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The implementation of policies to 
make education free

The ultimate goal of education is to 
help an individual navigate life and 
contribute to society, and for a whole 
country, it is the “premise of pro-
gress” (Kofi Annan, former U.N Secre-
tary-General). Therefore, when a huge 
percentage of the country’s citizens 
are not being educated, the country 
could be plunged into doom. When 
a strong foundation in education is 
laid, it gives the people the power and 
liberation from colonialism, to forge 
ahead and build a strong workforce 
for the country. Thus, every govern-
ment needs to make education, espe-
cially the foundation, accessible to all 
its citizens. 

Ghana’s basic education, until 2019, 
started from kindergarten 1 through 
to Junior High School 3. Ghana being 
a developing country, saw the need 
to empower its people through edu-
cating the citizenry, therefore, after 
the government tried implementing 
policies that will subsidize or make 
education free.

Governments of Ghana, in the past, 
launched and implemented various 
policies that will ensure that all school 
children had equal access to and partic-
ipated in basic education. This was in 
a bid to demonstrate their preference 
for education for all. Some of these 
policies were The Accelerated Educa-
tion Development Plan (ADP) of 1951, 
The Education Strategic Plan (ESP) for 
2003–2005, and the free Compulsory 
Universal Basic Education (fCUBE) 
policy for 1995–2005 ((Acheampong, 
2009). Ghana launched the fCUBE, 
in 1995, which was supported by the 
World Bank Primary School Develop-
ment Project (PSDP) to ensure that 
all children of school-going age were 

enrolled in school. This policy had the 
vision of making basic education ac-
cessible to all Ghanaians living in all 
areas in Ghana, whether in the urban, 
peri-urban, or rural areas of the coun-
try, to conform with the 1992 consti-
tution of Ghana concerning education 
which reads, 

All persons shall have the right to 
equal educational opportunities and 
facilities and with a view to achiev-
ing the full realization of that right, 
basic education shall be free, com-
pulsory, and available to all (Con-
stitution of the Republic of Ghana, 
1992).

Ingraining measures to sustain this 
law, the government of Ghana imple-
mented the fCUBE which covered the 
non-tuition fees of pupils whilst par-
ents bore some educational expenses. 
The fCUBE was therefore a cost-shar-
ing policy. The aim of the government 
was perhaps to ease the burden on 
parents and guardians concerning 
school expenses. 

A lot of sensitizations went on to in-
form parents and guardians about the 
need to send their wards to school. The 
policy was also to ensure that no child 
of school-going age was to be turned 
away from school for non-payment of 
fees. So, though pupils were required 
to pay some fees, the non-payment 
did not allow school authorities to 
send pupils out of school. However, 
research reported that ‘a persistent 
40% of children between 6 and 11 
years in Ghana’s schools remained out 
of school as of 2003 (UNICEF, 2007). 
This statistic indicated that the vision 
of the fCUBE had not been achieved. 
The non-achievement of this vision, 
perhaps, was a result of education not 
being free. 

In 2004, under the leadership of 
a newly elected democratic govern-
ment, Ghana abolished the payment 
of school fees at the basic level and in 
addition, introduced the Capitation 
Grant and the School Feeding Pro-
gram. This was to further help attain 
and perhaps to maintain education 
for all as a way of attaining universal 
access to basic education and also to 
meet the Millennium Development 
Goal (MDG) targets (2 and 3), (Amprat-
wum & Armah-Attoh, 2010). These 
policies increased enrolment greatly, 
but there were still children who were 
out of school. Whilst the fee abolition 
and the capitation grant policies cov-
ered all public basic schools, the feed-
ing program was limited to some se-
lected schools; schools that had poor 
enrolment. 

School feeding program as a 
strategy to boost enrolment

The School Feeding Program (SFP) is 
one where the government ‘provides 
food to children in primary schools 
in poor and deprived communities 
to increase enrolment and retention’ 
(Salifu; Boateng & Kunduzore, 2018, p. 
4.). It is important to note that not all 
schools in Ghana enjoyed this SFP as 
the SFP was practiced in schools with 
low enrolment rates and in schools 
that were set up in very poor commu-
nities. This could mean that pupils in 
schools where the SFP is not taking 
place may continue to play truant or 
drop out of school. There were how-
ever successes that were chalked with 
the implementation of the SFP. Studies 
conducted on the SFP in Ghana and in 
other countries where this has taken 
place revealed that through the imple-
mentation of the Program in many ba-
sic schools, enrolment and retention 
in the area increased (Iddrisu, 2016; 
Kristjansson, Robinson, Petticrew, 

MacDonald, Krasevec, Janzen, & Shea, 
2007; Osei-Fosu, 2011).

The capitation grant scheme
The capitation grant is a scheme in-

troduced by the government where 
each pupil enrolled in a school re-
ceives an amount of GH 4.50. This 
amount of money was given to the 
heads of schools for running the 
school. This money was to cater to the 
non-tuition fees for each pupil. This 
grant was to make basic education 
attractive, especially to the poor who 
could not afford to pay for education. 
Research has proven that the intro-
duction of the capitation grant came 
with it an increase in enrollment at 
the basic level of education (Northern 
Network for Education Development 
(NNED) & Ghana National Education 
Campaign Coalition and Northern 
Network (GNECC), 2006). 

The grant has however suffered 
some challenges. Some of these chal-
lenges are: cumbersome procedure of 
accessing the grant by headteachers 
who have to travel to the district cap-
itals to submit their budgets to the dis-
trict budget officer, bank charges that 
ultimately reduce the money received 
by the school, delays in releasing the 
money, just to mention a few.

How free is Ghana’s basic educa-
tion?

When the fCUBE was introduced, 
it was a cost-sharing policy. Parents 
were to pay for expenses other than 
the tuition fees. Parents and guardians 
were made to pay for sports fees, cul-
tural fees, and examination/printing 
of questions fees. Whereas some of the 
fees were approved by the Ghana Ed-
ucation Service, others were non-ap-
proved fees which schools collected 
from pupils. In addition to these fees, 
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pupils were to purchase their school 
uniforms and stationery. In 2004, 
the payment of the extra fees such 
as sports, culture, and others were 
canceled as the capitation grant was 
introduced by the government. How-
ever, pupils were still made to buy 
supplementary books and school 
uniforms. Schools conducted extra 
classes after school hours and pupils 
had to pay for that also. Some schools 
introduced Friday uniforms for the 
pupils and these were sold to them. 
These were in a bid to generate in-
come for running the school, as the 
capitation grants were always delayed 
(Foli, 2019). However, these payments 
did not make education free.

Free education at the Senior High 
School level

In 2019, Ghana had a major curric-
ulum review where basic education 
was now defined to cover Senior High 
School (SHS) education. That is, basic 
education starts from kindergarten 
through to the SHS. The government 
also introduced the free senior high 
school policy where students enjoy 
free tuition, textbooks, and station-
ery, free boarding facilities for those 
who go to the boarding schools, free 
lunch for day students, and school 
uniforms for all. This was a promise 
presented in a political manifesto by 
the present government. This free 
education policy was seen as a good 
step taken, by the people of Ghana, 
especially for the poor masses who 
hitherto could not send their wards to 
the SHS. 

However, the kindergarten, prima-
ry, and JHS levels had not received 
any beefing up with regards to free ed-
ucation. Though pupils at these levels 

(kindergarten, primary, JHS) do not 
pay fees, they still buy their station-
ary, uniforms, school bags, etc. Text-
books to be distributed by the govern-
ment were unduly over delayed, and 
pupils went to school without avail-
able textbooks. Teachers had to look 
for information on the internet to 
teach their pupils. Some headteachers 
even had to suggest to parents to buy 
some textbooks for their wards. Thus, 
even though the president is doing a 
great job by making SHS education ac-
cessible for all, the foundational level 
is still weak, since the former ‘canker’ 
fighting free education at this level is 
still inherent.

The need to regard education as a 
fundamental human right 

With all the efforts made by various 
governments to make basic education 
free, there is still a huge percentage 
of primary school level children who 
do not complete the primary level 
of school in the country. According 
to the Ghana Education Fact Sheets 
(2020), 31% of males and 28% of fe-
males dropped out of school. There is 
also 7% of children who should be at 
the primary level, out of school in the 
country as of 2020. Again, 29% of chil-
dren aged between 3 years and 4 years 
who should be enrolled in an early 
childhood center, are not in school. 
The statistics show that the majority 
of the percentage of children who are 
either not in school or dropped out 
happen to be in the rural areas. 

Again, not every JHS student gains 
admission into the SHS. This means 
that not all students complete basic 
education. Measures, therefore, need 
to be taken so that a greater percent-
age of students in Ghana can complete 

basic education. The right to educa-
tion is not spelled out as a fundamen-
tal human right where a person who 
has been refused education could 
seek redress. As it stands now in the 
constitution of Ghana, education is a 
right but being out of school does not 
attract any punishment by the gov-
ernment. Until education is placed on 
the same level as the right to life and 
made completely free, some parents 
and guardians will have an excuse to 
deny their wards the right to educa-
tion. 

Currently, in some rural areas in 
Ghana, the structures put in place 
for schools are not welcoming and 
attractive. There are still schools set 
up under trees as reported by Moham-
med Ibrahim on Zaaradio that Ghana 
has 5,403 schools with deplorable 
school structures, with 2,417 schools 
under trees across the country (2021). 
Some schools lack qualified teachers 
because those schools are situated in 
deprived communities without acces-
sible roads, potable drinking water, 
electricity, and other basic amenities, 
where no teacher would want to live. 
According to Kofi Annan, “Education 
is a human right with immense pow-
er to transform. On its foundation 
rest the cornerstones of freedom, 
democracy, and sustainable human 
development.” There is, therefore, 
the need for government to provide 
amenities in all areas in the country 
to attract teachers to those commu-
nities to work. Education should also 
be made free especially for the poor 
so that they can send their wards to 
school. It is only then that some form 
of punishment could be meted out to 
guardians who keep their wards out 
of school. When these measures have 

been put in place and are working out 
well, then the vision of achieving the 
1992 constitutional right to education 
would be met.
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Introduction
The popular discourse of human 

rights shows it in poor light but the 
idea of human rights is much more 
beyond that. It has been asserted that 
human right is standing on soft con-
ceptual grounding and it has been just 
reduced to rhetoric. Many philoso-
phers and legal theorists see the rheto-
ric as just loose talk and human rights 
with less intellectual strength and 
less strong teeth. It seems that human 
right activists seem more concerned 
with changing the world rather than 
interpreting it. The reluctance on the 
part of activists is understandable giv-
en the urgency to respond the terrible 
sufferings (Sen, 2009). But, despite all 
of this, society is unimaginable with-
out the provision of rights. A right in 
its acute sense means the liberty to 
pursue one’s own conception of good. 
It entails claim to those good needed 
for one’s well-being as opposed to 
merely the liberty to engage in one’s 
own pursuits..

