of ac-
cess to higher education in article 26 is 
an example of the liberal and western 
character of the UDHR. Meritocracy, 
as an expression of the universalist 
ideology, which supports the modern 

world-system (Wallesrtein, 2007, p. 
38), makes invisible the discrimina-
tion and exclusion of groups based on 
color, origin, gender, social class, disa-
bilities and other markers, hindering 
their access to human rights, such as 
education, while legitimizing the pri-
vileges granted to those who ascend to 
certain positions supposedly by “me-
rit” (Wallerstein, 2007, p. 40).

Universalism, operationalized, 
among other ways, by meritocracy, is 
important for the formation of a quali-
fi ed technical staff capable of ensuring 
the effi ciency of the capitalist economy 
and, therefore, the accumulation of ca-
pital - which is the ultimate purpose of 
the system (Wallerstein, 2007, p.40). 
However, this meritocratic universa-
lism is preceded by “anti-universa-
lism” (Wallerstein, 2007, p. 40), which 
ensures that universalism only applies 
to a specifi c privileged group of people 
while other groups are subject to su-
bordination and exploitation inherent 
in a system based on capital accumula-
tion and inequality.

In Brazil, a newspaper with large na-
tional circulation recently published 
an article with the following headline: 
“Blacks face extra barriers to enter a 
course of international relations”3. In 

this specifi c case, knowledge of seve-
ral languages and geographic distan-
ce - most courses are concentrated in 
the richest regions of the country - are 
pointed out as the main obstacles to 
the black population. In the same arti-
cle, attention is drawn to the fact that, 
despite the quota policy adopted in 
public universities in Brazil between 
2004 and 2012 - when it became man-
datory - the representation of blacks in 
universities is still low in relation to 
whites.

Obstacles in access to higher educa-
tion for certain groups are structural 
and of an economic and social nature, 
intrinsically associated with the past 
and present colonialism and with the 
international capitalism system. As 
such they are made invisible by the li-
beral western order what is consistent 
with the text of the article 26 of the UD-
HR when it legitimizes meritocracy as 
an expression of universalism. The Co-
VID-19 pandemic made clear the pre-
cariousness of the right to education, 
especially among excluded groups and 
individuals, in the context of a system 
in which inequality is a pre-condition 
for its existence. More than an econo-
mic system, the world system (Wallers-
tein, 2007) needs to be understood in 
the Gramscian sense, which implies 

The Project “Extension of the Human 
Right to Education” and the role of the 

United Nations Organization: 
limitations and possibilities
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The Project “Extension of the Human Right to Education” 
and the role of the United Nations Organization: limitations and possibilities

a symbiotic relation between an eco-
nomic mode and a certain structure 
of hegemonic ideas (culture). Modern 
Western liberalism provides the ideo-
logical apparatus for capitalism, by 
naturalizing individualism, competi-
tion, meritocracy and the superiority 
of white western men. It is within this 
ideological framework that the United 
Nations operates.

From this perspective, it is important 
to question the notion of humanity un-
derlying the Western liberal paradigm 
and what are the limits of universalism 
in the Universal Declaration of Human 
Rights.

In 1976, the Covenant on Civil and 
Political Rights and the Covenant on 
Economic, Social and Cultural Rights 
came into force, aimed at regulating the 
application of the rights recognized by 
the Universal Declaration (Alves, 2003, 
p. 48). It is important to note that, ac-
cording to Lindgren Alves (2003), the 
creation of two separate pacts to deal 
with human rights was a requirement 
of Western countries, as they unders-
tood that they were dealing with two 
distinct categories of rights, the fi rst 
one (civil and political rights) which 
were subject to jurisdictional collection 
and the second one (social, economic 
and cultural rights) which was not.

As a result, basic rights, such as the 
right to adequate food, to adequate 
housing, to education and to health, 
continues to be denied to subaltern 
and exploited groups in a very unequal 
system. That impedes them to exercise 
their individual rights and guarantees 
as well. This cycle reveals the conti-
nuous reproduction by liberalism of 

the separation between two classes of 
human beings (Grovogui, 2006). On 
the one hand, the white western man, 
who has always been given the titulary 
of human rights; on the other hand all 
the others who have their humanity 
more or less denied on the basis of the 
intersection among their color, gender, 
sexual orientation, origin, economic 
status and so on.  

Those “subhuman” people are also 
represented by Paulo Freire (2019) in 
the fi gure of the oppressed, those sub-
jects dehumanized and made to be less, 
a “distortion of being more, which is 
the “vocation” of all people, but denied 
to the oppressed “by the injustice, the 
exploitation, the oppression, and the 
violence of the oppressors” (Freire, 
2019, p. 40).

Given this, the questions that arise 
are: How to defi ne education? How to 
extend the human right to education 
in the context of a capitalist western 
neoliberal order? If education is to be 
defi ned in terms of emancipatory edu-
cation that enhances the capacity of 
oppressed individuals and groups to 
claim the humanity that is systemati-
cally denied to them, as well as their 
economic and social rights beyond a 
legal abstraction, then the human right 
to education requires the disruption of 
the world-system in which the relations 
of inequality and subordination are 
structured. Considering the cultural 
and epistemological hegemony of the 
Western liberal paradigm reproduced 
by modern institutions - school, church, 
family and international institutions 
such as the UN - it remains to be seen 
to what extent the voices of peripheral 
groups and individuals on the matter 

will be taken into account by the Orga-
nization and by its member states.

It is important to point out that even 
though the UN General Assembly is ma-
de up of a majority of states from the 
Global South - using the term as the UN 
applies it to identify developing coun-
tries - the interests of those states and 
national elites do not necessarily refl ect 

the interests of groups and individuals 
from the Global South. The concept of 
the Global South that I’m referring to 
here is not necessarily defi ned by state 
borders or by geographic criteria but by 
an identity built from the awareness
of a common past (and present) of co-
lonial exploitation and subordination 
as well as of resistance. However, this 
does not mean that the Global South 
is a homogenous or fi xed identity. On 
the contrary, it is made of diversity and 
even contradictions, which makes the 
concept much more complex. That is 
why we have many “souths” within the 
South (Alden, Morphet e Vieira, 2010) 
and many “souths” within the North 
too.

That being said, I stress the importan-
ce of this broad articulation of social 
actors in more than 36 countries, many 
of them in Africa, Asia and Latin Ame-
rica, to discuss education as a human 
right in a critical perspective. The abo-
ve limitations do not mean that they 
should not present a document to the 
United Nations, especially if we recog-
nize not only the power of states in a 
territorialized world largely defi ned in 
terms of national frontiers, but also the 
important role of the UN in promoting 
and disseminating norms (in a broad 
sense) in such a world. Therefore, my 
argument is that this should be one 

of several goals of this big initiative. I 
believe that the greatest achievements 
of the project “Extension of the Human 
Right to Education” are to amplify the 
voices and perspectives from the Glo-
bal South on the right to education, to 
promote the exchange of experiences 
and partnerships among social actors, 
for the creation and implementation, at 
the local level, of strategies for the pro-

motion of critical education that rea-
ches the most excluded and enhances 
their capacity to organize themselves 
politically to claim their humanity and 
their vocation to be more.

1 Professor of International Relations at the State University of 
Paraíba, researcher at the Center for Advanced Studies in Public 
Policy and Governance, coordinator of Resista – Human Rights 
Education in the Global South.
2 The Human Right to Education Extension Project, p. 03. 
Available in http://politeknik-international.org/wp-content/
uploads/2021/06/PROJECT_DOSSIER_POR.pdf .
3 Folha de São Paulo, 26th of November, 2021.
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The international context is dom-
inated by a mysterious pandemic of 
the Coronavirus called CoVID-19, 
an unknown that remains unknown 
with its numerous mutations and 
several variants (Alpha-Beta-Gam-
ma-Delta-Kappa-Omicron etc.) cir-
cumscribed in waves (1-2-3-4 etc.) 
tending to disrupt scientific progress. 
Damaging, thus, the human lives, the 
sanitary structures, the finances, the 
economy, the politics, the social, the 
democracy, the culture, sports, the 
world of work, the climate etc.

Before diving into the depths of 
this article, it is appropriate as the 
first step to make a brief historical 
review of the origins of democracy 
and then see how this COVID-19 pan-
demic is challenging one of the oldest 
systems of governance in the world, 
namely democracy.

Indeed, if we consider the etymolo-
gy of the word democracy in ancient 
Greek demokratia, demos which 
means people or population of a 
country and kratos meaning power, 
authority. From this, we can say that 
democracy means power and author-
ity belong to the people.

Indeed, it is in the city of Athens in 
ancient Greece around the 5th cen-
tury B.C., following the serious eco-
nomic and political crisis that it has 
known that this new system of gov-

ernance was put into action for the 
first time. And whose craftsman is the 
Greek Solon (640-658), which earned 
him the appellation of the father of 
Athenian democracy. After him, it 
was the Greek Pericles who took up 
the torch by opening the political life 
to all the citizens of Athens.

Several thinkers and leaders af-
ter them came to consolidate the 
concept, we will quote among them 
John Locke (1632-1704) and Charles 
de Secondât known as Montesquieu 
(1689-1755) through the principle of 
the separation of powers (Executive, 
Legislative and Judicial) in order to 
limit injustice and abuse. 

And a leader in this case, the presi-
dent of the United States from 1860 to 
1865 Abraham Lincoln said about de-
mocracy: It is the government of the 
people by the people for the people.

Democracy can be direct (citizens 
gathered in assembly) or representa-
tive (citizens choose representatives 
to exercise power on their behalf) 
whose fundamentals are character-
ized by the freedom of expression, 
consultation, circulation, representa-
tion, participation, voting, choice 
through equality, justice, equity, re-
spect for the fundamental rights of 
citizens (association, groups,…), sep-
aration of powers, etc..

Nowadays, this democracy func-
tions as a representative system that 
is exercised through free elections 
that determine the parties or inde-
pendent personalities that attract the 
confidence of the largest number of 
citizens.

After reviewing the history of de-
mocracy, we will see how the COV-
ID-19 pandemic has strongly under-
mined its foundation.

It is in 2019 that this democratic 
system, long considered the best gov-
ernance system in the world, faced an 
unpredictable COVID-19 virus that 
originated in the Chinese city of Wu-
han (Hubei province).

This has created a health crisis with 
an uncertain future, plunging the 
world into an indescribable situation 
of stress. The advent of this pandemic 
has pushed the vast majority of the 
world's governments to urgently im-
plement barrier measures with the 
closure of borders, curfews, confine-
ments, closure of markets, cafes, res-
taurants, schools and the stoppage of 
intercity traffic.