Understanding Human Rights
The concept of human rights has 

emerged from the concept of rights. 
There have been many western schol-
ars with different sets of theory of 
rights like John Rawls (1921-2002) 
and Robert Nozick (1938-2003). In 
the liberal-individualistic theory of 
rights, Ronald Dworkin has given new 
insights. Dworkin in his work Taking 
Rights Seriously (1978) attempted to 
create a new theory of politics based 
on the adequacy of moral rights. Marx 
has regarded rights as a bourgeois 
concept and described at length that 
how rights are linked to politics and 

seems abstract (Gandhi, 2007). Louis 
Henkin observed rights as ‘claims’ 
rather than charity (Verma, 2002). 

Existence of human rights has a 
long history.  Philosophers traced 
such ideas back to classical Greece, in 
particular to Socrates, Plato, Aristotle, 
also in some respects to Confucious in 
China. Even it was in India since Veda, 
Upanisad and other religious sects 
and texts since thousands year back. 
In a common concern of these philos-
ophers was to fi nding way to achieve 
a society in which people were able to 
live fully human life.

Even contemporary understanding 
of human rights has emerged during 
the modern period in Europe especial-
ly in 18th and 19th centuries. Say for ex-
ample, at the heart of Kant’s approach 
was the values of human agency and 
autonomy. For Kant, all human beings 
are of equal moral worth, with all be-
ing entitled on these grounds alone 
to moral dignity. Kant argues that all 
people have an ethical duty to each 
other, to act in a ways that respect and 
uphold humanity.

All the debates and theory has gen-
erated the ground of human rights. 
Now let’s move from the concept of 
rights to human rights. 

Human rights have been under-
stood as ‘basic moral guarantees that 
people in all countries and cultures 
possess simply because they are hu-
man’. Human rights are universal in 
nature. The moral doctrine of human 
rights aspires to recognise the funda-

mental prerequisites for each human 
being for a good life. This aspiration 
has been refl ected in various declara-
tions and legal conventions commenc-
ing with Universal Declaration of Hu-
man Rights (1948) followed by the Eu-
ropean Convention on Human Rights 
(1954) and the International Cove-
nant on Civil and Economic Rights 
(1966). These three documents con-
stitute together the centrepiece of a 
moral doctrine of human rights (Gan-
dhi, 2007). Jack Donnely has regarded 
human rights as the new standard of 
civilization (Verma, 2002). Hence, hu-
man rights are inalienable and inher-
ent rights of humans. Let’s now move 
to Indian context of human rights and 
its legality.
Complexity of Human Rights

Baxi (2005) has articulated at 
length what constitutes human rights. 
He says that there is no simple answer 
to a clear question: what are the rights 
of human beings. He further says that 
in defence and justifi cation of human 
rights, we have produced “complex 
and contradictory discourses”. Even 
the global consensus on human rights 
values serves as poor guides in trans-
lating idea into law or practice. In his 
book, The Future of Human Rights, 
Baxi (2005) has made us familiar 
with the complexity in the meaning of 
human rights and described human 
rights as: (a) ethical imperatives; (b) 
grammar of governance; (c) language 
of global governance; (d) insurrection-
ary praxis; (e) juridical production; (f) 
culture. It actually highlights the am-
biguities in conceptualising and prac-
ticing human rights. But few scholars 
like Amartya Sen (2009) has tried to 

understand this dilemma and men-
tioned that “the framers of Universal 
Declaration in 1948 clearly hoped that 
the articulated recognition of human 
rights would serve as a kind of tem-
plate for new laws” (p. 359).  The em-
phasis should be on new legislation 
not just mechanical interpretation.

Indian Constitution and 
Human Rights

The Indian Constitution is in con-
gruence with United Nations char-
ter, Universal Declaration of Human 
Rights (UDHR) and several other 
international covenants as they all 
lay emphasis on human dignity. The 
constitution of India assures dignity 
of the individual which is a core val-
ue in its preamble. Even the constitu-
tion of India was drafted at the same 
time as the Universal Declaration of 
Human Rights and that is why, it has 
resonance of similar provisions. This 
becomes obvious when we look at the 
Part- III of the Indian constitution and 
articles 2-21 of Universal Declaration 
of Human Rights. The Part-IV of the 
Indian constitution which contains 
Directive Principles of state policy 
also has refl ection of articles of 22-28 
of the UDHR. So, it can be said that In-
dian constitution has enormous scope 
to protect and promote human rights 
and the Supreme Court of India has 
been at forefront to protect the hu-
man rights inherent in fundamental 
rights. The importance of fundamen-
tal rights can be imagined by that is 
not only available to citizens of India 
but also non-citizens and it establish-
es the relevance of rights in the times 
we are living.
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Human rights in the 21st century
Baxi (2005) has mentioned that 

twentieth century of the Christina Era 
(latter half) is hailed as an age of hu-
man rights but what about twenty-first 
century issues of human rights. It has 
been asserted that human rights dis-
courses are much about civil and po-
litical rights which constitutes first 
generation of rights. Though first 
generations of rights are necessary 
prerequisite for a just society, but they 
do not reaches to the point of social 
justice. Hence, a shift towards second 
and third generation of rights is re-
quired (IGNOU, 2010).  There is also 
a growing concern towards overhaul 
of the conception of human rights. Ife 
(2001) has proposed reconstruction of 
human rights towards the post-mod-
ern context.

There seems to be a stark paradox 
between promise and practice. Every-
day there is a story of human rights vi-
olations, leave alone the unreported. 
It seems the dignity and respect has 
no meaning in contemporary life and 
has thrown to winds. Gandhi (2007) 
says that “the preponderance of dif-
ferent institutional frameworks and 
social systems along with inadequate 
resources make it impossible to com-
ply” to national and international con-
ventions (p. 139). 

UDHR and Three Generation of 
Human Rights:

World War-II and creation of Univer-
sal Declaration of Human Rights: Dev-
astation after World War II, UNO had 
created Universal Declaration of Hu-
man Rights to provide the guidelines 
to states to follow and to protect the 
incidents of human rights violations.

First Generation HRs: Civil & 
political rights such as right to 
vote, practice religion, freedom of 
speech, equality before law.
Second Generation HRs: Social, 
cultural and economic rights such 
as, right to food, clothing, shelter, 

housing, employment, health, edu-
cation.
Third Generation HRs: Commu-
nity and collective rights such as, 
right to social and economic devel-
opment, express own’s culture, to 
enjoy natural world free from pol-
lution.

Human Rights Narratives: 
Some Questions

Through the above discussions, it is 
pertinent to reflect upon some valid 
questions which might be debated to 
intellectual forum. But, we must try to 
find out some answers through ana-
lytical and reflective thought process. 
And I think and argue that as intellec-
tuals, we must try to do that. The ques-
tions are as follows:

Whether development of human 
rights is a process?

There has been tremendous growth 
in human rights over the past thou-
sands of years, incorporating reli-
gious, cultural, philosophical, and 
legal developments over time. All 
human beings are entitling to cer-
tain rights simply because of their 
existence; those rights are known as 
human rights. These rights survive 
for all humans equally, universally, 
and indefinitely. According to Kant, 
human beings have a unique intrinsic 
value that cannot be found in inan-
imate objects. Violation of a human 
right is therefore an act of disrespect 
for the value of human life. Human 
rights are a concept that has evolved 
continuously throughout history.
(Fasih, F., N.D.)

Human rights demand to acknowl-
edge and take into account every-
one's self-respect so that everyone is 
protected against ill-treatment that 
sabotages their self-esteem, and has 
access to the opportunities needed 
to recognize their full potential, free 
from discrimination. Human rights 
development is a process in which 
people's options are clarified and hu-
man capabilities provided. In addition 

to the government, individual citizens 
must act as guards to ensure the rights 
are protected. Every country needs 
human rights for development and 
stability. These rights have become 
even more important in our techno-
logically advanced world as they pro-
tect people not only from the ill effects 
of change, but also ensure that they 
can use certain benefits as a citizen of 
the country. (Kapur, A., 2019)

Human rights have been negatively 
and positively impacted both in the 
past and in the present. As technology 
progresses, one must ensure they use 
these rights logically. Human rights 
play an important role in deciding the 
kind of future we want as we move 
forward into the 21st century. Recent 
human rights are characterized by 
state sovereignty and promote liberty 
and the right to property, ideas that 
complement life in liberal societies. 
It is therefore, important that human 
rights shape the development of new 
possibilities. Human rights are regard-
ed as a codification of moral behavior 
that is the product of human social 
evolution (associated with Hume's the-
ories). According to the sociological 
theory of law and Weber's work, hu-
man rights are also seen as a pattern 
of rules. Different approaches define 
society, such as the notion that indi-
viduals accept rules from legitimate 
authority in exchange for security and 
advantages - the concept of a social 
contract. (Wikipedia contributors, 
2022) Therefore, human rights are an 
evolutionary process that began to re-
form the concept of security. 

In order to ensure adherence to a 
universal standard of acceptability, 
great importance has been placed on 
international conventions and their 
implementation. These principles are 
gaining importance not only because 
of globalization and the introduction 
of new technology but also because 
they protect human beings from the 
ill-effects of change as well as ensure 

that everyone benefits equally. Sci-
ence and technology advancements, 
in particular, pose large risks that can 
severely hinder the implementation 
of human rights if not handled care-
fully. For example, in the field of bio-
technology and medicine is particu-
larly in need of incorporating human 
rights into their ethical codes and 
ensuring that basic human dignity is 
upheld under all circumstances. For 
instance, when organs can be trans-
planted from the living and the dead, 
various issues arise such as consent, 
defining death to prevent premature 
harvesting, and ensuring that all chil-
dren are eligible for transplantation. 
A key aspect of this Convention is that 
it puts the welfare of the human being 
ahead of the welfare of society and sci-
ence in order to deal with these issues. 
In spite of this, many countries in one 
or more ways are violating human 
rights and disregarding basic human 
dignity, raising questions about the ef-
ficacy of today's mechanisms.  Politics, 
power equations, and other factors 
often prevent the wrongdoers from 
being held accountable. Violations of 
this type, when they are not checked, 
are prone to increasing in frequency 
and intensity, typically because the 
perpetrators believe they will not be 
punished.(Fasih, F., N.D.)

Can UDHR be valid for all time? 
The Second World War remains the 

deadliest conflict in history. The 1948 
adoption of this magnificent and noble 
document was a result of not only the 
horrors of war and genocide, but also 
the economic depression of the 1930s. 
As a result of a growing demand and 
recognition by all countries, there was 
an impetus for developing a frame-
work to prevent the atrocities that 
took place during the war as well as 
the terrible hardships that preceded 
and followed it. Consequently, the 
UDHR was intended to cover the en-
tire spectrum of human rights: civil, 
political, economic, social, and cultur-
al.(Green, C., 2018)
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In the age we live in, the key ques-
tion is why are human rights abused 
and ignored repeatedly throughout 
the world? It is quite impossible to 
universally enforce these rights or to 
punish transgressions despite being 
highly authoritative and respected, 
the UN and the UDHR are mere dec-
larations, not hard laws.  Some critics 
considered that it's naive to think that 
human rights are a giver in a world 
where state interests are so powerful 
that the UN is mostly responsible for 
monitoring and investigating viola-
tions but can't force states to change 
laws or compensate victims, because 
the UN can only observe and probe 
violations but cannot force states to 
change their policies or compensate 
victims. Human rights laws are de-
fended by others as vital because they 
provide international standards and 
help activists with their campaigns. 
Moreover, they explain that not all 
International Human Rights are pow-
erless, for instance, the European 
Convention for Human Rights, which 
established a code which 47 member 
countries and their citizens could use 
to bring cases. The court issued bind-
ing decisions and each member state 
must abide by them. (Chisvo, L.C., 
2020)

The significance of a declaration 
depends on how strictly it is adhered 
to. A universally endorsed document 
like the UDHR certainly has influ-
ence, and it can change the behav-
ior of actors who might otherwise 
appear to stand against history and 
civilization. In addition, citizens and 
the international community can use 
it as a normative weapon to shame 
hypocrites who violate the principles 
they and every nation in the world 
have agreed to. Even so, it is simply a 
document, and unless it is backed by 
strong international institutions that 
assure implementation and compli-
ance, it is unlikely to have a signifi-
cant impact. UDHR and all other UN 
declarations are aspirational. The 
principles embody ideals and goals, 
but by themselves do not provide a 
framework for the achievement of 
these goals. The UDHR does not in-
clude any mechanism for monitoring 
progress or supporting the implemen-
tation of its aspirations. Despite uni-
versal acceptance of the declaration, 
the reality is that the people enumer-
ated in the UDHR still reside within 
states and that each state remains 
sovereign. Human rights defenders 
can try to change laws and policies 
to implement these principles, but 
states are ultimately responsible for 
institutionalizing these principles. 
State volitional implementation and 
enforcement of human rights protec-
tion is fundamentally flawed in any 
international declaration. (Ozler, S.I., 
2018)

While the road to progress is not al-
ways clear, it is clear that rights must 
advance together. Some rights cannot 
be privileged over others. A world 
without free speech or self-determi-
nation, in which everyone is materi-
ally comfortable and cared for, would 
be unwelcome. In the same vein, we 
are against a world in which people 
have the right to vote and assemble, 
but do not possess the basic economic 
necessities to exercise them. Human 
beings are endowed with a variety 
of fundamental rights that are listed 
in the UDHR. By recognizing some 
rights and ignoring others, the entire 
project is undermined. (Ozler, S.I., 
2018)

Therefore, in the natural law per-
spective UDHR is valid all time since 
these rights are inherent to the hu-
man race but practically its validity 
remains in the hands of the state pow-
ers when we specifically talk about 
the document. 

Do we need to focus on the social 
or the biological nature of human 
beings?

There are many different approach-
es to psychology today, including one 
in opposition to another. Biological 
psychology, for example, tends to em-
phasize the relevance of genetics and 
biology. As opposed to behaviorism, 
which emphasizes the impact of the 
environment on behavior? Historical-
ly, debates about the relative contri-
bution of nature versus nurture have 
been one-sided with one side bringing 
up nature the biological factor as the 
most significant factor and the other 
bringing up nurture the sociological 
factor as the most important aspect. 
Today, most experts realize that na-
ture and nurture are critical factors 
in determining human development. 
Not only that, but they also realize 
that nature and nurture interact in 
many ways throughout life. Descartes 
and Plato are two philosophers who 
thought certain things were inborn 
or arose naturally regardless of en-
vironmental influences. (Cherry, K., 
2020)

According to natives, all or most 
characteristics and behaviors come 
from inheritance. All of our charac-
teristics, as well as our behaviors, are 
attributed to evolution according to 
advocates of this approach. Individ-
ual differences are influenced by the 
genetic traits passed down from the 
parents. Other thinkers such as John 
Locke believed in tabula rasa, the 
notion that the mind is a blank slate. 
In this theory, everything we are, as 
well as all our knowledge, is shaped 
by our experiences.(Cherry, K., 2020)

According to empiricists, all or most 
behaviors and characteristics can be 
attributed to learning. Behaviorism 

is an example of an empiricism-based 
theory. Behaviorists believe there are 
no actions or behaviors that cannot 
be conditioned. According to John B. 
Watson, people could be trained to do 
and be anything regardless of their 
genetic makeup.(Cherry, K., 2020)

For example, Hereditability is 
studied in twin studies, which are 
common in nature versus nurture re-
search. Studies involving twins have 
examined identical twins who share 
100% of their genes and non-iden-
tical twins who share 50%. Within 
these studies, twin sets are reared 
separately and together in order to 
evaluate their characteristics in both 
like and alternative environments. 
Studies of twins are conducted to de-
termine whether nature or nurture 
plays a greater role in development. 
Research revealed that nature and 
nurture influence traits differently. A 
study found that personality and re-
ligiosity are influenced by half genet-
ics, whereas intelligence is influenced 
by 75% genetics and 25% environ-
mental factors. (Perry, C., 2020)

Environmental influences can in-
fluence certain characteristics. Par-
enting styles and experiences can 
have an effect on how a person be-
haves. For example, observing other 
children's aggressive behavior might 
teach one child to say 'please' and 
'thank you.' Another child might learn 
to be aggressive by observing older 
children on the playground engaged 
in violent behavior. A popular em-
piricist theoretical approach within 
psychology is Albert Bandura's social 
learning theory. This theory contends 
that people learn from observing oth-
ers' behavior. Bandura demonstrated 
through his Bobo doll experiment 
that children could learn aggressive 
behaviors simply by observing others 
acting aggressively.

The vast majority of people in mod-
ern times don't share the extreme 
perspectives of nativism and empir-
icism. As a result, they do not view 
from a nature-versus-nurture per-
spective. Instead, the two views are 
considered "AND" one another, such 
that they cannot be separated. They 
play off each other. A particular trait 
will not necessarily be expressed due 
to genetics or environment alone. A 
person who consumes high amounts 
of junk food and rarely exercises, for 
example, may avoid heart disease 
due to their genetics counteracting 
their unhealthy lifestyle habits. Acti-
vating certain genes requires specific 
environmental conditions.(Cherry, 
K., 2020)

According to most experts today, 
both nature and nurture play a role 
in influencing behavior and develop-

ment. Even so, the issue continues to 
be a contentious issue in many areas, 
for example in the debate on origins 
of homosexuality and influences on 
intelligence. The degree to which 
environment and biology influences 
behavior is still a subject of debate 
among experts and researchers de-
spite the relatively low prevalence 
of extreme nativist or radical empir-
icist opinions. A genetic factor inter-
acts with another factor, an external 
factor such as a social experience or 
culture, as well as the interaction of 
genetic and external factors. In recent 
years, more researchers are focusing 
on understanding how genes influ-
ence environment, and vice versa.

Do human rights have to be ex-
panded or redeveloped? 

It is true that human rights have 
slowly become widely accepted since 
the mid-20th century, and many peo-
ple are now aware of how they can 
be used when they feel threatened. 
While these rights have been around 
for a long time, the contemporary 
understanding of them can be traced 
back mainly to 1948. During this time, 
the Universal Declaration of Human 
Rights (UDHR) came into effect. As 
a result of the devastation caused by 
World War II, this document sought 
to facilitate a new world order. All 
people are born free and equal. In a 
nutshell, it ensures that states protect 
such rights as the right to life, to free-
dom from torture, to work, and to a 
sufficient standard of living.

Over the last few decades, these 
promises have been embodied in in-
ternational treaties, such as the 1966 
International Covenants on Civil and 
Political Rights and Economic, Social 
and Cultural Rights, and in regional 
instruments like the 1950 European 
Convention on Human Rights. Re-
cent years, however, have seen states 
reconsider their position. Donald 
Trump has flouted international hu-
man rights commitments in the US 
during the first months of his presi-
dency, most notably through a con-
troversial travel ban targeting trav-
elers from mainly Muslim countries 
and refugees. Since the Paris terror 
attacks of 2015, France has been in a 
state of emergency which heightened 
security and police powers. (Henery, 
M., 2017)

According to reports, in India sexu-
al assaults against women and girls, 
including those with disabilities, in-
creased in 2012. Police sexual abuse 
in custody has yet to be investigated 
and prosecuted by the government. 
Former world champion swimmer 
Pinki Pramanik was arrested on rape 
charges in June 2012. Her rights to 
dignity, dignity, and privacy were vi-
olated as a result of the mistreatment 
she received from male police officers 
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and the "gender determination" tests 
they conducted. A video showing 
some of her abuse has been released. 
(Kalita, B., &Medhi, B., N.D.). Many 
more similar cases can be found all 
over the world.

People are calling for the Human 
Rights Act to be scrapped in the UK. Al-
so, the issue of whether the UK should 
retain human rights protections after 
leaving the EU is uncertain ahead 
of Brexit. In a world where human 
rights are undergoing rapid change, 
this raises important questions about 
what they are and how they should be 
governed. When should these rights 
be adapted to meet our current needs? 
How should future human rights 
be structured? Human rights are no 
longer tenable as they were conceived 
in the 1940s and 1950s. Human rights 
need to be reassessed and redefined. 
If not, the government may impose it 
on us.

As Utopian ideals, human rights 
provide a model for thinking about 
what we want our future to look like. 
The post-war foundation of the or-
ganization was built on this element, 
which is still important today. Nev-
ertheless, an alternative vision need 
not be incompatible with liberalism, 
capitalism or Statism, as was the case 
with human rights during the 1940s 
and 1950s. The current instruments 
of human rights were defined by 
states and uphold the constitutional 
rights to property and to individu-
al liberty, ideas that are compatible 
with life in liberal, capitalist socie-
ties. It is possible to imagine a new 
utopia using human rights instead. In 
order to address the problems of the 
present we may need new ways of liv-
ing, of being, and of constructing so-
ciety. During the 20th century, these 
approaches were often used to think 
about societies that displaced the 
state as the center of the economy. 
Human rights could be defined and 
protected collectively by the people 
rather than by the government. Hu-
man rights need to be viewed as col-
lective rather than individual rights. 
This would help us think about ways 
to structure society that go beyond a 
focus on individuals, which is charac-
teristic of liberal and capitalist para-
digms. In order to achieve this, mem-
bers of a group may be empowered to 
assert their human rights rather than 
as individuals. In the context of indig-
enous groups and cultural identity, 
this concept has been employed, but 
it could be further developed to con-
ceptualize other issues in a collective 
manner. Consider, for instance, that 
rights may be used to begin consid-
ering healthcare as collective, with 
various protections and responsibil-
ities held and discharged in relation 
to others as opposed to purely indi-
vidual rights. These actions would 
produce a modern Utopian vision of 

rights, based on very different rela-
tionships from those in which we cur-
rently live. To make the right changes 
for today's world, human rights must 
become tools to fuel critical debate 
and discussion in the present. They 
must help to create an entirely new 
vision of the future rather than re-
peating that of the past century. As a 
result, human rights can emerge not 
as something of the past, but as an in-
tegral part of the future.(Henery, M., 
2017)

Can human rights be 
universalized? 

In a pluri-cultural multipolar world 
universalization or having a universal 
definition of human rights is in itself 
a big question today. Human rights 
are not simply an exclusively Western 
concept - ignoring the very different 
cultural, economic, and political re-
alities in other parts of the world - as 
some claim. The international conven-
tions of human rights do ignore the 
customs, socio-cultural and religious 
patterns of the third world countries 
to a great extent. The concept framed 
also spurs questions of duality and 
puts individuals into a dilemmatic po-
sition, for example, in 1993 Bombay 
bombing Yakub Memon was convict-
ed over his financial involvement in 
the bombings that took over 257 lives, 
this particular case left the opinions 
divided wherein most people uphold-
ed the human rights of the ones who 
suffered majorly from the bombings 
and thus wanted Yakub’s punishment 
for the same while on the other hand 
there were a different bunch of people 
who defended Yakub’s human right 
and were of the opinion that punish-
ing Yakubwith a death penalty would 
be a violation of his human right. 
Hence, upholding one’s human rights 
might lead to violation of another’s 
leading people into a confusing state. 