Add to this the closure of theaters, 
workshops of the informal and for-
mal economy sectors, the halt of tour-
ism, the halt of flights and slowdown 
of transport, the enlisting of some 
workers on technical unemployment, 

a quasi-continuous slowdown of po-
litical, economic, social, artistic, cul-
tural and sporting activities setting 
the democratic system to a severe 
test.

A set of measures dictated by the 
health emergency situation, applied 
differently in each country, have put 
the democratic system in question. 
Also, the freedom of movement of 
people and goods and the freedom of 
expression have not been spared. To 
this must be added the efforts to fight 
against climate deregulation which 
have been largely affected.

In this framework, the govern-
ments of the world were divided in 
two, on one hand the authoritarian 
rulers who largely benefited from the 
advent of the pandemic of the COV-
ID-19 to carry out their Machiavellian 
plans affecting a democracy already 
in throes in their countries. And 
whose direct consequences were the 
undemocratic and unconstitutional 
changes seen in some of these dicta-
torial regimes. It is true that building 
the rule of law, good governance and 
transparency depend on the respect 
of the most fundamental democratic 
rules, namely the respect of human 
rights.

And on the other hand, democrat-
ic governments that were between 
a rock and a hard place either apply 
anti-democratic measures and save 
human lives or respect democracy 
and let human lives perish.

The COVID-19 pandemic
as a global test for democracy
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The COVID-19 pandemic as a global test for democracy

The most relevant examples are: 
the confi nement, depriving the pop-
ulation of their fundamental free-
dom of movement; the fi rewalls; the 
repression of demonstrations op-
posed to this situation; the stopping 
or postponing of electoral processes 
(campaigns, meetings, electoral op-
erations, etc.) which constitute the 
foundation of democracy. Another 
illustration is that of regular and es-
pecially irregular migrants (undoc-
umented migrants, asylum seekers, 
etc.), migrant women and their chil-
dren, who are already living in pre-
carious situations, will see their basic 
rights to family reunifi cation, access 
to vaccines, and money transfers 
strongly affected.

In addition to the millions of work-
ers who have lost their jobs, others 
subjected to technical unemploy-
ment, the sector of the formal econo-
my and especially that of the informal 
economy have been largely shaken 
by the pandemic. It is clear from the 
above that COVID-19 has subjected 
democracy to a diffi cult examination 
by opening a wound that remains 
gaping.

In this delicate and urgent situa-
tion, the right to health and life are 
undeniable rights and remain the 
utmost priority. In this sense, democ-
racy is a system of governance that 
has the advantage of promoting hu-
man life, rights, development and the 
blossoming of citizens. Can we say in 
this situation that the application of 
barriers that undermine human dig-
nity is not a necessary evil to human 
dignity?

This challenges our conscience to 
put in place laws that are adapted to 
times of natural and health crises. A 
legal arsenal that gives priority to hu-
man life without being at odds with 
the most fundamental democratic 
rules, a democracy concerned with 
the future of the people, a democracy 
that gives priority to the changing ex-
pectations of citizens in order to build 
a more sustainable and forward-look-
ing world.

The CoVID-19 pandemic is a dev-
astating scourge that has come to 
undermine the fundamental rules of 
democracy, to make humans aware 
of the need to rethink the democratic 
model in force. 

Why not rethink a democratic mod-
el that is more attentive to the needs 
and expectations of populations that 
are changing with the unpredictable 
evolution of life? 

A democracy that privileges the 
health dimension and gives priority 
to human life, while avoiding being in 
full contradiction with the principles 
on which it is founded. 

The democratic system in force is in 
disarray in several countries around 
the world, lack of good governance, 
authoritarianism of certain leaders, 
diffi culties in restoring a state of 
law, the meteoric rise of corruption, 
pressure of all kinds on electoral 
processes, the rise of men holding 
large amounts of capital, thus chang-
ing the political order, the buying of 
consciences, submission to the com-
munity order, notability, ideology, 

sectarianism, ethnicity, tribe estab-
lished and blackmail of all kinds, etc. 
In short, a democratic system (repre-
sentative) failing through a legisla-
tive power most often subservient to 
political power and largely under the 
sway of economic power is now faced 
with a new executioner (COVID-19) 
that may bring the coup de grâce.

We ask ourselves the question, if 
this representative democracy is sus-
tainable and able to transcend the 
many contemporary challenges we 
are facing?

We believe that we need to rethink 
the representative democratic system 
in full crisis and why not consider re-
placing it with a more participatory 
or consensual democratic system 
that takes into account the changing 
needs and expectations of the people, 
a sustainable and resilient democrat-
ic system capable of dealing with the 
unpredictable changes and natural 
and health disasters that the world is 
facing.

A democracy that serves equal-
ly the strongest and the weakest, a 
democracy that honors the voice of 
consensus, dialogue & continuous 
consultation and not a democracy in 
the hands of a majority that submits a 
minority to its will.

Not a democracy that gives birth to 
parliamentarians who have cut off 
all contact (consultation) with their 
constituents and do not respect any 
accountability to them. From this 
point of view, we advocate a democ-
racy with a conscious human dimen-

sion that takes its vitality from the 
new technologies of information and 
communication but a continuous de-
mocracy that refers to the people's 
pools through surveys, communica-
tion platforms, forums and others, a 
democracy where the opinion of each 
citizen is important and where only 
reason prevails.

If we want to achieve the Sustain-
able Development Goals (SDGs), in 
particular Goal 16 (Promote peaceful 
and inclusive societies for sustainable 
development, ensure access to justice 
for all and build effective, account-
able and inclusive institutions at all 
levels), we must urgently review our 
failing democratic system and see a 
democratic system that adapts to all 
times and contexts.

It emerges that the representative 
democracy in front of the test of the 
CoVID-19 pandemic demonstrates 
its limits, for unable to adapt to this 
new crisis of pandemic through the 
excesses and excesses noted in its 
management.

This dares us to propose a suffi cient-
ly consensual democratic system, 
open to new technologies of infor-
mation and communication, which is 
more resilient and sustainable.

A word to the wise is enough!

Regards,

@

GLOABAL INVITATIONS

@
@

@@

@

The “POJECT EXTENSION of HUMAN RIGHTS to EDUCATION” invites you to join 

a special democratic experience for the humankind

The Project “Extension of Human Rights to Education” has been 
conceptualized as a COUNCIL. Various social actors involved in the 
extension of human rights to education will work out different aspects of 
this matter with the aim of formulating a “Declaration on the Extension 
of Human Rights to Education” to the UN for voting. The project 
focuses on Article 26 of the UN Declaration of Human Rights which is 
to be modified/supplemented in the sense of a progressive enlargement.

The project is designed to take on board concerns of affected and 
interested parties around the world, and to meet needs that are new or 
neglected.



Page: 14

PoliTeknik United  

SEPTEMBER-DECEMBER 2021   | Edition: Nr. 6



PoliTeknik United  

Nalini Galappaththi
USLTS - SRI LANKA

www.politeknik.de

info@politeknik.de

Posta adresi: Politeknik  ·  Postfach 25 03 48  |  40092 Düsseldorf

NİSAN / MAYIS / HAZİRAN 2020  |  Sayı: 27

 

-
-

-
-

-

-

-
-

der Freitag, Daniela Dahn, Ausgabe 17/2020 - https://www.freitag.de/autoren/daniela-dahn/verrueckte-massstaebe

LÜGEN MIT ZAHLEN, 29.04.2020 - https://www.luegen-mit-zahlen.de/blog/corona-kriterien

…………

Berliner Zeitung, 26. April 2020 - https://www.bz-berlin.de/deutschland/bayern-streng-berlin-eher-lax-zieht-

deutschland-bei-der-maskenpflicht-mit

 

-
-
-

-

-

-

 

-
-

-

-
-

 

-

-

“Humanity faces many threats, but 
none is greater than climate change"

Climate change refers to change in 
the pattern of weather and related 
changes in oceans, land surfaces, and 
ice sheets, occurring overtime scales for 
decades or longer. Weather is the state 
of the atmosphere, its temperature, hu-
midity, wind, rainfall, etc. These chang-
es happen due to many internal and 
external factors. Climate change has 
become a global concern over the last 
few decades.

These changes can be natural but 
since the 1800s human activities have 
been the main driver of climatic chang-
es, primarily due to the burning of fossil 
fuels like coal, oil, and gas, which pro-
duces heat-trapping gases. 

Scientists have observed earth's sur-
face is warming, and many of the warm-
est years on record have happened in 
the past twenty years.

Global climate changes also include 
warming temperature and changes in 
precipitation as well as the effects of 
earth's warming such as

- Rising sea levels
- Shrinking mountain glaciers
- Ice melting at a rapid rate than usu-
al in Greenland, Antarctica, and the 
arctic
- Changes in fl ower and plant bloom-
ing times.

Global sea level has risen by about 8 
inches since reliable record keeping be-
gan in 1980. It is projected to rise anoth-
er one to eight feet by 2100.This is the 
result of added water from melting land 
ice and the expansion of sea water as it 
warms.

In the next several decades, storm 
surges and high tides could combine 
with sea level rise and land subsidence 
to further increase fl ooding in many re-

gions. Sea level rise will continue past 
2100 because the oceans take a very 
long time to respond.

The climate changes are having vari-
ous impacts on the ecosystem and ecol-
ogy. Due to these changes a number of 
species of plants and animals have gone 
extinct.

Earth’s climate has constantly been 
changing even long before humans 
came into the picture. However scien-
tists have observed unusual changes 
recently. For example, earth’s average 
temperature has been increasing much 
more quickly than they would expect 
over the past hundred and fi fty years. 
Certain gases in earth’s atmosphere 
block heat from escaping. This is called 
the greenhouse effect. A greenhouse 
gas absorbs and emits radiant energy 
within the thermal infrared range, 
causing the greenhouse effect. The pri-
mary greenhouse gases in earth’s at-
mosphere are water vapor, carbon diox-
ide, methane, nitrous oxide and ozone.

These gases keep the earth warm like 
the glass in a greenhouse keeps plants 
warm.

Human activities such as burning fuel 
to power factories, cars and buses cause 
the atmosphere to trap more heat than 
it used to leading to a warmer earth.

Man due to his need and greed has 
done many activities that not only harm 
the environment but to himself too. Hu-
man activities that harm the climate 
include deforestation using fossil fuel, 
industrial waste, a different type of pol-
lution and many more.