Another challenge to the concept of 
universalization of human right is of 
cultural relativism. Some of the hu-
man rights norms that the West con-
siders universal are not applicable to 
other cultures. According to this argu-
ment, human rights are a product of 
Western culture and therefore should 
not be applied to other cultures. For 
example, in the Indian culture the 
Vedas tend to believe in duties more 
than rights while in the African Cul-
ture community living is encouraged 
more. Therefore, placing more impor-
tance on individual rights rather than 
community rights is what again is not 
acceptable to be in the defining pa-
rameters of Human rights. 

Human rights are just the façade 
for US interests, claims Samir Amin 
(2004, 78).In the context of the 2003 
invasion of Iraq, concern about 
neo-imperialism and human rights 
has risen strongly, since the US has 
not promoted human rights in Ku-

wait despite being there for decades. 
This clearly points towards the lim-
ited conceptual definition that the 
west had imposed on other countries. 
There is an argument among develop-
ing nations that some human rights, 
such as the right to political multiplic-
ity and paid vacation time, do not ap-
ply to their societies - in this case, the 
right to equal rights for women. Some 
societies consider "universal" human 
rights to be little more than an at-
tempt to impose alien Western values 
on them, rather than simply believing 
they cannot provide certain rights to 
all their citizens.

On the religious front, there are 
examples of countries that had differ-
ent opinions regarding human rights 
according to their religious belief. 
For example, as far as Saudi Arabia is 
concerned, the Universal Declaration 
of Human Rights violates the precepts 
of Islam according to them, and the 
Islamic law of Saudi Arabia protects 
more human rights than the Declara-
tion. This is the reason why Saudi Ara-
bia did not comply with the concept of 
human rights as laid by the Western 
world. 

Conclusion
With the concept of human rights, 

the notion of development evolved; 
de-colonization and self-determina-
tion progressed in tandem with the 
desire to improve the standard of liv-
ing of subject populations. When con-
fronted with a billion human beings 
who are starving, underprivileged, 
suppressed, troubled, uneducated, 
and unemployed all over the world, 
the idea that human rights may be 
guaranteed simply by lacking govern-
ment interference is unsustainable 
and indefensible. I am sure that there 
can be no debate as to the fact that 
social and economic exploitation are 
just as evil as political or racial per-
secution. We need a deeper & logical 
understanding and thought process 
of human rights and more progres-
sive development. The universality of 
human rights depends on their com-
patibility with cultural differences, 
ethnic values and religious concepts, 
universalism should not be seen as a 
'fixed' platform rights and community 
(culture) can and should "coexist".  I al-
so feel it is the ultimate truth about it. 
Hence, a definition per say of human 
rights though theoretically might be 
possible but practically one needs to 
consider all the above mentioned as-
pects before coming to one particular 
definition which then can be univer-
sally circulated and implemented 
thereafter. ‘Hope is truth’, let’s hope 
truly.
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Introduction
This article emerges from the need 

to teach for cultural diversity in high-
er education in South Africa. Teacher 
education is one the least funded fac-
ulties in universities across the coun-
try. This alleged neglect has a poten-
tial to negatively affect the prospects 
of multiculturally diverse  learners 
meaningfully gaining from educa-
tion. The quality of teacher education 
plays a signifi cant role in valuable and 
effi cient education attainment. Since 
1994 there has been attempts by the 
Higher Education Institutions (HEIs) 
to increase access to higher educa-
tion. Fundamentally, many improve-
ments have been implemented, in 
terms of increasing enrolment, how-
ever, there is minimal government 
funding to (McGregor, 2014). Teacher 
education curricular appears to be 
deserted during the process of curric-
ular transformation, which includes 
the need to decolonise it. This process 
according to (Yancy, 2017) will recen-
tre the curriculum and facilitate a dis-
cussion of uncomfortable topics, such 
as race. Santos, (2007) refers to this 
process as moving from knowledge 
as regulation to knowledge as eman-
cipation.

Undeniably, the country is faced 
with rapidly changing classroom de-
mographics. This therefore suggests 
that teacher education needs to re-
form and transform its practices and 
invest in research that addresses is-
sues pertaining to diversity, multicul-
turism and racism. This article advo-
cates for the application of the Critical 
Race Theory (herein referred to as the 
CRT), across teacher education peda-
gogy. 

Theoretical Framework
The Critical Race Theory (Bell, 

1980; Delgado & Stefancic, 2001) is 
one of the practical and useful theo-
ries that scholars apply to criticise the 
neutrality and objectivity of the law 

which ignores the societal structural 
inequalities, which in turn perpetu-
ate racism. CRT is therefore ingrained 
in the view that racism is enduring 
and tightly woven into the fabric of 
the society. The concept of racism, 
based on the background of diversity, 
exists in the backdrop of Apartheid 
South Africa. However, according to 
(Ibrahim, 2005), unlike the racism 
that was engineered from apartheid 
policies, there is a new form of racism 
based on ethno-linguistics, national 
identity, and ethnicity, which could 
be true for immigrants of African de-
scent. This is a shift from the notion 
that racism develops from biological 
superiority. Babaca et al. (2009) ar-
gues that the advocates of the new 
racism, do not think along the lines 
of the white versus black ideology, 
but simple recognise that if an indi-
vidual does not possess the same na-
tional origin as them, then he/she is 
different. It is against this view and 
background, that this paper wishes 
to illuminate the construct of racism 
and highlight reasons for teacher ed-
ucation to invest in a multicultural 
approach in the training of teachers 
in South Africa, through the CRT. At 
the core of the Critical Race Theory 
is the assumption that the idea is not 
to design a symbolic curriculum, and 
recruitment of a mosaic faculty, but to 
create a meaningful engagement with 
the subject of racism. 

Complexity of Human Rights
Baxi (2005) has articulated at 

length what constitutes human rights. 
He says that there is no simple answer 
to a clear question: what are the rights 
of human beings. He further says that 
in defence and justifi cation of human 
rights, we have produced “complex 
and contradictory discourses”. Even 
the global consensus on human rights 
values serves as poor guides in trans-
lating idea into law or practice. In his 
book, The Future of Human Rights, 
Baxi (2005) has made us familiar with 

the complexity in the meaning of hu-
man rights and described human 
rights as: (a) ethical imperatives; (b) 
grammar of governance; (c) language 
of global governance; (d) insurrec-
tionary praxis; (e) juridical produc-
tion; (f) culture. It actually highlights 
the ambiguities in conceptualising 
and practicing human rights. But few 
scholars like Amartya Sen (2009) has 
tried to understand this dilemma 
and mentioned that “the framers of 
Universal Declaration in 1948 clearly 
hoped that the articulated recogni-
tion of human rights would serve as 
a kind of template for new laws” (p. 
359).  The emphasis should be on new 
legislation not just mechanical inter-
pretation.

Discussion
1.1 Adjustments and reforms

Wink, (2005) claims that teaching 
teachers begins with the past, which 
in turn informs the present and the 
future topics, therefore, the history of 
apartheid, cannot be left unattended, 
because it is responsible for the eco-
nomic, political, cultural shades and 
undertones that  infl uence the way 
in which teachers deliver the curric-
ulum, today. This would then mean 
that teacher education according to 
(McLaren, 1998), should be designed 
in a way that it is able to meet the de-
mands of the challenges of the glob-
al information age, which includes, 
activism to a revolutionary praxis 
that rejects the compromise of social 
justice and emancipation. Commit-
ment to social change means framing 
teacher education curricular within 
the context of anti-racism, argues Vil-
lenas, (1996).

1.2 CTR and its tenants for teacher 
education

When teacher educators and 
pre-service teachers are aware of 
the tenets of CTR, the assumption is 
that those who subsequently become 
victims of racism, for example, im-

migrants, (mainly, those of African 
origin), might be spared from being 
subjected to xenophobic attacks by 
their fellow South African Africans, 
based on the expected roles that 
teachers will be playing in society, 
from a transformation perspective. 
For this article, we are going to dis-
cuss key principles borrowed from so-
cial work, which are believed to have 
shaped CRT’s approach to research 
and pedagogy, which can be applied 
in teacher education.

1.2.1 Racism is endemic 
The fi rst principle presents race 

as an endemic ideology, argues Con-
stance-Huggins, (2012). This suggests 
that racism is not isolated to certain 
situations, but instead, it can mani-
fest itself at any given time. It is re-
produced in our structures, customs; 
and experiences, claims (Solórzano 
& Bernai, 2001).  A teacher needs to 
be understood as an individual who 
arrives in the teacher training insti-
tution as somebody who already pos-
sesses some misconceptions about 
people who are different from him or 
her, and it is the duty of teacher educa-
tors to address these fallacies. Given 
its endemic nature, CRT suggests that 
the functions and effects of racism 
are often invisible to people with ra-
cial privileges, which could also mean 
the same attitude for Black South 
Africans, who may not consider xen-
ophobia as a form of racism, because 
historically, racism is known to exist 
between white and black people. 

The framing of teacher education 
along the knowledge and ability of 
teacher educators and pre-service 
teachers to approach education from 
a broader scope, could initiate the 
agency to discuss immigration and its 
policies, and how it has impacted the 
lives of immigrant learners and their 
parents, teachers, and the wider so-
ciety. Even though the gravity of im-
migration on society particularly in 
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education has been identified, (Turn-
er & Figueroa, 2019) argue that what 
teachers learn at university and what 
they are expected to teach in the real 
teaching contexts, are dissimilar. We 
can exemplify this with the situation 
in the USA, during the 2016 presiden-
tial election campaign, where contin-
ued xenophobic and anti-immigration 
narratives gained momentum. Their 
popularity placed teachers in a pre-
dicament because they are not aware 
of how to care for and teach learners 
who are victims of anti- immigration, 
anti-Muslim and racism rhetoric. 
From these experiences, (Turner & 
Figueroa, 2019) state that immigrants’ 
experiences can not be studied in iso-
lation from the attitudes of the host 
country. Contexts of reception could 
be a classroom mediated interaction, 
school systems and how society is 
structured in terns of affording im-
migrants opportunities that are also 
available to the locals, (Portes & Rum-
baut, 2006). Teacher education is per-
ceived as a platform that can ease the 
strain that immigrants receive, which 
could mean lifetime experiences un-
folding and rippling across their child-
hood and adult lives.