Natural reasons including volcanic 
eruption, solar radiation, tectonic plate 
movement, arbitral variations. Due to 
these activities raise the temperature 
of earth to a greater extent causing an 
imbalance in nature.

Volcanic eruptions are often dis-
cussed in relation to climate change 
because they release carbon dioxide 

and other gases into our atmosphere. 
However human contribution to the 
carbon cycle one more than hundred 
time those from all the volcanoes in the 
world.

Tackling the climate crisis is impera-
tive. Individuals along may not be able 
to make drastic emissions cut that limit 
climate change to acceptable level. Per-
sonal action is essential to raise the im-
portance of issues to policy makes and 
business. Using a voice as a consumer, a 
customer as an active citizen, will lead 
to changes on a much grander scale.

A prosperous future for a country de-
pends on their decisions about the en-
vironment, green spaces, roads, cycling 
infrastructure, waste and recycling, air 
quality and energy effi cient home ulti-
mately , steps to reduce carbon emis-
sions will have a positive impact on 
other issues, like improving air quality, 
and public health creating jobs and re-
ducing inequality.

National Aeronautics and Space Ad-
ministration (NASA) is an expert in cli-
mate and earth science. It will provide 
the necessary information to the global 
community, the public, policy and deci-
sion makers and scientifi c and planning 
agencies around the world.

It is the prime duty of the aforesaid 
agencies to take necessary actions now 
to enable a future, where the environ-
ment and living conditions are pro-
tected and enhanced in implementing 
sustainability practices. It is great to see 
leaders from across the planet come to-
gether to accomplish this vital mission.

Reference: Climate Change: Vital Signs of the Planet. 2021. 
NASA: Climate Change and Global 
Warming . [ONLINE] Available at: https://climate.nasa.gov/. 
[Accessed 15 December 2021].

Climate change, causes, and effectsClimate change, causes, and effectsClimate change, causes, and effects
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Three major concepts come out on this 
topic:

(a) Interdependence of National Inde-
pendence

(b) Industrialization 
(c) Progress of the Education System.

A brief defi nition of the concepts will 
be given, then an extended discussion 
given on how the two main variables im-
pact on the third variable (the progress of 
the education system).

My discussion largely centres on the 
global perspective though, with atten-
tion to the developing world especially 
in Africa.

Interdependence of National Inde-
pendence refers to how nation states de-
pend on one another in order to achieve 
their development and sustainability 
goals.

A two Nation category is also consid-
ered in my discussion; the developed/ 
affl uent nations on one side, the weaker 
and developing Nations on the other.

Industrialization in this discussion, is 
considered as the growth of industries 
in a given country or nation for develop-
ment; while the progress of the education 
system refers to how the various compo-
nents of the education delivery process 
grow positively to fulfi ll the desired edu-
cation goals of any country; baring on the 
generally acceptable global standards, 
focusing on the quality of education.

Since many theorists, globally consider 
education as “... a key to the realization of 
most of the goals and targets of 5 Global 
Sustainable Development Goals (SDGs) 
(Saeed Adam, et al (2013), a good and 
progressive education system must be 
looked at in the aspects of; access, reten-
tion, affordability, relevancy, with gen-
der equity, bridging social class gaps, en-
suring sustainability against any forms 
of negative discrimination as in culture, 
state or class; towards, towards national 
building with values such as integrity, 
openness, and against all forms of cor-
ruption; and developing closer global 
partnerships and bringing closer nations 
into a coherent World Community.

With the above conceptual back-
ground, I now go ahead to give a detail of 
how the two (above explained) variables 
impact on the progress of the education 
process.

Our global education system is chal-
lenged with high levels of school drop-
out. 

This is at both basic and higher levels 
of education, with the developing world 
and more so Sub-Saharan Africa taking 
the lion’s share.

According to UNESCO (2012), Africa 
bags a school dropout rate at basic level 
of 42%, with individual countries var-
ying in their proportions, for example, 
Uganda at 72%, Angola at 68% respective-
ly, among others. The rate at which learn-
ers dropout of school has been described 
as alarming (UNESCO 2013). Nation inter-
dependence and industrialization would 
call for more campaign for an education 
system with a higher retention level aim-
ing at 0% dropout. 

Interdependence of national independ-
ence and industrialization can also pro-
vide an opportunity where success sto-
ries in some nations (especially the devel-
oped world) can be shared to help bridge 
the education system gaps in the develop-
ing nations; A case in point is where bilat-
eral co-operation can aim at popularizing 
policies in education, like cost-cutting to 
ensure access, and vocationalisation  to 
ensure education relevancy and job ori-
entation to reduce on the dropout rates.

For example, German co-operation 
through various nation-based agencies 
such as World Bank have been providing 
technical and fi nancial support to the de-
veloping world aimed at developing prac-
tical skills in the education system. This 
is extremely crucial in the reorientation 
of the education system in the develop-
ing world which has been mainly theo-
retical and resulting in creation of more 
job-seekers, than job-makers, hence clog-
ging the labour market with the less em-
ployable school graduates. A progressive 
education system must produce gradu-
ates ready for jobs on the market. 

Growth of industries in nation states 
can also help to improve on the education 
system by providing equipment highly 
needed in the learning and the teaching 
process. Things like computers and all 
sorts of laboratory equipment can be eas-
ily produced to support a progressive ed-
ucation system. This makes education rel-
evant as it is practical and fi eld-oriented.

Interdependence also implies that 
some of the education values can be 
shared across the globe to improve the 
entire education system on the globe. For 
example, values like reduction of gender 
disparity in the access and retention of 
the learners/children in various commu-
nities.

The phenomenon can also lead to a 
situation where training of education 
manpower can be easily developed and 
shared across the globe with desired 
competences and values to pass on to the 
young/learning generation. Exchange 
valuation programmes can be encour-
aged across nations/regions and at con-
tinental levels to achieve such purposes.

At progressive education system fur-
ther entails the aspect public funding and 
public control/ guidance of the education 
institutions in a given nation. This can be 
achieved through nation interdepend-
ence as well as through industrialization.

In most of the developing world, espe-
cially in Africa (ranging between 3% to 
6%), education budgets constitute a very 
small portion of the national budget, at-
tention being given to the military and 
governance sectors exclusively. Much of 
education funding in low-income coun-
tries is through development support 
from philanthropic organisations.

This can be greatly improved through 
deliberate campaigning to ensure educa-
tion takes up her due share of the nation-
al budget and reducing wastage, which 
reduces education costs at the household 
level.

Cooperation across independent na-
tions and industrialization can also be 
very relevant in the global fi ght against 
privatization and commercialization of 
education, especially in the developing 
world and more so in Africa.

This has greatly watered down the 
quality of education, where it is looked 
at a  commodity to be purchased at an es-
calating price, than a service and public 
good, and a fundamental human right.

Success stories of free and quality pub-
lic education in the developed world, 
talk of USA, Germany, Canada, the Neth-
erlands, can be shared with the develop-
ing world to have a free and accessible 
quality education across the entire globe. 
This is in line with fulfi lling the SDG No.4 
(education) and 7 (cooperation). Interde-
pendence of National independence and 
industrialization can do hel in the gov-
ernce sector of different countries; which 
can directly result into a wonderful pro-
gress in the system of education.

Governance values like democracy, 
positive prioritization, transparency can 
be easily shared across the globe, espe-
cially between the developed, free and 
industrialized countries; with the devel-
oping and controlled countries.

 Interdependency and industrialization 
can help to overcome cultural barriers to 
education. Industries/factories bring to-
gether people of diverse backgrounds to 
work. This leads to growth of new ideas 
and new outlook to life – this paves the 
way for an education that is all inclusive 
and avoid unnecessary biases and preju-
dices. This is also implied when different 
countries come together for sharing on 
education development.

International co-operation and indus-
trialization can also make a good deal 
in the development of the love for edu-
cation as the greatest value one can have 
in one’s life time. This value can help in 
overall access, going to school, creation 
of an attractive and conducive school 
environment that cannot be inhibitive to 
learners, and the parents/guardians. This 
can be through the provision of the nec-
essary basic infrastructure in education/
learning centres.

The aspect of improved technology 
in education cannot be left out. The de-
velopment of online classes, can greatly 
improve access through industrialization 
and international co-operation. This calls 
for the technical support and training of 
both the teachers and learners especially 
in the developing world as well as budget-
ing for study equipment for all the learn-
ers and teachers, especially in higher 
education in designing access to online 
education. 

This greatly overcomes the physical 
barriers to education of quality as in 
aspects of travel, accommodation and 
larger physical classes and increases the 
teacher/learner ratio, as bigger online 
classes can be handled by one teacher or 
expert. It also increases sharing of knowl-
edge and skill across regions with limited 
limitations.

In a nutshell nations interdependence 
and industrialization play a key role in 
the progress of the education system 
globally; giving ground for key factors 
that bring about the desirable and sus-
tainable education system such as access, 
affordability, sustainability and geared 
towards sustainable development of the 
global community.                      

Interdependence of national independence, 
industrialization and the progress of the 

education system

SEPTEMBER-DECEMBER 2021   | Edition: Nr. 6



Page: 17

PoliTeknik United  

SEPTEMBER-DECEMBER 2021  | Edition: Nr. 6

G.H.N. Pushpa
USLTS - SRI LANKA

Abstract 
The objective of Free Education Policy 
of C.W.W. Kannangara was to develop 
the Head, Heart and Hands of the stu-
dents and that objective is matched 
to the current situation according to 
the development of new knowledge, 
new technology, morality and good 
conduct. All structured learning expe-
riences which are planned, organized 
and implemented by school comprise 
the school curriculum and it was en-
riched by informal experiences in line 
with the National Education Policy. 
The curriculum should be meant for 
the development of the child physical-
ly as well as mentally and the inher-
ent capabilities and competencies of 
the child should also be developed in 
a child friendly environment towards 
the national development.

Quality of School Education
The quality of school education is me-

asured by the curricula and it should 
develop the social skills, thinking skills 
and personal skills of the child to have 
an integrated personality. Restructu-
ring of education levels and organizati-
on of subjects at different levels should 
facilitate a balanced personality. Curri-
cula developed for schools should pro-
vide a sound foundation that enables 
the youth to lead a successful personal 
and work life. Fulfi lling national goals, 
languages should play a vital role to 
reduce the language barrier by develo-
ping language skills in phase with nati-
onal interests and pay attention to the 
accumulated knowledge, local and glo-
bal needs and strategies that can cater 
to regional variations.