1.2.2 Race is a  social construct
The second principle of CRT, states 

that race is a  social construct. As pre-
viously stated, advocates of the “new 
racism” based their logic on the idea of 
nationalism, as long as an immigrant 
shares no common heritage with then, 
then that calls for discrimination. Ac-
cording to this tenet, race is a system 
that was designed to depict humans 
according to their physical attributes, 
which have no relationship to genet-
ic biological science. CTR argues that 
these social constructions are unde-
niably responsible for the discrimi-
nation that minorities suffer (Haney-
Lopez, 2000). The assumption here 
is  that the dominant groups typically 
determine race, using means such as 
the law and empirically based knowl-
edge to protect their interests. Sone 
of these interests are often driven by 
capitalists demands. (McLaren, 1998) 
argues that teacher education should 
focus on the topic of capitalism, so that 
future teachers can be aware of the 
serious reunification of capitalism on 
the prospects of democracy. The claim 
that he makes discredits unregulated 
pursuit of capitalist expansions, which 
has the capability of curtailing demo-
cratic social relations. In turn, making 
sound political decisions becomes a 
big challenge, for both developed and 
developing countries, argues (Mander 
& Goldsmith, 1996). At present, the 
government in South Africa is blamed 
for failing to bring about sound social 
policies to speed up service delivery, 
and often, immigrants find them-
selves scapegoated for such failures. 
It is for such reason, that often immi-
grants suffer xenophobic attacks be-
cause they are perceived as job snatch-

ers and blamed for competing with the 
locals for the little resources available. 
Solomon, & Kosaka, (2013) argue that 
this creates a feeling of resentment 
and bitterness towards immigrants, 
who find themselves persecuted for 
the failures of the post-apartheid gov-
ernment. This should give us an idea 
on what teacher education should be 
able to do to address multiculturalism 
and, in the process, eradicate racism.  

Teacher education needs to meet 
the educational tasks demanded by 
the challenge of the global informa-
tional age: from the development of 
new languages of criticism and in-
terpretation inspired by innovation 
in Marxian, feminist, and anti-colo-
nial scholarship and activism to a 
revolutionary praxis that refuses to 
compromise its commitment to the 
imperatives of emancipation and so-
cial justice, (McLaren, 1998, p.130).

An anti-racist approach to teacher 
training pedagogy could be one of 
the attempts linked to the disruption 
of global capitalist accumulation ten-
dencies that have a direct influence 
on how people treat each other based 
on wealth. It is a form of revolution-
ary multiculturalism anti-racist edu-
cation,  according to McLaren, 1997). 
Once teachers are exposed to this 
knowledge, challenges that accompa-
ny immigration, would be unmasked, 
and their mutually constitutive na-
ture would be addressed with ease.  
This is another way of fundamentally 
counteracting hegemony, according 
to (Kailin, 1994; Sleeter & McLaren, 
1995), and assist teachers unlearn 
racism, but also to develop agency, 
that will capacitate then with agency 
to identify racist behaviour. To rein-
force this, (McLaren, 1998) asserts 
that pre-serve teachers should be 
introduced to research methodolo-
gy that analysis the mechanisms of 
capitalist production and exchange, 
as well as “encouraged to pursue soci-
ological investigations of administra-
tive control, bureaucratic manipula-
tion, the process of commodification, 
the creation of violence in local com-
munities and in broader contexts of 
nation states, and the destructive pat-
terns within the earth's ecosystems,” 
(McLaren, 1998, p.131).

1.2.3 Differential Racialisation. 
McLaren, (1998) claims that CRT 

suggests that dominant groups in 
society can manipulate and recreate 
racial groups in different ways at dif-
ferent times to determine who is “in” 
or “out” of the dominant group. An 
example of this scenario is the ability 
of Black South Africans to decide why 
African immigrants are not deserving 
of being hosted in the country, mean-
while, there are also immigrants from 
Europe, Asia, and other continents, 
who are not subjected to discrimi-
nation.   Le Roux, (2014), argues that 
post-apartheid South Africa, presents 

a logically explainable consequenc-
es of societal racialisation, which we 
see through gaps that exists between 
those who can  access power and priv-
ilege and those who cannot. It is in 
this context that pre-service teachers 
are required to ultimately make sense 
of their own beliefs in the midst of ac-
quiring agency to bridge polarised so-
ciety, and that is if they are conscious 
of the polarisation itself. 

Despite transformation attempts by 
the government to rebuild the coun-
try and forge social cohesion, racism 
is still a stumbling block. This racial-
isation tendency by South African, 
is not only existing along racial lines 
between Black and White, but it man-
ifests even within Black people them-
selves. Le Roux, (2014) explains why 
race still remains a defining factor, it is 
because “despite numerous attempts 
at intervention by the government, 
the current education system contin-
ues to feed into the continuation of 
race-based social inequality in South 
Africa,” Le Roux, (2014, p. 2). This con-
tinued racialisation of South Africa, 
according to McKinney, (2007) im-
pedes South Africans from abandon-
ing the race card or even being able 
to think about race differently, which 
is one way that perpetuates racial ste-
reotypes, utilise race as an identity 
marker, racial categorisation for social 
interactions, Collier, (2005).

It is important for us to ask if pre-
serve teachers are capable to escaping 
racializing attitudes. Le Roux, (2014) 
claims that education is key in trans-
forming an individual as well as social 
structures, hence, teacher education, 
should align itself with a curriculum 
that interrogates teachers’ roles in 
propagating racism and other forms of  
social inequality. Even though teach-
ers in-training may strive for social co-
hesion, they may eventually be forced 
to choose racialised subjectivities that 
will inform their future profession-
alism, argues Walker, (2005). We can 
therefore assume that given this con-
text, pre-service teachers have two 
choices, either to make sense of race 
and social identities, to inform their 
decisions and to seek agency to en-
gage these issues through classroom 
pedagogy or unconsciously capitalise 
on them, and or perpetuate exclusion 
and marginalisation, argues Francis & 
Hemson, (2007).

1.2.4 Interests Convergence
In the famous historic USA Supreme 

1954 Court Case known as Brown v. 
Board of Education, where this court 
ordered an end to a state mandated 
racial  segregation in public schools, 
even though Brown emerged victori-
ous, transforming the lives of Black 
people, who had been begging and 
pleading for decades to be treated ac-
cording to their constitutional rights, 
there were however, disgruntled 

white groups who believed that ush-
ering this new era would destabilise 
their acquired privileged status, states 
Bell, (1980). Even though there were 
groups that acknowledged that Black 
people were entitled to their constitu-
tional rights  like any other citizen of 
the USA, however, their willingness 
to recognise that racial segregation 
could not be addressed by ignoring 
white supremacy, was unrealistic. This 
therefore led to the white people, as a 
dominant racial group to undertakes 
efforts to improve the conditions of ra-
cial minority, based on the condition 
they converged with their interests, 
claims Constance-Huggins, (2012). 

Quite a similar reality exists in 
South Africa, where Black South Afri-
cans are grieving  continued racism, 
which is now manifesting as individ-
ual, interpersonal, structural,  sys-
temic and institutionalised racism. 
Based on these two scenarios exem-
plifying symbolic emancipation, in 
my opinion, teacher educators should 
be aware of such circumstances and 
try to train pre-service teachers on 
the double standard perceptions that 
are portrayed by the dominant group 
when it is required to be just to minor-
ities. It is crucial that the curriculum 
teaches that justice is not a favour, or 
an option that is accompanied by de-
mands, but we are all required to be 
just to others. To avoid or minimise 
dominance, teacher educators could 
encourage teacher in training to be 
conscious of the multiple sources of 
information that may be presented in 
the school and classroom. According 
to (Constance-Huggins, 2012), among 
these sources of information, are mac-
ro level influences, such as unequal 
display of power. It is possible for im-
migrant learners to bring these influ-
ences to school, which can adversely 
affect their school lives.

1.2.5 Advancing the voice of the 
marginalized

The fifth tenet of the CRT discusses 
the representation of the minority 
groups. This idea is used extensive-
ly in social work by social workers. 
According to National Association of 
Social Workers  (NASW), (2008), social 
workers should strive for valuing the 
dignity and worth of a person. This 
approach by social work education, is 
a model that teacher educators could 
adopt in valuing the voice of an im-
migrant learner. Social workers are 
taught to treat their clients’ cases in 
a caring and respectful manner that 
is mindful of the individual’s unique-
ness, cultural and ethnic diversity. 
Furthermore, social workers are 
trained to seek to enhance the client’s 
capacity and opportunity to trans-
form his/her own life. This approach 
if it were to be applied in teacher edu-
cation, the professional gaps that exist 
in the teaching profession, could be 
bridged.
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1.3 Teacher preparedness 
It is an expectation that teacher 

education should reinforce effec-
tive classroom practices, however, 
this is not always true, (Barone, Ber-
liner, Blanchard, Casanova, & Mc-
Gowan,1996, Ashton, (1996). This is 
attributed to the redundant teacher 
education programmes that are fail-
ing to prepare pre-service teachers 
for the real teaching context, argues 
(Goodlad, 1990). Literature attributes 
this failure partly to the inability by 
teacher educators to merge practice 
and theory.

Multicultural citizenship continues 
to pose challenges in classrooms, ar-
gues  Banks, (2001). The solution for 
teachers to address this hurdle, is to 
receive practical preparation during 
training. Teacher educators have the 
duty to teach teachers to critically 
scrutinise race, culture and every di-
mension of diversity that exist in their 
classroom. Banks, (2001) claims that 
the construction of race and ethnicity 
should be understood by teachers in 
the context of social, economic, and 
political structures. This will assist 
them to understand the inclusivity of 
race, that it does not exist in isolation. 

Contrary to the above belief, differ-
ent literature present consistent data 
on the status of pre-service teachers 
particularly in the USA. It claims that 
teachers in training possess naïve and 
basic views when confronted with the 
responsibility to respond to diversity, 
(Bartolome, 1994; Middleton, 2002; 
Montecinos & Rios, 1999; Mueller & 
O'Connor, 2007). They are further 
demonstrating that they do not hold 
elaborate knowledge about cultural 
plurality even though in some cases, 
teacher educators have attempted to 
expose them to such knowledge, ar-
gues (Avery & Walker, 1993; Gallivan, 
2008; Kickbusch, 1987; Martin, 2008; 
Mathews & Dilworth, 2008; Rubin & 
Justice, 2005; Sunal, Kelley, & Sunal, 
2009). It is against this knowledge 
that the growing need to prepare 
teachers for the ever-changing world 
is persistent.  This is not only for the 
USA context, but also for the South Af-
rican one, particularly because these 
two countries share a similar com-
mon history, based on racism.

South Africa is uniquely hosting di-
verse Black cultures as well as diverse 
racial groups, which makes her even 
more diverse, which is the justifica-
tion for the strong need for teachers 
to understand issues linked to herit-
age and multiculturalism. Personal 
experiences which form a large part 
of teacher identity (Bukor, 2014), and 
(Andrzejewski, 2008; Clarke, 2008; 
Meijer, Korthagen, & Vosalos, 2009; 
Soreide, 2006; Watson, 2006), and 
academic background, could afford 
a teacher a deeper awareness of mul-

ticulturalism, and assist her/him to 
pull through when faced with the 
context of immigrant learners. In al-
liance with the above claim, Castro, 
(2010) states that teachers who are 
engaged in reflective thinking, ca-
pacitate their brains with conscious-
ness and the desire to embrace social 
justice, for example, during the 2016 
USA presidential election campaign, 
when narratives of anti- immigration 
were popularised, certain teachers 
in American schools, dedicated their 
career lives to proactively intervene 
in the situation, by creating inclusive 
learning environments Ortiz, & Jani, 
(2010).