The policy of Curriculum Develop-
ment implemented by the Ministry of 
Education in Sri Lanka considers the 
issues related to the quality, equity and 
relevancy which are inter-related for 
improving the education. Equity can be 
assessed at access, participation, output 
and outcomes achieved through legis-
lative measures which ensure that all 
children gain entry to a school. Child’s 
potential could be realized by partici-

pating in learning teaching process as 
well as cocurricular activities and hid-
den curriculum. Relevancy related to be 
responsible citizens in a society, respec-
ting accepted norms, knowledge, skills, 
attitudes and values.

The policy of curriculum develop-
ment needs to change the society to-
wards a better future in this 21st. Cen-
tury education. Therefore, it should 
be for all and to fulfi l the needs of the 
national goals. The guiding principles 
for the prevailing issues would be for 
the rights, duties, privileges and equal 
opportunities, for the total develop-
ment of the child in all aspects, for free 
and compulsory education, for world 
of work, for medium of instruction, for 
national languages, for religious educa-
tion, for national cohesion, for unity in 
policy and diversity in decentralization 
for human resource development, for 
the professional standards of teachers 
and other education personnel, for re-
sources and utilization, for differently 
abled children, for change and adapta-
bility, for the learning teaching process 
and for the evaluation.

As mentioned above the Policy of 
Curriculum Development is important 
for the general education in Sri Lanka 
in improving the education considering 
the issues related to the quality, equity 
and relevancy. Since the Education Or-
dinance,1939 is not applicable in the 
prevailing context, the National Edu-
cation Commission in 2003 has recom-
mended “the formulation and enact-
ment of a development – oriented simp-
le and broad –based new Education Act 
incorporating all relevant aspects of 
existing ordinances, Acts, Laws and Re-
gulations relating to general education 
and introducing new features where 
necessary.” A national system of educa-
tion should bring into focus the need to 
orient education in the context of nati-
onal development. State should ensure 
free and compulsory education for all 
children aged fi ve to sixteen years pro-
moting accessibility through provision 
of resources while making it acceptable 
to all by raising its quality.

Curriculum Development – Pri-
mary and Secondary Education

Sri Lanka commenced systematic 
curriculum development with the es-
tablishment of the Curriculum Deve-
lopment Center (CDC) in 1960s. With 
a major reform in 1972, the CDC was 
expanded and strengthened to develop 
the new curricular and in 1985, Natio-
nal Institute of Education initiated to 
develop the national curriculum. The 
three levels that linked to three diffe-
rent curricula are;

• Integrated Curriculum at the Pri-
mary level (Grades 1 to 5)
• The common and the balanced cur-
riculum at the junior secondary level 
(Grades 6 to 9)
and the G.C.E.(O/L) – (Grades 10 to 11 
with core and optional subjects)
• The specialization Curriculum at 
the G.C.E.(A/L) – (Grades 12 to 13) 
under Science, Arts, Commerce and 
technology stream.

Prevailing policy issues related to 
curriculum development that deals 
with the purpose:

Restructuring of education levels to-
gether with the irrational selection and 
organization of subjects at different le-
vels do not facilitate a balanced perso-
nality.

The curriculum reform of the 1990’s 
dealt with four levels of education:

1. Primary Level (Grades 1 to 5)
2. Junior secondary Level (Grades 6 to 8)
3. Senior secondary Level (Grades 9 to 11)
4. Collegiate Level (Grades 12 to 13)

Prevailing policy issues related to 
curriculum development that deals 
with the structure:

The overloaded curricula and the 
small percentage of university admissi-
on make the learning process dull and 
boring in the education system of Sri 
Lanka. The top down approach to cur-
riculum development has affected the 
structure of the general education and 
the success of the future of the young. 
Teachers fi nd it diffi cult to cover the 
syllabi on time and these curricula are 
needed to be researched to see whether 
those improve the relevance of school 

education into real life in general and to 
the world of work in particular.

Prevailing policy issues related to 
curriculum development that deals 
with the medium of instruction:

The offi cial language policy was intro-
duced in 1956 and the reforms of 1990 
introduced the Second National Langu-
age; Tamil as a subject of the primary, 
junior secondary and the G.C.E.(O/L) 
curricula. The interest for uplifting the 
standard of the two national languages 
fell on the decision to introduce the 
English medium for G.C.E.(A/L) Scien-
ce in 2000 and in 2002, it is introduced 
English medium instruction at the juni-
or secondary level. Bilingual education 
became the policy of the government 
in 2008 with a considerable number 
of subjects of the G.C.E.(O/L) and the 
G.C.E.(A/L) selected to be taught in Eng-
lish. It became an issue in talking about 
quality, equity and relevancy because 
of the scarcity of English teachers in the 
system and the diffi culties of distribu-
ting the available few.

   
Prevailing policy issues related to 

curriculum development that deals 
with the process:

 Curricula should be tested before 
introducing it into the school system 
and should focus on producing capable 
young facing the emerging challenges 
of the future. Curriculum developers 
have to search for educational concepts 
and practices that are rooted in our 
culture. The paradigm shifts that are 
taking place in education need consi-
deration to bring out education in line 
with the needs of the global economy. 
New thinking emerging in terms of Sub-
ject Matter Knowledge and pedagogical 
Content Knowledge have to be matched 
with local research fi ndings and indivi-
dual experiences to adapt them approp-
riately for the task.
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Introduction
As a rule, the two terms British and 

cinema do not seem to go together. 
François Truffaut and Hitchcock repre-
sent two types of approaches, on the one 
hand a conventional wisdom about Brit-
ish cinema and the contradictions which 
reveal the formal characteristics of Brit-
ish cinema. The British cinema conveys 
a realistic image in so far as actors ob-
serve the reality of the characters. It is 
also fi lmic in the way it uses a unique 
camera movement; theatrical as a link 
between the fi lm and the theatre, both 
located in London. In America there is a 
bipolarization; Los Angeles for the fi lm 
and New York for the theatre. 

The present article is an attempt to 
disclose the repression of love and lack 
of sensitiveness for the middle-class 
and, but still representing the English, 
and, the interests of the middle – class. 
This paradox in the British cinema will 
be analyzed by showing the formal 
contradictions of fi lmic aesthetics and 
the repression in the British fi lms such 
as: Brief Encounterand I Know Where 
I'm Going. Ultimately these should help 
understand the aesthetics and symbolic 
aspects of British cinema and literature. 

1. The Formal Contradictions of 
Filmic Aesthetic

The British cinema is important in so 
far as it reveals an aesthetic and sym-
bolic aspect. So its space is organized. 
These fi lmic devices are exemplifi ed in 
the movement of the camera. As a case 
in point, Brief Encounter is the proto-
type of British cinema for some people, 

but seen by others as a bad prototype 
due to its limitations to middle-class cul-
ture. It is based on a play by Noel Cow-
ard (Still Life, 1938-39) and directed by 
David Lean. The movie tells the story of 
a short-lived affair between a married 
woman and a married man. The two 
meet at a train station. Location and 
space play an important part in telling 
a story, and in this particular case, the 
location, a waiting room of a suburban 
railway station; as a result, the trains 
play important role in unfolding and 
telling the narrative. The story begins 
and ends at a train station. Laura Jes-
son, a respectable middle-class British 
woman, lives in an affectionate but 
rather dull marriage, who while sitting 
at home with her husband, imagines 
that she was confessing her love affair 
to him. 

Laura, like many women of her class 
at the time, goes to a nearby town every 
Thursday for shopping and to the cine-
ma for a matinée. Returning from one 
such excursion to Milford, while wait-
ing in the railway station's refreshment 
room, she is helped by another passen-
ger, who solicitously removes a piece of 
grit from her eye. The man is Alec Har-
vey, an idealistic general practitioner 
(GP) who also works one day a week as 
a consultant at the local hospital. Both 
are in their or early forties, married and 
with children (although Alec's wife Ma-
deleine and their two sons are unseen). 
The two characters accidentally meet 
again outside the chemist shop and, 
then on a third meeting share lunch, 
and attend an afternoon performance 

at the Palladium Cinema. They soon 
realized that their innocent and casual 
relationship develops into something 
deeper, approaching infi delity. 

Next, they meet openly, until they run 
into friends of Laura to whom they con-
ceal their somewhat guilty relationship. 
The second lie comes more easily, as 
they eventually go to a fl at belonging to 
Stephen, a friend of Alec's and a fellow 
doctor, but in the process are interrupt-
ed by Stephen's unexpected and judge 
mental return. Laura, humiliated and 
ashamed, runs down the back stairs and 
into the streets. She walks and walks, 
and sits on a bench for hours, smoking, 
until a concerned policeman encourag-
es her to get in to avoid the cold. She 
arrives at the station just in time to take 
the last train home. The recent turn of 
events makes the couple realize that an 
affair or a future together is impossi-
ble. Understanding the temptation and 
not wishing to hurt their families, they 
agree to part. Alec has been offered a job 
in Johannesburg, South Africa, where 
his brother lives. 

Their fi nal meeting occurs in the rail-
way station refreshment room, now 
seen for a second time with the poignant 
perspective of their story. As they await 
a heart-rending fi nal parting, Dolly Mes-
siter, a talkative acquaintance of Laura, 
invites herself to join them and begins 
chattering away, obstacles unaware to 
the couple's inner misery. 

As they realize that they have been 
robbed of the chance for a fi nal goodbye, 

Alec's train arrives. With Dolly still chat-
tering, Alec departs without the passion-
ate farewell for which they both longed. 
After shaking Dolly's hand, he discreet-
ly squeezes Laura on the shoulder and 
leaves. Laura waits for a moment, anx-
iously hoping that Alec will walk back 
into the refreshment room, but he does 
not. As the train is heard pulling away, 
Laura is galvanized by emotion and, 
hearing an approaching express train, 
suddenly dashes out to the platform. 
The lights of the train fl ash across her 
face as she conquers a suicidal decep-
tion. She then returns home to her fam-
ily. Laura's kind and patient husband, 
Fred, shows that he has noticed her dis-
tance in the past few weeks, although it 
is not clear if he has guessed the reason. 
He thanks her for coming back to him. 
She cries in his embrace. The message is 
‶make tea not love‶ says a French critic. 
British people seen, in this fi lm, as cold 
fi sh; with their stiff-upper as a symbol of 
repressed sexual emotions. 

           British either lack emotions or 
repressed them. Too much realism re-
stricts the emotions. The fi lm is so well 
done as formal qualities are parts of this 
emotional repressiveness. Laura, tells 
the story in a series of fl ashbacks. The 
audience hear mostly her version of the 
affair with the “other man”, Alec. She 
tells us about her feelings and passion 
towards him, her self-denial of infi del-
ity, and eventually her guilt. Both Alec 
and Laura share a common attraction to-
wards one another. British fi lm reveals 
also the commitment to the welfare 
state through the representation of the 
genuine psychodrama. 
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In the last part of Brief Encounter 
Laura imagines returning to the sta-
tion. Everything happens in her mind 
but does not tell her husband about 
this, which shows the psychological as-
pect in the British cinema. Laura phys-
ically is always absent at home and in 
her mind she is also absent. She is lost 
in her reverie, recollecting moments 
spend with the doctor Alec whom she 
loves. And he wants to experience her 
feeling but was unable to express it 
because of moral restriction with the 
puritanism. Use of music: played clear-
ly is a meaning of the sexual life that 
cannot be explained. Feelings that are 
restrained, emotions are held.

In British culture, ‶The unsaidʺ is 
part of middle – class culture. ‶The un-
saidʺ is what is so overwhelming that 
you cannot say it. The film resorts to 
expressionistic devices: darkness, clos-
ing around Laura, a voice, etc., all these 
devices convey overwhelming felt emo-
tions.	

2. I Know Where I am Going: the Re-
pression of Desires 

I Know Where I'm Going, a 1945 
romance film by the British-based 
filmmakers Michael Powell and Emer-
ic Pressburger. Joan Webster (Wendy 
Hiller) is a 25-year-old middle-class 
Englishwoman with an ambitious, in-
dependent spirit. She knows where 
she's going, or at least she thinks she 
does. She travels from her home in 
Manchester to the Hebrides to marry 
Sir Robert Bellinger, a wealthy, much 
older industrialist, on the (fictitious) 
Isle of Kiloran. When bad weather 
postpones the final step of her journey 
(the boat trip to Kiloran), she is forced 
to wait it out on the Isle of Mull, among 

a community of people whose values 
are quite different from hers. There 
she meets Torquil MacNeil (Roger Live-
sey), a naval officer trying to go home 
to Kiloran. They are sheltered for the 
night in the nearby home of Torquil's 
friend, Catriona Potts (Pamela Brown).

The Castle in the film may refer to the 
Gothic theme where it represents sym-
bolically the psyche and the hidden 
part of human consciousness where 
repressed desires are kept. Patrick Day 
gives a similar interpretation of this 
fact in these words: ‘‘The Gothic aris-
es out of the immediate needs of the 
reading public to . . . articulate and 
define the turbulence of their psychic 
existence. We may see Freud as the in-
tellectual counterpart of this process” 
(Day 1985: 179). I Know Where I'm Go-
ing is an example of the turbulence that 
the characters are experienced. The re-
pressed desire or feelings that cannot 
be expressed is the consequence of this 
repression in the film. Joan and Torquil 
trying to find a shelter in the castle is 
a perfect illustration of the repression.

The presence of music is another im-
portant aspect of British cinema in so 
far as what makes the film so attractive 
to audiences are the use of the local folk 
music and folklore. In how many other 
scenes in a film does the romantic lead 
profess his love for a woman by quot-
ing a Scottish folk song? Whilst Joan 
and Torquil watch the local community 
enjoying themselves at a Ceilidh (pro-
nounced Kay-Lee, a local dance), to cel-
ebrate a sixtieth wedding anniversary, 
Torquil quotes a verse from the song 
that the pipers are playing, “My Nut 
Brown Maiden”.

The film also hinges on superstition 
for part of its poetry. One of the key 
images is an old Scottish castle that is 
supposed to have a curse on any mem-
ber of the sailor's family. The notion 
of unknown or invisible forces fits in 
very well and naturally in this film. The 
film is asking you to believe in supersti-
tion the way you would believe in true 
love as stated by Clark: “When life is 
fierce and uncertain the imagination 
craves for classical repose. But as so-
ciety becomes tranquil, the imagina-
tion is starved of action” (1950:63).

Conclusion
This article has revealed the formal 

contradiction of filmic esthetics char-
acterized by symbolic aspects in the 
British cinema. The lack of emotion 
and the repression of feelings are seen 
in Brief Encounter. The constant for-
mal repressiveness that characters are 
undergoing is a typical aspect of British 
cinema. I Know Where I am Going is 
another example of the turbulence that 
the characters are experiencing. The 
repressed desire common to the gothic 
is illustrated in this film. 

So, in the light of all these analyses, 
we can say that British cinema is sim-
ilar to what Varma explains, that is to 
say, the films like the novel ‶are char-
acterized by an awestruck apprehen-
sion of Divine immanence penetrat-
ing diurnal reality (1966: 211). The 
British cinema is very formal; it cannot 
depart from the theatre. Thus, the link 
between cinema and theatre is a real 
fact. The cinema unveils a stream of 
consciousness and is a commitment to 
the Welfare State too.  Music in the cine-
ma plays an important role in the sense 
that, it is the melody which expresses 

repressed and controlled emotion but, 
at the same time displays what is left, 
the ‶unsaidʺ to paraphrase T.S. Eliot as 
illustrated by Shakespeare’s character 
Iago in Othello (1622) who always left 
the words unsaid.  

NOTE
See  Paule Byrne, 2005,“Real” vs. “Reel” Magic: An Apprecia-
tion of I Know Where I’m Going! https://www.sensesofcinema.
com/2005/cteq/i_know_where/ consulted 05/12/2020. 
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Desperately Looking  
for Answers

Something died in her, portion of her 
being died, with the dying of her father 
at a tender age. It was Sunday after-
noon; the sun, like the moon of the day 
had mocked the island of uThango1 with 
a promise of warmth. The sun gave off 
light than heat. Boikemiselo had done 
preparing Sunday meal and ready to 
serve her emaciated and unwholesome 
father the meal in his room. Boikemise-
lo, with enthusiasm and with a sense of 
sanguine, entered his father’s room to 
serve him his meal. She conventionally 
and gently woke her father to have his 
meal before his head could hit the pil-
lows for the day. Unfortunately, before 
Boikemiselo could fi nish preparing the 
meal, Bophirima had drawn his last 
breath. 

Bophirima’s death torn Boikemise-
lo apart and grief could be deciphered 
from her face. Boikemiselo was left with 
more questions than answers and fi lled 
with lamentations. “Why? Why did He 
did not save my father from the death?” 
Boikemiselo wailed while expressing 
her grief.

 Boikemiselo continued weeping 
while expressing her dream, “My fa-
ther did not even have a chance to see 
my fi rst largest bakery in town with ten 
workers, large pans, and delivery to all 
homes every morning.”

 Bophirima’s death further bought 
back the grief to Boikemiselo of losing 
her mother at a tender age too. At the 

funeral, people, Boikemiselo’s kinship, 
conventionally and out of uncommu-
nicated cultural rules and normativity, 
they all came, and comforted Boikemise-
lo. Post the funeral, the kingship extend-
ed their pledges to Boikemiselo, “In our 
culture of ubuntu, orphan is foreign 
phenomena my brother’s child. We 
shall take good care of you, Boikemise-
lo” in unanimous voice, they all said. 
Nonetheless, Bophirima’s death waxed 
Boikemiselo’s 2daughters of music. 
Boikemiselo couldn’t comprehend the 
kingship relentless pledges. Ultimately, 
her aunt, Nomusa, took Boikemiselo to 
live with her in her house. 

Weeks after the death of her father, 
Boikemiselo began to lose weight and 
became frail. She had ceased to be kind 
to herself. Boikemiselo deprived herself 
the liberty to sustain herself, and with 
passion, she spent unhealthy amount of 
time devising ways to bring her father 
back to life again. Boikemiselo was de-
termined to see her father alive again by 
any means. 

She had an idea to sell her soul to the 
devil since her father started to lose 
weight and was persistently coughing. 
Not every doctor in the island could 
cure her father’s illness. During the peri-
od of Bophirima’s sickness Boikemiselo 
was everyday becoming anxious about 
the possibility that her father might 
never get the opportunity to witness 
her vision becoming a reality nor to see 
his grandchildren. Boikemiselo’s father 

was a man who valued labour, with love 
and care, he raised Boikemiselo when 
her mother died. Boikemiselo’s father 
did everything in his power to ensure 
their survival and her daughter’s well-
being. Boikemiselo ever promised her 
father she is going to repay him for 
everything he had done for her when 
she matures. Boikemiselo’s vision was 
to build the biggest bakery in the village 
to generate wealth, and to build her fa-
ther a nice comfortable home. However, 
death thwarted her dreams. 

Boikemiselo’s bereavement over the 
death of her father continued to be vis-
ible for all to see. Her determination to 
bring her father back to life again was 
gaining momentum in every second, 
and that strengthened her position of 
an indubitable will to bring her father 
back to life again. Religious scriptures 
about resurrection and eternal life 
Boikemiselo and her congregates used 
to recite most of the time on Sunday 
church services couldn’t console her. 
They made no sense to her anymore. 
Life had deprived Boikemiselo all that 
was precious and valuable to her and 
thus she possessed an unequalled will 
to bring her father back to life again. 
She had lost her mother at very tender 
age and her father was all what she was 
left with.

There was a popular belief in 
Boikemiselo’s island that the devil 
lives at the bottom of the sea.  One day 
Boikemiselo had a conversation with 

her aunt about the devil specifi city in 
the sea. Terrifi ed and concerned, her 
aunt asked, “Boikemiselo, why my child 
do you want the devil? You know devil 
is evil and he will blind you and kill you 
for just seeing his territory”.  

Boikemiselo replied, “I know, I heard 
he grants wishes for a soul. I will sell my 
soul to him to bring my father back to 
life”  

Boikemiselo’s aunt retorted, “Look, I 
know you miss your father a lot, and his 
passing hurts you a lot. However, I urge 
you my child, kindly refrain from saying 
things like that.”

“No aunty, I’m serious. I won’t just 
stand by and do nothing when there is 
still an option to save my father. Per-
haps, he is not deep in the afterlife, 
therefore, he might fetch him for me at 
the right price” Boikemiselo retorted to 
her aunt assertions.

“Blasphemy my child! How dare can 
you think and say such a thing. That 
is wickedness. Take it back. It is God 
that gives, and it is God that takes. 
What is wrong with you? Are you out 
of your mind child!” Her aunt rebuked 
Boikemiselo. Boikemiselo stood up, 
looked her aunt in the face and said 
nothing to her, and left the house and 
went to the forbidden side of the sea-
shore at her village.