Conclusion
South African society continues 

to be altered in several ways, as  the 
country continues to receive and host 
both foreign and local immigrants. 
The ideology of racial discrimination 
that was fostered by the apartheid sys-
tem, appears to continue to adversely 
shape the socio- economic and so-
cio-political status quo. The presence 
of immigrants render the situation 
even more volatile, and immigrants 
find themselves at the centre of the 
blame. It is crucial that the educa-
tion landscape, which at the centre is 
teacher education and teachers, trans-
forms. Changes in teacher education 
are believed to  be critically important 
for preservice-teachers who are also 
expected to examine the dominant re-
lationships and power relations medi-
um through which they are produced 
and learn how they can consciously 
empower themselves not to be unwit-
tingly implicated in reproducing the 
status quo, as we see it in South Afri-
ca. One way of effecting change and 
influence policy and teacher attitudes 
is to base teacher education pedagogy 
on the Critical Race Theory, because it 
has the ability to pose realistic ques-
tions, that would assist pre-service 
teachers understand the concept of 
race and multiculturalism in an in-
formed manner.
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Darkness Lurking Within1

In the depths of the mind,

Deeper than the deepest mine.

Exists dark mist that corrupts our essence.

It is slippery as smoke, one cannot catch it.

It camouflages to one’s subconscious thoughts,

It requires meaningful focus to unmask.

“It maximise pleasure and minimise pain,

It’s what humans do,” the say.

Truth be told,

I am suspicious of them who utter such words.

Either they are naïve; cognitively impaired even,

Or, they are apprenticing to be sorcerers and sorceresses.

I refuse allow middle ground.

Now, picture this extreme:

On a mundane day you rest under a soothing shade,

You run your eyes around and you see beautiful trees,

Exquisite lake, pretty humans going on with their lives,

And close by you witness an 11 year old on a school uniform.

Somehow, you cannot cease to stare at this attractive child.

Suddenly you realise your gaze is now running lasciviously.

Disgusting, isn’t it?

It evokes gastrointestinal upset2, doesn’t it?

You’d probably prostrate yourself

And, vow that such abomination

Will never cross your heart again.

But, why would we not do the same to:

Malice, slander, jealousy, anger, greed, pride,

And, even lust on a contemporary?

Perhaps, double standard?

Haven’t you read that out of the heart comes:

Murder, terrorism, corruption, molestation, and oppression?

Introspect yourself and uncover your deviant inventions.

The darkness has rooted a permanent home in your heart,

You will never dispose of it in all your endeavours.

Even so, you can emaciate it;

And, with chains of order and virtue3 incapacitate it.

Be sure that in your days of strength and peace,

You never leave its cell unattended.

Nor render its existence archaic.

Lest, you will borrow a page from a psalm of David4.

1 Authors Notes:
The poem is addressing the social ills in our society, and resuscitating humanity in us to resist the urge or the inclination to immorality. It addresses the temptations to do wrong 

and encourage us to resist giving in to the temptations. The poem cautions humanity that every bad choice, harmless it may seem at times, have to be dealt with sincerely as if 
it were an atrocious act. Of course, I do not mean to overreact or catastrophize events, but treat all temptations seriously since all yield devastating ramifi cations if they remain 
unchecked. 

The fi rst stanza exposes that in our subconscious thinking we are more often tempted to make bad choices, which blend sometimes with our thoughts. At times, we ignore 
these temptations as our normal thinking. To evade these bad choices it requires concentration and discernment. The second stanza signifi es absurdity of human beings. The third 
and fourth stanza paints a picture every human would likely agree that it is an epitome of absolute morality.

The fi fth stanza challenges you to think about everyday simple moral failures that we sometimes take lightly; however, have devastating eff ects if not dealt with at their 
primitive stage. The sixth and seventh stanza off ers an advice and hope that we always can overcome the darkness, and make good choices.

2 Gastrointestinal upset – feeling of nausea and vomiting

3 Chains of order and virtue – righteousness, good choices, right doing

For correspondence: ashleechiloane05@gmail.com 
Useful links: more poems @ https://allpoetry.com/Ashlee_Chiloane
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INTRODUCTION
According to the Merriam-Web-

ster’s Collegiate Dictionary, stereo-
type stands for something conform-
ing to a fi xed or general pattern; espe-
cially a standardized mental picture 
that is held in common by members 
of a group and that represents an 
oversimplifi ed opinion, prejudiced at-
titude, or uncritical judgment1. In the 
history of race relations in the Unit-
ed States, stereotypes preceded and 
accompanied the origins and legali-
zation of the caste system and racial 
discrimination. In fact throughout the 
course of American history, deep-set 
stereotypes subverted Black identity 
and have seriously affected the forma-
tion of a biracial society based on egal-
itarian principles. So this article will 
study the war over identity in order 
to understand the conditions of the 
black community in a society main-
ly racist whose conception of race is 
based on preconceived prejudices and 
also understand the psychology of the 
black race at the turn of the twentieth 
century.

Whites, fi rst, viewed the black man 
as a subhuman with no valid culture 
and someone who needed civilization 
even though it meant dragging him in 
chains into civilization and Christian 
religion. Their intentions were to deny 
the black man the elementary rights a 
human being is entitled and to justify 
the slave system and racial discrimi-
nation. As a result white rulers devel-
oped an arsenal of arguments based 
on stereotypes to affi rm slavery as a 
necessary means of race relationship. 

Those arguments were mainly based 
on the origins of blacks and their 
original land, Africa. As portrayed in 
many pro-slavery writings Africa is 
seen and has always been seen as the 
continent of savagery, cannibalism, 
devil worship and licentiousness. 
With such conceptions, black slaves 
from Africa could not have the same 
status as whites who were their mas-
ters and as a result whites had the 
rights to exercise full power on their 
black subjects. As showed by Charles 
E. Hurst:

White colonist commonly believed 
that the blacks were inferior to 
whites; these thoughts helped jus-
tify slavery and the institution of 
many laws that continually con-
doned inhuman treatment and 
perpetuated the keeping of  blacks 
in a lower socio-economic position 
(2007, p17).

However, after the Emancipation 
Proclamation and the abolition of 
slavery, the same stereotypes con-
tinued to deprive blacks of civil and 
political rights, thus hindering their 
integration into the American main-
stream and confi ning them to a sec-
ond slavery. Those stereotypes have 
affected deeply the psychology of the 
blacks who resorted to hiding their 
true-self in order to become integrat-
ed in the American society. Many 
black intellectuals and writers’ duty 
was to turn the new century’s image 
of the black away from the stereo-
types and racial prejudices scattered 
throughout African-American experi-

ence in the United States. Therefore 
some black writers chose to answer 
the Negrophobia of whites and show 
the true image of blacks and to defend 
the cause of the freedmen.  The souls 
of black Folk (1903) is one of the most 
outstanding works they produced. 

In this collection of socio-political 
essays W.E.B. DuBois depicts emotion-
ally the precarious social, economic, 
and political conditions of the new-
ly-freed black in America and particu-
larly in the Southern states. He also ar-
ticulates the social and psychological 
effects that stemmed from those stere-
otypes.  The Souls of Black Folk is not 
a book that can be read in ignorance 
of its historic milieu. It was written in 
an America where whites only grudg-
ingly accepted the idea that blacks had 
soul.  The image most white Ameri-
cans had of blacks was stereotypical 
and was deeply rooted in the dogma 
of the inferiority of blacks. The imag-
es of the African-Americans revolved 
around a conception of primitivism; 
blacks were seen as lazy, irresponsi-
ble, cunning, rebellious, untruth wor-
thy, savage and ignorant.

In the opening chapters of the book, 
DuBois argues that black Americans 
are “born with a veil”(45), and he 
suggests that while blacks can, and 
indeed, must understand and partici-
pate in the perspectives of the white 
dominant culture, whites can only 
see things from their own stereotypi-
cal point of view. Whites create their 
own images of blackness and are 
blind to how different these images 

are far from the reality of black life 
which remains fi guratively invisible 
to them behind its veil. Therefore the 
author maintains that to better know 
the black character and consider the 
stereotypes that he is subject, we have 
to initiate an intimate contact with 
the black masses; they differ widely in 
training and culture, thus his journey 
on the area of Black Belt, Georgia.

According to DuBois, the direct her-
itages of the slave system in the South 
were poverty and ignorance and the 
latter were emphasized or brought to 
a crisis by Emancipation. Throughout 
the book, DuBois analyses the plight of 
the newly-freed Negro and argues that 
the white stereotypes have shaped it 
and have also enforced the negative 
attitudes and images of blacks. Be-
hind DuBois’s social thought lay the 
oppressive reality of color-caste and 
the unwillingness or cruelty of whites 
to see blacks as humans. In fact, the 
book aptly illustrates the situation of 
the black tenant farmer who lives so 
close to the wealth of cotton, but is 
compelled to poverty through ‘debt’ 
in the peonage system of the white 
capitalists. The author asserts that 
whites used ‘debt’ to keep blacks at 
work and to label them ‘idler’. In the 
essays, DuBois agrees with the com-
mon thought of the merchants that in 
order to keep the ‘listless’ and ‘lazy’ 
at work, some pressure was needed. 
However he justifi es that black peo-
ple’s poverty is the result of the white 
labor system and he adds that it is the 
root of the stereotypes of blacks as la-
zy listless and idler; as he writes:

JANUARY-APRIL 2022   | Edition: Nr. 7



Page: 27

The Power of White Stereotypes 
in Black Life and Thought

Without doubt, some pressure was 
necessary at the beginning of free 
labor  market to keep the listless 
and lazy at work. And this must be 
added, the obvious fact that a slave 
ancestry and a system of unrequited 
toil has not improved the effi ciency 
or temper of the mass of black lab-
orers. Nor is this peculiar to Sambo 
(175).
     
In this above quote DuBois explains 

that the practice of peonage system 
was not aimed to confront the stere-
otypes of the blacks but it was rather 
aimed to increase the profi t of the 
whites; and he argues that it high-
lights the hypocrisy and greed of the 
white people. For this system only en-
riches the white merchants and keeps 
the black tenant farmer at a state of 
despair and hopelessness. As Cornel 
West corroborates with DuBois and 
writes:

The problematizing of black people 
humanity deprives black people of   
individuality, diversity, and hetero-
geneity. It reduces black folk to ab-
stractions and objects born of white 
fantasy and insecurities, as exotic or 
transgressive entities, as hypersexu-
al or criminal animals (1996, 85).

Throughout Souls, DuBois explains 
that black inferiority is stipulated in 
white American’s mind as spiritual 
that God created the Negro race for 
inferiority because that creature was 
middle-way between men (whites) 
and cattle as he writes: “… somewhere 
between men and cattle, God created 
a ‘tertium quid’, and called it a ne-
gro…”(122) So, white men envisioned 

to Christianize them and made them 
believe that they must be submissive 
and accept their fate as a natural or 
spiritual order and that any attempt 
to subvert it would be sinning. In fact, 
since whites knew that blacks were 
religious, they used religion to shape 
their ideal slave that is supposed to be 
faithful and submissive to whites.