1 uThango is a IsiZulu word referring to fortifi ed wall
2 Daughters of music is referring ears  
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When she arrived at the seashore, it 
was windy, cold, the trees were mak-
ing strange noises, and the waves were 
going up and down strongly. “Devil!” 
Boikemiselo shouted. “I know you are 
here and you’re listening. Listen here, I 
have an offer for you. You will like it.  I 
am willing to trade with you my soul for 
my father”.   Nevertheless, nothing hap-
pened. Boikemiselo, again, shouted, “I 
am serious, they say you live here, and 
I am not leaving until you come out.” 
Still nothing happened for the second 
time, but Boikemiselo was determined.  
She kept waiting. She waited until it was 
twilight and kept on shouting, “Come 
out; let’s bargain”. Nevertheless, nothing 
happened, and she eventually left.

The next day she went again at dawn 
to the sea and shouted, “Hey, it’s me 
again, I’ve come to bargain, come out”. 
Nothing happened. She got impatient 
when the day hit the afternoon and de-
cided to go in and swim to the end of 
the sea. “Devil, they say the waters are 
the end of the world, but I don’t believe 
that. What keeps the water from falling 
off, there must be walls keeping it in 
on the other side.  I believe those walls 
are gates to your kingdom, therefore, 
if I swim to them, and knock you will 
answer” Boikemiselo spoke to the sea 
while swimming to the horizon. The sea 
waves got mad and Boikemiselo started 
to drown. She cried for help while trying 
to retreat to the land. She felt her lungs 
fi lling up with water, and she got weaker 
and weaker. The sea coughed her out, 
she stood up, and she ran home as fast as 
she could without looking back. 

Weeks passed by without single utter-
ance to anyone about her father nor the 
devil.  Things looked like they were back 
to normal. Her aunt invited Boikemise-
lo’s childhood friend, Pherekgong, and 
his family over for launch. Boikemise-
lo’s aunt resurged the marriage talk 
to Boikemiselo. She noted that it was 
perhaps about time Boikemiselo and 
Pherokgong resumed their union en-
deavours. Boikemiselo and Pherokgong 
union talks were halted when Bophiri-
ma’s medical condition deteriorated. 
The news did not make her happy, not 
because she did not like the guy. Pherek-
gong was decent although Boikemiselo 
wanted to have closure about her fa-
ther’s passing before she can commit 
in any romantic relationship let alone 
to enter courtship. The next morning, 
she went back to the sea again. “Hey, 
it’s me again, I’ve come to bargain.  I 
took the last incident as a harbinger 
that you don’t want to talk, but I’m a girl 
who doesn’t take a no for an answer. 
Respond damn it!” Nonetheless, no one 
answered. It was merely sea waves going 
back and forth. Boikemiselo stayed until 
midnight but she eventually left.

The next dawn again she went to the 
sea. It was misty and she could barely 
see her own feet. “Hey! Today I’m super 

serious than the other days. If you don’t 
come out, I will jump in for good this 
time or I will not leave until I starve to 
death”, Boikemiselo shouted at the sea. 

“You there” said a voice from a dis-
tance but not in the sea but rather at the 
seashore on her far right. 

“Yes!” Boikemiselo replied.

“What are you doing on the forbidden 
seashore shouting?” asked the distant 
voice. 

“It’s none of your business”, Boikemise-
lo replied. 

“I understand you just looked like 
someone curious to know what’s on the 
other side of the sea”, said the distant 
voice.

“We know it’s the end of the world”, 
Boikemiselo retorted to the distance 
voice. 

“Ridiculous, it isn’t”, shouted the dis-
tant voice. 

“How do you know that”, Boikemiselo 
curiously asked. 

“I’ve been on the other side”, confi -
dently claimed the voice. 

“How! How, did you swim all the way?” 
Boikemiselo asked as she was approach-
ing the distant voice. 

“With my ship”, a silhouette of a man 
at a distance pointed to the sea as the 
mist was beginning to clear. 

“What’s a shiiiiiiiippppp!” Boikemise-
lo exclaimed as she saw what looked like 
a mansion fl oating in water. “What is 
that thing? How are you keeping it fl oat-
ing? Who are you?” Boikemiselo asked 
the man. 

“That is my ship; do you want to ex-
plore with me the other side of the sea? 
I will bring you back before dusk”, the 
mysterious man proposed. Boikemiselo 
looked at the man closely and began to 
ponder. The man did look like her peo-
ple. The man was in his middle ages, 
dark skinned, starting to wrinkle, spoke 
Boikemiselo’s language, and had typ-
ical afro hairstyle starting to be grey. 
The man looked familiar, like someone 
she would come across to at the streets 
notwithstanding the only one thing pe-
culiar was his outfi t (the man was wear-
ing a classic tuxedo; it was unusual in 
Boikemiselo’s eyes. She had never seen 
anyone in her island wearing such cloth-
ing). “Sure, I want to come” Boikemiselo 
said as she confi dently jumped into the 
ship with the man.

The ship took off; they embarked on 
their journey to the horizon. Boikemise-
lo was perplexed by the whole experi-
ence. As they journeyed to the horizon, 
Boikemiselo barely uttered a word dur-

ing the journey. Boikemiselo looked at 
the man, and asked him, “Hey mister, 
what should I call you?”

“It doesn’t matter what you call me”, 
the man answered. 

“Okay, who are you?” Boikemiselo re-
torted. However, the man just looked at 
her and said nothing. “Are you the dev-
il?” Boikemiselo further asked him. 

“Do I look like the devil?” the man an-
swered Boikemiselo. 

Boikemiselo kept asking questions, 
“Where are you from…”[the man inter-
rupted] Boikemiselo “Oh! Look the land! 
Would you like to go and explore the 
land?” 

 “Yes, but how are we going to climb 
up there? The land is so high” Boikemise-
lo remarked. 

“Come let’s use the helicopter”, re-
plied the man while uncovering his hel-
icopter. 

“What does that thing do?” Boikemise-
lo asked the man. 

The man replied, “It will land us up 
there. It’s an aircraft. I mean, it’s an air 
transport”

The helicopter landed on the isle. 
Boikemiselo was excited to see land be-
yond the sea. She could not believe it. The 
man observed and said to Boikemiselo, 
“It looks like it was an aircraft base”

“I see they are in different shapes and 
sizes, but where is everyone? Why is it   
abandoned?” Boikemiselo respectively 
remarked and asked. 

“They are all dead!” the man an-
swered. 

Concerned Boikemiselo further 
asked, “What killed them?” 

“War. War killed them all. This base 
was created specifi cally to create war 
aircrafts. Come let’s go back to the ship 
and look for more land”, the man said. 
They walked around the isle a little bit. 
They explored the land. Inquisitiveness 
got better of Boikemiselo thus she asked 
the man plenty of questions about the 
aircrafts, how were they manufactured, 
and how to use them. They returned to 
the helicopter and took off back to the 
ship. 

With curiosity Boikemiselo asked, 
“How vast is the land out there?” 

The man answered Boikemiselo’s 
question, “I can’t quantify with preci-
sion how vast is the land, however, I can 
assure the land is vast” 

“Wow, I wish my father was with me or 
at least still at home. I would have loved 

to tell him about this adventure where I 
was exploring with a strange man to the 
unknown land” Boikemiselo expressed 
herself 

“Oh! I see.  That would have been a 
nice thing”, the man said to her. 

“Yes, do you know where the dev-
il lives? I would like to talk to him” 
Boikemiselo asked the man. 

The man replied, “Isn’t the devil sup-
posed to be a spirit in another realm?”

“No, I believe he is on land and that 
he can grant wishes for the right price” 
Boikemiselo remarked. 

With bewilderment, the man asked 
Boikemiselo, “Why? Wishes from the 
devil! Can anything good come from 
him? Isn’t he supposed to be evil and 
corrupt to the core, incapable to give an-
ything good?” 

 “No, that’s what they want us to be-
lieve. I believe no one is inherently good 
or bad, every being is capable of great 
good and evil”, Boikemiselo argued 

With determination, the man respond-
ed to Boikemiselo’s argument, “For hu-
man beings, yes, but the devil is an evil 
spirit whose main purpose is to corrupt 
humans and rob them of anything pre-
cious.  So, yes I believe Satan is an excep-
tion and does not have the capacity to do 
what is right nor what is good.”  

Boikemiselo’s bitterness could be dis-
cernible from her voice, “Well then, God 
is not all good neither. Why did He let my 
poor father die?” 

“See! Another land. Do you want to go 
and explore?” the man enthusiastically 
asked Boikemiselo.

 “I would love to” Boikemiselo replied 
to him. The man lowered his anchor and 
said to Boikemiselo “let us use the hot 
air balloon now because the helicopter 
was loud” 

They fl ew with the hot air balloon to 
the bay of an island. There was an old 
exquisite store nearby that mesmerised 
Boikemiselo. Upon entering, the store 
Boikemiselo picked up a glittering in-
tricate golden scenic; she wrapped it 
around her and embraced it, “This is so 
delicate, I have never seen a cloth this 
cute, where is the teller?” she asked the 
man. 

“No one is here” the man replied, 
“Come, let’s go. Take as much as you 
need”. Then they moved to the nearby 
city. 

Out of concern, Boikemiselo remarked 
and asked respectively, “It seems this 
land is empty too. Where is everyone?” 

“They are all dead”, the man replied to 
Boikemiselo. 
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“They are all dead”, the man replied to 
Boikemiselo. 

“All of them? What killed them?” 
Boikemiselo astonishingly asked.

 “War” replied the man “War killed 
them all!”

“Why were they fi ghting?” Boikemise-
lo further asked. 

“In here, come, I bet it is still working” 
the man interjected Boikemiselo. They 
entered a beautiful building that had no 
display of destruction, only weeds were 
growing on it. Inside the building, they 
found a giant door that was connected to 
a computer and the man headed straight 
to the computer beside the door. The 
door began to emanate blue and white 
lights. The man called Boikemiselo and 
said, “Come! Let’s get in”.

Boikemiselo asked the man, “What is 
that?” 

“They called it a teleporter, an instant 
transport. I just put on coordinates to an 
interesting place”, the man answered, 
and they walked in the teleporter. 

They exited to the other side on a de-
structed door, which was in the brink 
of collapsing. The sky was overcast and 
red, the air scent was not desirable, and 
they were hemmed by broken walls, 
bomb, and nuke shells. 

Boikemiselo asked, “What is this 
place?” and she further remarked, “I 
don’t like it” 

“This was the heart of the war zone. 
Pretty messy, isn’t it?  Follow me this 
way”, the man said to Boikemiselo. They 
climbed the broken walls and hiked a 
little hill. The man was leading the way. 
Boikemiselo asked the man, “So, con-
cerning this war, when was it? Did it kill 
everyone except us on the other side of 
the sea?” 

“The war was long time ago,” the man 
answered, “and yes everyone is dead ex-
cept you on that Island”. 

“How do you know?” Boikemiselo 
asked. 

“I do” the man answered.  

Boikemiselo further asked the man, 
“Were you here during the war? Are you 
the last of your kind?” 

 “Yes, I was watching when they were 
eliminating one another” the man 
answered Boikemiselo. “You seem ex-
hausted, how about we take a rest at this 
house nearby. There might be something 
to drink and to refresh.” the man further 
suggested to Boikemiselo. 

“Oh yes, I can use a drink right now” 
Boikemiselo enthusiastically replied. 

They walked into a collapsed man-
sion nearby closer to the top of the hill 
and rested inside. The man requested 
Boikemiselo, “May you rest here while 
I go to look for something to drink?” 
Boikemiselo was left at the mansion 
while gazing upon the destruction that 
was brought by the devastating war to 
the mansion. She looked around at the 
aesthetic jaw dropping art on the walls 
and the intricate statues, and the furni-
ture perplexed her. The man came back 
and said to her “I couldn’t fi nd water, but 
I found orange juice. I’m certain you’ll 
enjoy it.” 

“Would I?” Boikemiselo curiously 
asked and she took a sip and cringed, 
“It’s cold! Why so cold on a normal day?” 
she asked. 

The man replied to Boikemiselo’s 
question, “Oh, it’s from the fridge. A 
fridge was useful device for cooling 
things anytime of the seasons. Pardon 
me for not informing you prior.” The 
man approached a nearby gramophone 
and played a record. “Wow! What kind 
of music is that?” Boikemiselo asked the 
man and she immediately remarked, 
“It’s beautiful.  I have never heard some-
thing like it before?” 

“It is ballroom music,” the man said. 

Boikemiselo said, “Its rhythm is vague. 
How do you dance to it?” 

“Come, take my hand. I’ll show you 
how to dance to it”, the man proposed. 
She took his hand and they danced un-
derneath the candelabra. Step by step, 
the man showed her how to dance ball-
room. The music then changed to a fast 
tempo, they began to improvise, and 
scrambled anything and laughed inten-
sively. They spun around, tapping their 
feet out of rhythm, and having a good 
time.   

They laughed and laughed and 
Boikemiselo breathing heavily said 
“Man I have never been this happy in a 
while. I should laugh and dance more. It 
feels amazing!” 

“Yes it does!” the man said, “You look 
exhausted. Why don’t we rest?” the man 
further requested.

“But I have to get home before dusk. 
We should be going” Boikemiselo said.

 “Don’t worry it will be only an hour. 
I’ll set an alarm”, the man said. 

“Okay”, Boikemiselo said as she lied 
on the fl oor to take a young nap. 

“Wake up”, the man said to Boikemiselo.

“I feel refreshed”, Boikemiselo said, 
and she asked, “How long was I asleep?”

 “Just enough time to get rest. Come, 
let’s go”, the man said. 

“Do we have to go down the hill 
again?” Boikemiselo asked complaining, 
“Isn’t there any other way?” 

The man said, “There is another way. 
Come I found another working teleport-
er in this mansion” They entered the 
teleporter and exited near the bay where 
they left their hot air balloon. They got 
in the balloon and took off to the ship. 
When they got on the ship Boikemiselo 
asked the man, “Did you even sleep back 
there?”

 “Does it matter if I slept or not?” the 
man replied.

Boikemiselo replied, “Yes, it does.  
What was even the meaning of all of 
that? Why did you take me to the devas-
tated war zone and the collapsed man-
sion on the hill?” 

The man looked at her and said noth-
ing but continued starring the ship. 
Boikemiselo retorted, “All right, I’m no 
longer playing your games anymore. I 
need answers now! Who are you?  Why 
do you know so much about the past hu-
man history? Why are keeping on saying 
all humans died except you? Are you not 
a human?  What was the meaning of all 
this?”

 The man looked at Boikemiselo and 
said, “It was all necessary” 

Boikemiselo replied, “Necessary for 
what? Necessary for me to forget about 
seeking the devil? Did you take me up 
there so that I can see that desperation 
on a lost course, and an unsatisfi ed heart 
can cause humans to destroy them-
selves? Was I supposed to realise that 
fi xation on what I can never attain, and 
selfi sh ambition would destroy me and 
those around?” However, the man looked 
at her and said nothing. Boikemiselo fur-
ther asked the man, “Were the music and 
dancing showing that life is more than 
our losses, to see that there is life com-
plex, yet, enjoyable after loss; were they 
to make me realise to eat, drink, praise 
and be glad?” 

The man said to Boikemiselo, “Why 
aren’t you a sharp one?”  

Boikemiselo said, “No way! How can 
I forget? I want my father back! He was 
supposed to see my dreams come true. 
I’m still convinced to exchange my soul 
for my father.”

“Cancer!” the man said to Boikemiselo.

“What?” Boikemiselo asked.

The man replied, “Cancer killed your 
father. Lung cancer to be specifi c. At least 
that’s what the humans before called it.”

Boikemiselo exclaimed, “What is that? 
I have never heard about such disease. 
What causes it?”

“Smoking. How often did your fa-
ther smoke in a day?” the man asked 
Boikemiselo. 

“Wow! A lot. Are you implying that his 
death was his own doing?” Boikemiselo 
asked the man.

 “Yes, I am saying that. Even if it wasn’t 
his own doing. Isn’t dying part of life? 
The unpredictability of when and how 
you’ll die? Doesn’t it give you the thrill 
to live your life at its fullest when you 
can still breath?” rhetorically asked the 
man. He further said, “Observe form 
your predecessors, they had everything 
their hearts could ever wished for. Life 
was simple for them. They could cure 
every disease; they could travel fast as 
if they were able to be at multiple places 
at once. They had created artifi cial intel-
ligence which answered almost every 
question they had; farming, diseases 
and even domestic work was no longer 
a concern to them. They had power to 
move mountains, part seas, pull land out 
of the ocean, conjured rain at will, sta-
bilize earthquakes and prevent fl oods 
with advanced technological inventions. 
Nonetheless, they still fought and massa-
cred each other with advanced weapons 
of mass destruction.” 

The man went on to say, “Now there 
is your island, we have arrived on time 
right at dusk. Now I want you to go home 
and stop looking for the devil at the sea 
or else he will fi nd you and ruthlessly 
murder you.” The man lowered his an-
chor, pulled out his plank stairs so that 
she could get off the ship, and said to 
her, “Send my regards to your aunt and 
uncle.” Boikemiselo descended from the 
ship quietly as she was pondering on 
what the man was saying. When she set 
her feet on the shore, she began to shout 
and said “Hey! Are you God?” 

 The man replied as he was pulling his 
anchor, “Do I look like God?” 

Suddenly, a prickly wind rose and 
mist covered the sea. When Boikemiselo 
fi xed her eyes to look at the ship sailing 
to the horizon, she couldn’t see it. The 
ship was no more to be seen. She headed 
home, went straight to her room without 
talking to anyone, and did not join her 
family for a supper that evening.

The next morning Boikemiselo’s aunt 
and uncle woke up to a delicious smell 
of apple pie. They were fl abbergasted. 
They asked themselves who could have 
baked it? Their front door opened and 
Boikemiselo walked in on an apron and 
with an apple pie on her hands. “Oh! 
Good morning aunty and uncle. I was 
cooling the pie outside. I have made tea, 
now please sit down and let me tell you 
a story you will probably, certainly, and 
most defi nitely not going to believe” she 
said. Her aunt said “Oh, no!” 
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Dr. Souribanhu Kar
former General Secretary of the All India Trade Union Congress in Odisha State

Understanding Gandhi Through Padayatra in Odisha
The national movement laid by Gandhiji for various social causes like 
abolition of untouchability and harijan rights for entry to the temples were 
indeed very important milestones in the annals of human rights move-
ments in modern India.
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Dr. Uday Balakrishnan
Centre for Contemporary Studies, Indian Institute of Science, Bengaluru, Karnataka

Remembering India’s Most Powerful Leader
Indira Gandhi did not get an easy country to administer. At the time of 
her takeover as Prime Minister in 1966, India was less than 20 years into 
freedom, still raw from a partition that had devastated much of its nor-
thern and eastern parts. 
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Dear Friends

Human Right to Education Greeting 
to all of you.

Education is a basic Human Right. We 
believe this. On the contrary, new data 
from UNESCO reflect that globally 263 
million children and youth are out of 
school.

The number of out of school children 
or children who are deprived of their 
basic human right to education is very 
high. The UN agencies, National Gov-
ernments, Teachers Unions and Civil 
Society Organisations have contributed 
to education movements and millions 
of children got their human right to ed-
ucation. The "Education For All (EFA)" 
and Millenium Development Goals 
(MDG)  marked a significant develop-
ment in right to education of children. 

Sustainable Development Goal (SDG) 4, 
also emphasizes on right to education 
and envisions EFA a reality.

However, there are new challenges 
emerged in the changed economic, so-
cial and global order in the last few dec-
ades. The "Human Right" perspective 
of Right to Education for all children 
is missing in the new world order. The 
refugee crisis in European, Asian and 
West Asian countries, increasing ethnic 
conflict in societies, terrorism, climate 
change, distress migration and internal 
displacement of the population has de-
prived millions of children from their 
human right to education. Additionally, 
privatization has become philosophy of 
Governance and there is huge challeng-
es in making human right to education 
a reality with help of privatization. Na-
tional Governments are rolling back 
from public education, public health, 

social security and other areas. There 
is increased role of private players in 
health and education field now. To what 
extent the private parties are commit-
ted towards and accountable to Human 
Rights principle? Is there any mecha-
nism developed to make them account-
able for human right? How to ensure 
Human Right to Education in war zone, 
crisis situation, conflict area, during hu-
manitarian crisis?

To discuss, debate and deliberate on 
all these aspects of Human Right to Ed-
ucation, we at PoliTeknik International, 
welcome you. We are looking forward 
to collaborate with youths, student 
union, teachers organisations, INGOs, 
local NGOs and different National Gov-
ernment, Public Policy forums for mak-
ing "Human Right to Education" a reali-
ty for all children.  