Ironically, DuBois traces back the 
religious faith of blacks to Africa to 
refute the white stereotypes of blacks 
as heathens by praising the religious 
organization of blacks that transcend-
ed from Africa. He asserts that religion 
has always been a crucial part and has 
ever been present in Negro life, and he 
shows that Africa which has been seen 
as a land of savagery and licentious-
ness has given birth to the “Negro 
Church” which is the embodiment of 
Negro’s culture and civilization as he 
outlines:

First, we must realize that no such 
institution as the Negro church could  
rear itself without defi nite historical 
foundation. These foundations we 
fi nd  if we remember that the social 
history of the negro did not start in 
America. He was brought from a defi -
nite social environmental. The polyg-
amous clan life under the headship of 
the chief and the potent infl uence of 
the priest (215).

Some stereotypes are designed to 
justify vocational segregation and dis-
crimination: the argument as to the 
Negro’s innate intellectual inferiority, 
the unreliability, and his laziness is 
used for this purpose. The stereotype 
of the childish, immature, and servile 

has been used to justify the denial of 
full rights; ignorance has been used to 
keep the Negro under a second slav-
ery and later as a second class citizen.

In fact throughout his work, DuBois 
refutes the long standing stereotype 
of ignorance through which whites 
intended to disfranchise blacks. He 
asserts that whites, out of hypocrisy, 
considered the black man as incapa-
ble of education. He blames whites 
for not giving educational opportu-
nities in order to wipe out ignorance. 
Thus, DuBois stresses the point that 
whites did it on purpose to increase 
the ignorance of blacks in order to use 
that same stereotype to deny them 
civil and political rights. In so doing, 
DuBois attacks the stereotype of the 
Negro’s innate intellectual inferiority 
and pays tribute to some black intel-
lectuals such as Banneker, Derham, 
and Douglass for their intellectual 
achievement. And he emphasizes 
that no matter how little education 
was available they managed to assert 
themselves and represent the aims 
and ideals of the Black community.

CONCLUSION
Still today, the major problem of 

the black man in America is the quest 
of identity which is the result of hun-
dreds of years of slavery and racial 
discrimination. The mere fact, that 
the black man was a slave, was enough 
to deny his human rights and values 
and his acceptance by the whites as a 
social equal for a long time. Thus con-
demned to a hopeless state of degra-
dation and inferiority, the black man 
became gradually estranged from his 
original culture and he ends up be-

lieving in his own inferiority as a hu-
man being. Indeed to respond to their 
psychological oppression in Western 
society African-Americans would 
have to ground themselves in African 
or Black culture. Surrounding them-
selves with positive images of African 
and Black culture and history would 
allow them to defl ect negative images 
of themselves. The confl ict between 
their own culture and the American 
culture could be transcended by im-
mersing themselves simultaneously 
in African or Black culture and incor-
porating positive aspects of Western 
society.
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THE AGE OF THE AGE OF THE AGE OF 
REVOLUTIONREVOLUTIONREVOLUTION
E. J. Hobsbawm E. J. Hobsbawm E. J. Hobsbawm 

Eric Hobsbawm traces with Eric Hobsbawm traces with Eric Hobsbawm traces with 
brilliant anlytical clarity the brilliant anlytical clarity the brilliant anlytical clarity the 
transformation brought about transformation brought about transformation brought about 
in evry sphere of European life in evry sphere of European life in evry sphere of European life 
by the Dual revolution - the by the Dual revolution - the by the Dual revolution - the 
1789 French revolution and 1789 French revolution and 1789 French revolution and 
the Industrial Revolution that the Industrial Revolution that the Industrial Revolution that 
originated in Britain. This en-originated in Britain. This en-originated in Britain. This en-
thralling and original account thralling and original account thralling and original account 
highlights the significant sixty highlights the significant sixty highlights the significant sixty 
years when industrial capital-years when industrial capital-years when industrial capital-
ism established itself in Western ism established itself in Western ism established itself in Western 
Europe and when Europe estab-Europe and when Europe estab-Europe and when Europe estab-
lished the domination over the lished the domination over the lished the domination over the 
rest of the world it was to hold rest of the world it was to hold rest of the world it was to hold 
for half a century.for half a century.for half a century.for half a century.for half a century.for half a century.

FOR WHOM FOR WHOM FOR WHOM 
THE BELL TOLLSTHE BELL TOLLSTHE BELL TOLLS
Ernest HemingwayErnest HemingwayErnest Hemingway
ISBN:  9780099289821ISBN:  9780099289821ISBN:  9780099289821

High in the pine forests of the High in the pine forests of the High in the pine forests of the 
Spanish Sierra, a guerrilla Spanish Sierra, a guerrilla Spanish Sierra, a guerrilla 
band prepares to blow up a band prepares to blow up a band prepares to blow up a 
vital bridge. Robert Jordan, a vital bridge. Robert Jordan, a vital bridge. Robert Jordan, a 
young American volunteer, has young American volunteer, has young American volunteer, has 
been sent to handle the dyna-been sent to handle the dyna-been sent to handle the dyna-
miting. There, in the moun-miting. There, in the moun-miting. There, in the moun-
tains, he finds the dangers tains, he finds the dangers tains, he finds the dangers 
and the intense comradeship and the intense comradeship and the intense comradeship 
of war. And there he discovers of war. And there he discovers of war. And there he discovers 
Maria, a young woman who Maria, a young woman who Maria, a young woman who 
has escaped from Franco's re-has escaped from Franco's re-has escaped from Franco's re-
bels. FOR WHOM THE BELL bels. FOR WHOM THE BELL bels. FOR WHOM THE BELL 
TOLLS is Ernest Hemingways TOLLS is Ernest Hemingways TOLLS is Ernest Hemingways 
finest novel, a passionate ev-finest novel, a passionate ev-finest novel, a passionate ev-finest novel, a passionate ev-finest novel, a passionate ev-finest novel, a passionate ev-
ocation of the pride and the ocation of the pride and the ocation of the pride and the 
tragedy of the Civil War that tragedy of the Civil War that tragedy of the Civil War that 
tore Spain apart.tore Spain apart.tore Spain apart.
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Dr. Souribanhu Kar
former General Secretary of the All India Trade Union Congress in Odisha State

Understanding Gandhi Through Padayatra in Odisha
The national movement laid by Gandhiji for various social causes like 
abolition of untouchability and harijan rights for entry to the temples were 
indeed very important milestones in the annals of human rights move-
ments in modern India.
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Dr. Uday Balakrishnan
Centre for Contemporary Studies, Indian Institute of Science, Bengaluru, Karnataka

Remembering India’s Most Powerful Leader
Indira Gandhi did not get an easy country to administer. At the time of 
her takeover as Prime Minister in 1966, India was less than 20 years into 
freedom, still raw from a partition that had devastated much of its nor-
thern and eastern parts. 
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Dear Friends

Human Right to Education Greeting 
to all of you.

Education is a basic Human Right. We 
believe this. On the contrary, new data 
from UNESCO reflect that globally 263 
million children and youth are out of 
school.

The number of out of school children 
or children who are deprived of their 
basic human right to education is very 
high. The UN agencies, National Gov-
ernments, Teachers Unions and Civil 
Society Organisations have contributed 
to education movements and millions 
of children got their human right to ed-
ucation. The "Education For All (EFA)" 
and Millenium Development Goals 
(MDG)  marked a significant develop-
ment in right to education of children. 

Sustainable Development Goal (SDG) 4, 
also emphasizes on right to education 
and envisions EFA a reality.

However, there are new challenges 
emerged in the changed economic, so-
cial and global order in the last few dec-
ades. The "Human Right" perspective 
of Right to Education for all children 
is missing in the new world order. The 
refugee crisis in European, Asian and 
West Asian countries, increasing ethnic 
conflict in societies, terrorism, climate 
change, distress migration and internal 
displacement of the population has de-
prived millions of children from their 
human right to education. Additionally, 
privatization has become philosophy of 
Governance and there is huge challeng-
es in making human right to education 
a reality with help of privatization. Na-
tional Governments are rolling back 
from public education, public health, 

social security and other areas. There 
is increased role of private players in 
health and education field now. To what 
extent the private parties are commit-
ted towards and accountable to Human 
Rights principle? Is there any mecha-
nism developed to make them account-
able for human right? How to ensure 
Human Right to Education in war zone, 
crisis situation, conflict area, during hu-
manitarian crisis?

To discuss, debate and deliberate on 
all these aspects of Human Right to Ed-
ucation, we at PoliTeknik International, 
welcome you. We are looking forward 
to collaborate with youths, student 
union, teachers organisations, INGOs, 
local NGOs and different National Gov-
ernment, Public Policy forums for mak-
ing "Human Right to Education" a reali-
ty for all children.  

Dear readers,
PoliTeknik is now 

available with three 
new newspapers in 
Portuguese, Spanish and 
English.

In this first issue, the 
three reviewers have the 
opportunity to address 
our readers.

Continue on page 3
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PoliTeknik United
Global Invitation

INVITATION 
for an eBook co-publication 
of Student’ Unions
This is a call! A call that go beyond 
our local and national scaled condi-
tions to meet our shared platforms at 
macro level. We see the necessity to 
share our views, to interact with each 
other and, to articulate shared bene-
fits. It is clear that we have enough 
reasons for such an interaction. 
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PoliTeknik United
International Questionnaire

Students and Pupils Experiences 
with the Covid-19 Pandemic
- First Impressions of the International 
PoliTeknik Questionnaire -
The questionnaire includes a large 
variety of multiple choice questions. 
We will use data collected from these 
to publish results, establish common 
themes, and present general analysis 
of the effect of CoVID-19 on stu-
dents in our upcoming issues. 
PAGE 4-7

Students' Positions
Comments and Demands

FREE HEALTHCARE as a 
HUMAN RIGHT 
Demands:
• Free Healthcare: Physical and Men-
tal Healthcare must be provided 
to every single human being with a 
standard universal quality.
• Selling of healthcare in any form 
must be banned and declared a crime 
against humanity. 
PAGE 8-10

Sibiya Thandeka Patience
PhD Candidate, Faculty of Psychology and 
Education, Eotvos Lorand University

TEACHER EDUCATION AND 
GLOBAL ISSUES: 
The Role Of Higher Education In Developing 
A Sound Teacher Knowledge And Imple-
mentation Of Sustainable Development In 
Schools.

This article seeks to explore the role 
of higher education through teacher 
education in assisting teachers who 
are both in training and working, to 
deliver a pedagogy that is sustainabil-
ity-driven.
PAGE 24-26

The world has faced an abun-
dance of new challenges during the 
CoVID-19 pandemic; we have seen 
a great impact on health, economy 
and education. This questionnaire 
is a small initiative taken up by Po-
liTeknik to reach pupils in order 
to understand the difficulties they 
faced during this global crisis. There 
has been a sudden shift from tradi-
tional classrooms to digital learning 
and an increased requirement of 
digital resources. 

Teachers, and students hardships 
are inflated. This questionnaire 
would help us better understand 
your situation and would play a 
crucial role in helping us to extrap-
olate our data to a larger group of 
students. 