Dear readers,
PoliTeknik is now 

available with three 
new newspapers in 
Portuguese, Spanish and 
English.

In this first issue, the 
three reviewers have the 
opportunity to address 
our readers.

Continue on page 3
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Agricultural Reforms 
Effects on National Development 

and the Right to Education
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Daniel Stosiek  
Author - GERMANY

Conflicts over land and 
financial markets -
the Honduras example
Using the motto of a "Green Econo-
my" means that you are also supposed 
to pay for nature's services. However, 
at the basis of this idea there is a seri-
ous misconception, I suppose: it does 
not really pay for the work of nature, 
but pays - as the maximum - for its 
work force (= the potential for being 
able to provide services), which is 
dealt with as a commodity. 
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Cléber Adriano Rodrigues Folgado
Member of MPA, Small Farmers Movement 
BRAZIL

Pesticides: Regulatory Changes 
and Possible Consequences to 
National Development
Thus, unmistakable is the affirma-
tion that the flexibilization of pesti-
cides’ normative system will benefit 
only the oligopolies that act on pesti-
cides market, remaining to brazilian 
people the weight of negative exter-
nalities, between them, the social and 
environmental damages that certain-
ly will affect national development.
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Dr. Beatrice Isanda
Kenyatta University, School of Education - 
KENYA

A Narrative Research Approach:
Experiences of Child Beggars 
with Disabilities in Nairobi 
County, Kenya in conflicts and 
crisis zones
The children beggars are said to be 
from destitute families from little 
earnings expanses at the periphery 
of the city whose families are largely 
engaged in unskilled occupations or 
with no revenue and live below the 
poverty line. 
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Anushree Burade     
4th year medical student from ESIC 
Medical College - INDIA

Free Healthcare as a 
Human Right
While on the other hand, some pri-
vate hospitals are providing the ut-
most care to the patients, inclusive of 
the holistic approach to health. This 
difference in the quality of treatment 
is the evidence for the need to in-
troduce free healthcare as a human 
right. Capitalization of health care is 
the reason why this difference exists.
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First Impressions 
of the International

PoliTeknik 
Questionnaire
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PoliTeknik United
Global Invitation

INVITATION 
for an eBook co-publication 
of Student’ Unions
This is a call! A call that go beyond 
our local and national scaled condi-
tions to meet our shared platforms at 
macro level. We see the necessity to 
share our views, to interact with each 
other and, to articulate shared bene-
fits. It is clear that we have enough 
reasons for such an interaction. 
PAGE 2

PoliTeknik United
International Questionnaire

Students and Pupils Experiences 
with the Covid-19 Pandemic
- First Impressions of the International 
PoliTeknik Questionnaire -
The questionnaire includes a large 
variety of multiple choice questions. 
We will use data collected from these 
to publish results, establish common 
themes, and present general analysis 
of the effect of CoVID-19 on stu-
dents in our upcoming issues. 
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Students' Positions
Comments and Demands

FREE HEALTHCARE as a 
HUMAN RIGHT 
Demands:
• Free Healthcare: Physical and Men-
tal Healthcare must be provided 
to every single human being with a 
standard universal quality.
• Selling of healthcare in any form 
must be banned and declared a crime 
against humanity. 
PAGE 8-10

Sibiya Thandeka Patience
PhD Candidate, Faculty of Psychology and 
Education, Eotvos Lorand University

TEACHER EDUCATION AND 
GLOBAL ISSUES: 
The Role Of Higher Education In Developing 
A Sound Teacher Knowledge And Imple-
mentation Of Sustainable Development In 
Schools.

This article seeks to explore the role 
of higher education through teacher 
education in assisting teachers who 
are both in training and working, to 
deliver a pedagogy that is sustainabil-
ity-driven.
PAGE 24-26

The world has faced an abun-
dance of new challenges during the 
CoVID-19 pandemic; we have seen 
a great impact on health, economy 
and education. This questionnaire 
is a small initiative taken up by Po-
liTeknik to reach pupils in order 
to understand the difficulties they 
faced during this global crisis. There 
has been a sudden shift from tradi-
tional classrooms to digital learning 
and an increased requirement of 
digital resources. 

Teachers, and students hardships 
are inflated. This questionnaire 
would help us better understand 
your situation and would play a 
crucial role in helping us to extrap-
olate our data to a larger group of 
students. 

Link to the qustionnaire in 
different languages:

•ht tps://forms.gle/mnmL7FPDD7Sk-
88LQA (English)

•https://forms.gle/Nz38JpbyuPteXsKV7 
(Spanish)

•https://forms.gle/TrytWzo9bjHVqcf19 
(Portuguese)

•https://forms.gle/ApaHBc2bjmdNr2gQ6 
(Turkish)

•https://forms.gle/EKtW8a4TCRzccPML9 
(Macedonian)

The questionnaire includes a 
large variety of multiple choice 
questions. We will use data collected 
from these to publish results, estab-

lish common themes and present 
general analysis of the effect of CoV-
ID-19 on students in our upcoming 
issues. 

We would like to thank our part-
ners, and students across the world, 
who took time to share and respond 
to our survey. As more responses 
come in, we would be able to present 
concrete themes that have become 
everyday facets of education dur-
ing the pandemic. This would help 
researchers and scholars initiate 
specific local studies which would, 
in turn, help them come up with 
novel solutions to deal with issues 
that have plagued education during 
this time.

Tamralipta Patra & 
Akash Yadav

PoliTeknik International

Contributors: 
Prof. Alexandre da Silva

Prof. Raquel Melo
Susanne Jacobsen Perez

Aysel Turaclı 

Translators:
Maria Luisa Meira (Portuguese)

Can Aydın (Turkish)
Alhassane FATY (French)

Adela Gjorgjioska (Macedonian)

Continue on Page 4-8
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Maria Luisa Meira (Portuguese)
Can Aydın (Turkish)

Alhassane FATY (French)
Adela Gjorgjioska (Macedonian)

Continue on Page 4-8
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DEMOCRATIZATION OF THE INTERNET 
The Antagonism Between 

Digital Development and Social Progress
Project 
„EXTENSION of HUMAN 
RIGHTS to EDUCATION“ 
a special democratic experience for the 
humankind

FIRST 
PRESS STATEMENTS
When we came up with an idea for 
extending the Article 26 of UN Dec-
laration of Human Rights in 2015/16, 
we shared it with our close circle; and 
one of our friends said that; “Yes, this 
Article can be amended, but only af-
ter a great battle!”
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Cléber Adriano Rodrigues Folgado
Member of MPA, Small Farmers Movement 
BRAZIL

Pesticides: Regulatory Changes 
and Possible Consequences to 
National Development
Thus, unmistakable is the affirma-
tion that the flexibilization of pesti-
cides’ normative system will benefit 
only the oligopolies that act on pesti-
cides market, remaining to brazilian 
people the weight of negative exter-
nalities, between them, the social and 
environmental damages that certain-
ly will affect national development.
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Dr. Beatrice Isanda
Kenyatta University, School of Education - 
KENYA

A Narrative Research Approach:
Experiences of Child Beggars 
with Disabilities in Nairobi 
County, Kenya in conflicts and 
crisis zones
The children beggars are said to be 
from destitute families from little 
earnings expanses at the periphery 
of the city whose families are largely 
engaged in unskilled occupations or 
with no revenue and live below the 
poverty line. 
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Anushree Burade     
4th year medical student from ESIC 
Medical College - INDIA

Free Healthcare as a 
Human Right
While on the other hand, some pri-
vate hospitals are providing the ut-
most care to the patients, inclusive of 
the holistic approach to health. This 
difference in the quality of treatment 
is the evidence for the need to in-
troduce free healthcare as a human 
right. Capitalization of health care is 
the reason why this difference exists.
PAGE 8

PoliTeknik Português
• Prof. Dr. Raquel Melo (Brazil)
• Mariana Beselga (Portugal)

The Long Way to the Independence
a View on Historical Experiences

                                     

Centre for Contemporary Studies, Indian Institute of Science, Bengaluru, Karnataka

Remembering India’s Most Powerful Leader
Indira Gandhi did not get an easy country to administer. At the time of 
her takeover as Prime Minister in 1966, India was less than 20 years into 
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Sustainable Development Goal (SDG) 4, 
also emphasizes on right to education 

However, there are new challenges 
emerged in the changed economic, so-
cial and global order in the last few dec-
ades. The "Human Right" perspective 
of Right to Education for all children 
is missing in the new world order. The 
refugee crisis in European, Asian and 
West Asian countries, increasing ethnic 
conflict in societies, terrorism, climate 
change, distress migration and internal 
displacement of the population has de-
prived millions of children from their 
human right to education. Additionally, 
privatization has become philosophy of 
Governance and there is huge challeng-
es in making human right to education 
a reality with help of privatization. Na-
tional Governments are rolling back 
from public education, public health, 

social security and other areas. There 
is increased role of private players in 
health and education field now. To what 
extent the private parties are commit
ted towards and accountable to Human 
Rights principle? Is there any mecha
nism developed to make them account
able for human right? How to ensure 
Human Right to Education in war zone, 
crisis situation, conflict area, during hu
manitarian crisis?

To discuss, debate and deliberate on 
all these aspects of Human Right to Ed
ucation, we at PoliTeknik International, 
welcome you. We are looking forward 
to collaborate with youths, student 
union, teachers organisations, INGOs, 
local NGOs and different National Gov
ernment, Public Policy forums for mak
ing "Human Right to Education" a reali
ty for all children.  

Continue on page 3
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The Erosion of the International Law
and Human Rights in the last 20 Years

                                      PoliTeknik United  

Kritika Shekhawat      
Jaipur, Rajasthan - INDIA

Erosion of the International Law and Human Rights
Global reports suggest that schools have constantly been the epicentre of 
various human rights violations and also have become a breeding ground 
for insurgency. Millions of children living in countries which are at a con-
stant state of internal conflict or external aggression such as in the Central 
African Republic, Nigeria, and South Sudan have had their education 
constantly jeopardized. 
PAGE 10 

Prof. Dr. Ángel L. Martínez
City University of New York

Struggles for Job Security and Rights Continue 
at City University of New York Amid Triple Crisis
Only in the US there is already a double pandemic, the dreaded respirato-
ry disease preceded for two centuries by a pandemic tragically character-
ized now by breath-stealing chokeholds. Two pandemics that raise havoc 
on the lungs.
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