Link to the qustionnaire in 
different languages:

•ht tps://forms.gle/mnmL7FPDD7Sk-
88LQA (English)

•https://forms.gle/Nz38JpbyuPteXsKV7 
(Spanish)

•https://forms.gle/TrytWzo9bjHVqcf19 
(Portuguese)

•https://forms.gle/ApaHBc2bjmdNr2gQ6 
(Turkish)

•https://forms.gle/EKtW8a4TCRzccPML9 
(Macedonian)

The questionnaire includes a 
large variety of multiple choice 
questions. We will use data collected 
from these to publish results, estab-

lish common themes and present 
general analysis of the effect of CoV-
ID-19 on students in our upcoming 
issues. 

We would like to thank our part-
ners, and students across the world, 
who took time to share and respond 
to our survey. As more responses 
come in, we would be able to present 
concrete themes that have become 
everyday facets of education dur-
ing the pandemic. This would help 
researchers and scholars initiate 
specific local studies which would, 
in turn, help them come up with 
novel solutions to deal with issues 
that have plagued education during 
this time.

Tamralipta Patra & 
Akash Yadav

PoliTeknik International

Contributors: 
Prof. Alexandre da Silva

Prof. Raquel Melo
Susanne Jacobsen Perez

Aysel Turaclı 

Translators:
Maria Luisa Meira (Portuguese)

Can Aydın (Turkish)
Alhassane FATY (French)

Adela Gjorgjioska (Macedonian)

Continue on Page 4-8
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DEMOCRATIZATION OF THE INTERNET 
The Antagonism Between 

Digital Development and Social Progress
Project 
„EXTENSION of HUMAN 
RIGHTS to EDUCATION“ 
a special democratic experience for the 
humankind

FIRST 
PRESS STATEMENTS
When we came up with an idea for 
extending the Article 26 of UN Dec-
laration of Human Rights in 2015/16, 
we shared it with our close circle; and 
one of our friends said that; “Yes, this 
Article can be amended, but only af-
ter a great battle!”
PAGE 4

Cléber Adriano Rodrigues Folgado
Member of MPA, Small Farmers Movement 
BRAZIL

Pesticides: Regulatory Changes 
and Possible Consequences to 
National Development
Thus, unmistakable is the affirma-
tion that the flexibilization of pesti-
cides’ normative system will benefit 
only the oligopolies that act on pesti-
cides market, remaining to brazilian 
people the weight of negative exter-
nalities, between them, the social and 
environmental damages that certain-
ly will affect national development.
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Dr. Beatrice Isanda
Kenyatta University, School of Education - 
KENYA

A Narrative Research Approach:
Experiences of Child Beggars 
with Disabilities in Nairobi 
County, Kenya in conflicts and 
crisis zones
The children beggars are said to be 
from destitute families from little 
earnings expanses at the periphery 
of the city whose families are largely 
engaged in unskilled occupations or 
with no revenue and live below the 
poverty line. 
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Anushree Burade     
4th year medical student from ESIC 
Medical College - INDIA

Free Healthcare as a 
Human Right
While on the other hand, some pri-
vate hospitals are providing the ut-
most care to the patients, inclusive of 
the holistic approach to health. This 
difference in the quality of treatment 
is the evidence for the need to in-
troduce free healthcare as a human 
right. Capitalization of health care is 
the reason why this difference exists.
PAGE 8

The Long Way to the Independence
a View on Historical Experiences

former General Secretary of the All India Trade Union Congress in Odisha State
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Dr. Uday Balakrishnan
Centre for Contemporary Studies, Indian Institute of Science, Bengaluru, Karnataka

Remembering India’s Most Powerful Leader
Indira Gandhi did not get an easy country to administer. At the time of 
her takeover as Prime Minister in 1966, India was less than 20 years into 
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Sustainable Development Goal (SDG) 4, 
also emphasizes on right to education 
and envisions EFA a reality.

However, there are new challenges 
emerged in the changed economic, so
cial and global order in the last few dec
ades. The "Human Right" perspective 
of Right to Education for all children 
is missing in the new world order. The 
refugee crisis in European, Asian and 
West Asian countries, increasing ethnic 
conflict in societies, terrorism, climate 
change, distress migration and internal 
displacement of the population has de
prived millions of children from their 
human right to education. Additionally, 
privatization has become philosophy of 
Governance and there is huge challeng
es in making human right to education 
a reality with help of privatization. Na
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Sustainable Development Goal (SDG) 4, 
also emphasizes on right to education 
and envisions EFA a reality.

However, there are new challenges 
emerged in the changed economic, so
cial and global order in the last few dec
ades. The "Human Right" perspective 
of Right to Education for all children 
is missing in the new world order. The 
refugee crisis in European, Asian and 
West Asian countries, increasing ethnic 
conflict in societies, terrorism, climate 
change, distress migration and internal 
displacement of the population has de
prived millions of children from their 
human right to education. Additionally, 
privatization has become philosophy of 
Governance and there is huge challeng
es in making human right to education 
a reality with help of privatization. Na
tional Governments are rolling back 
from public education, public health, 
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The Erosion of the International Law
and Human Rights in the last 20 Years
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Kritika Shekhawat      
Jaipur, Rajasthan - INDIA

Erosion of the International Law and Human Rights
Global reports suggest that schools have constantly been the epicentre of 
various human rights violations and also have become a breeding ground 
for insurgency. Millions of children living in countries which are at a con-
stant state of internal conflict or external aggression such as in the Central 
African Republic, Nigeria, and South Sudan have had their education 
constantly jeopardized. 
PAGE 10 

Prof. Dr. Ángel L. Martínez
City University of New York

Struggles for Job Security and Rights Continue 
at City University of New York Amid Triple Crisis
Only in the US there is already a double pandemic, the dreaded respirato-
ry disease preceded for two centuries by a pandemic tragically character-
ized now by breath-stealing chokeholds. Two pandemics that raise havoc 
on the lungs.
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Juan Gabriel Muñoz
Construction and Wood Workers' 
Union of COLOMBIA

INTERGREMIAL
After more than 200 years of inde-
pendence act; there are many aspects 
that resemble what in theory we should 
have changed, there are many men and 
women still today feel that we are NOT 
free, the chains of the slaves of the colo-
nial era, today are in museums; but our 
ties today are stronger and less tangible, 
the world rotates around supply and de-
mand...
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Austin Muswere
Deputy General Secretary - General Agri-
culture and Plantation Workers’ Union of 
Zimbabwe (GAPWUZ) - ZIMBABWE

Interdependence of national 
independence, industrialization 
and the progress of 
the education systems
Stephen Thompson said education is 
freedom and in general it has changed 
drastically over the last 100 years. But 
are people moving closer to freedom or 
some people continue to be left behind.
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Raquel Melo
State University of Paraíba - BRASIL

The Project “Extension of the 
Human Right to Education” 
and the role of the United 
Nations Organization
imitations and possibilities
Adopted in this way, without consen-
sus, in a forum then composed of only 
56 States, Western or “Westernized”, the 
Universal Declaration of Human Rights 
was not, therefore, “universal” even for 
those who participated in its creation.
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G.H.N. Pushpa
Union of Sri Lanka Teachers Solidarity 
(USLTS) 

A Profile about the Policy of  
Curriculum Development in 
Sri Lanka
State should ensure free and compulso-
ry education for all children aged five 
to sixteen years promoting accessibili-
ty through provision of resources while 
making it acceptable to all by raising its 
quality.
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INTERDEPENDENCE OF NATIONAL INDEPENDENCE
INDUSTRIALISATION AND EDUCATIONAL PROGRESS

Project Article 26 
Continental Coordination for Africa
CONSTITUTION 

The Project “Extension of Human Rights to Education” has been conceptualized 
as a proposal to the UN. Various social actors involved in the extension of human 
rights to education will work out different aspects of this matter with the aim of 
formulating a “Declaration on the Extension of Human Rights to Education” to the 
UN for voting. The project focuses on Article 26 of the UN Declaration of Human 
Rights which is to be modified/supplemented in the sense of a progressive enlarge-
ment.

Continue on page 2

Dear Sir/Madam,
We, members of Trade Unions, Student Unions and Civil Society Organizations 

(NGOs), Student Organizations, High School, College and University Teachers from 
all parts of Africa who have freely accepted the Project Article 26, have decided to 
create the CONTINENTAL COORDINATION For AFRICA (CCA) in order to facilitate 
exchanges and actions within the guidelines of the said project. The objective of 
the international Project is as follows:

A new threshold in PoliTeknik’s International Project "Extension of Human Rights to Education", started in January 2017

Wikimedia Commons: File: Mustafa Kemal Atatürk introducing the new 
Turkish alphabet to the people of Kayseri. September 20, 1928

Wikimedia Commons: File: Eugène Delacroix - Le 28 Juillet. La Liberté guidant le peuple
Wikimedia Commons: File: Ferdinand Joseph Gueldry - The Rolling Mill

The Erosion of the International Law
and Human Rights in the last 20 Years
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Prof. Dr. Ángel L. Martínez
City University of New York

Struggles for Job Security and Rights Continue 
at City University of New York Amid Triple Crisis
Only in the US there is already a double pandemic, the dreaded respirato
ry disease preceded for two centuries by a pandemic tragically character
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Agricultural Reforms 
Effects on National Development 

and the Right to Education
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Daniel Stosiek  
Author - GERMANY

Conflicts over land and 
financial markets -
the Honduras example
Using the motto of a "Green Econo-
my" means that you are also supposed 
to pay for nature's services. However, 
at the basis of this idea there is a seri-
ous misconception, I suppose: it does 
not really pay for the work of nature, 
but pays - as the maximum - for its 
work force (= the potential for being 
able to provide services), which is 
dealt with as a commodity. 
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Cléber Adriano Rodrigues Folgado
Member of MPA, Small Farmers Movement 
BRAZIL

Pesticides: Regulatory Changes 
and Possible Consequences to 
National Development
Thus, unmistakable is the affirma-
tion that the flexibilization of pesti-
cides’ normative system will benefit 
only the oligopolies that act on pesti-
cides market, remaining to brazilian 
people the weight of negative exter-
nalities, between them, the social and 
environmental damages that certain-
ly will affect national development.
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Dr. Beatrice Isanda
Kenyatta University, School of Education - 
KENYA

A Narrative Research Approach:
Experiences of Child Beggars 
with Disabilities in Nairobi 
County, Kenya in conflicts and 
crisis zones
The children beggars are said to be 
from destitute families from little 
earnings expanses at the periphery 
of the city whose families are largely 
engaged in unskilled occupations or 
with no revenue and live below the 
poverty line. 
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Anushree Burade     
4th year medical student from ESIC 
Medical College - INDIA

Free Healthcare as a 
Human Right
While on the other hand, some pri-
vate hospitals are providing the ut-
most care to the patients, inclusive of 
the holistic approach to health. This 
difference in the quality of treatment 
is the evidence for the need to in-
troduce free healthcare as a human 
right. Capitalization of health care is 
the reason why this difference exists.
PAGE 8

Advisory Board Members 
PoliTeknik Português
• Prof. Dr. Raquel Melo (Brazil)
• Mariana Beselga (Portugal)

Editorial Board
• Akash Yadav (India) 
• Tamralipta Patra (India)
• Yonela Mlambo (South Africa) 
• Hewa G. Cyril (Sri Lanka) 
• Malathie M. Seneviratne (Sri Lanka)
• Jean Eudes Agathe (Mauritius)
• Thandeka Sibiya (South Africa)
www.politeknik-international.org


