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In November 2021, the New York City Commission on 
Human Rights acknowledged that “… the land politi-
cally designated as New York City to be the homeland 
of the Lenape (Lenapehoking) who were violently dis-
placed as a result of European settler colonialism over 
the course of 400 years, the original custodians of these 
same lands continue to bless the soil past, present and 
future, and are with us in this very moment” (NYC-
HR, 2022). The NYCCHR went further to recognise 
that “… New York City has one of the largest urban 
Native American/Indigenous populations in the Unit-
ed States”
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The Imperative of UN Reforms
Does this include the Relocation of 
UN Headquarters in New York?

This issue is not new. It has been raised before.  Such 
a UN location debate could evolve around three op-
tions: option i: if there is a convincing assurance by the  
‘West’ that it is ready to accept democratic principles in 
multilateralism and become a reliable  UN team mem-
ber, in the short run, admittedly  most unlikely, the UN 
could conveniently remain based in New York. Option 
ii: UN HQ  moves to either Geneva or Vienna, two  
locations where  basic UN institutional infrastructure 
already exists. 
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Rescuing the UN from 
imperial captivity and embargo
Therefore, we ask and demand, as a first and essential 
step, the transfer of the UN out of the borders of the 
United States, to rescue it from its captivity and em-
bargo by the U.S. imperial power. As long as the UN 
does not escape from this geopolitical captivity and is 
not radically transformed to build an Organization in 
which all countries have a voice and a vote, and the 
resolutions adopted cannot be vetoed by the powerful, 
the UN cannot be considered to be fulfilling its found-
ing charter and serving the objectives for which it was 
created.
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THE RELOCATION OF 
THE UN HEADQUARTERS

IDEAS AND RECOMMENDATIONS 
FOR A POSSIBLE INTERNATIONAL CAMPAIGN
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Renewing Workers’ Education
A Radical Vision
Edited by Linda Cooper and Sheri Hamilton
December 2019
ISBN (soft cover): 978-0-7969-2581-7
Format: 240 x 168 mm
Extent: 264 pages
Rights: World Rights

About the book
Renewing workers’ education focuses on educational forms created by workers for workers. It extends beyond trade 
unions to include the range of educational initiatives aimed at the working class more generally, including work-
ing class women, casual and informal sector workers, migrant workers, and workers’ political parties.

This book contributes to filling the gap in the South African literature on workers’ education and documents the 
more recent history of workers’ education as well as current practices and perspectives, including some internation-
al experiences. It explores conceptual tools that may assist in reflecting on and theorising the practice of workers’ 
education and analyses current challenges. This essential book also seeks to inform future policy and practices on 
workers’ education and is key for those who wish to reinvigorate and contribute to building an alternative future 
for workers’ education.

About authors/editors
Linda Cooper is Associate Professor and teaches on the Adult Education programme at the University of Cape 
Town. Her interests lie in widening access to adult learners in higher education; radical traditions of workers’ 
education; and the relationship between ‘everyday knowledge’ and more formal kinds of knowledge. She has a 
long history of involvement in trade union education and other adult education initiatives that seek to promote 
radical, socialvtransformation. Recent publications include: Cooper L & Ralphs A (Eds) (2016) RPL as Spe-
cialised Pedagogy: Crossing the Lines. Cape Town: HSRC Press Cooper L & Luckett T (2017) Past and present 
intersections: Legacies of Popular Education in the 1970s and 1980s. In A von Kotze & S Walters (Eds) Forging 
solidarity: Popular education at work. Rotterdam: Sense Publishers
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1. On 10 December 1945, the Con-
gress of the United States unanimously 
resolved to invite the United Nations to 
establish its permanent home in that 
country. 

2. On 14 February 1946, the General 
Assembly representing Delegates rep-
resenting 51 nations1 voted to locate 
the United Nations near New York City. 
A private citizen of the United States of 
America, John Rockefeller Jr. bought 
approximately 69,000 square meters 
of land and donated the property to 
the UN. 

3. The Philanthropy Roundtable 
website cites Fosdick, 1956 and Collier 
and Horowitz, 1976 in support of their 
claim that by locating the UN in the 
USA, Rockefeller sought to ensure that 
the USA would not stray “into mistak-
en or irrelevant policies, … New York 
City would enjoy economic benefits, 
American diplomats would have easy 
access to counterparts in a convenient 
location, and U.S. intelligence could 
keep an eye on foreign officials” (Phi-
lanthropy Roundtable, 2024).

4. In November 2021, the New York 
City Commission on Human Rights ac-
knowledged that “… the land politically 
designated as New York City to be the 
homeland of the Lenape (Lenapehok-
ing) who were violently displaced as a 
result of European settler colonialism 
over the course of 400 years, the orig-
inal custodians of these same lands 
continue to bless the soil past, present 
and future, and are with us in this very 
moment” (NYC-HR, 2022). 

5. The NYCCHR went further to rec-
ognise that “… New York City has one 
of the largest urban Native American/
Indigenous populations in the United 
States” (NYC-HR, 2022). 

6. The NYCCHR also accepted that 
“… in not centring Native American/
Indigenous voices in the work in the 
past, and as a result has not having ap-
propriately addressed the needs of the 
communities and their experiences 
with discrimination. 

7. This dynamic exists within the 
broader context of ruptured relation-
ships between Native American/In-
digenous communities and municipal 
governments, resulting from centuries 
of state-sanctioned genocide” (NYC-
HR, 2022).

8. Yet it is not only the fact that the 
land currently occupied by the Unit-
ed Nations in New York City was rec-
ognised as being property violently 
expropriated from the indigenous 
peoples of the territory, various other 
challenges within world systems and 
the international relations domain 
have emerged since the build began on 
the 24 October 1949. For our purposes, 
I will refer to just (sic) one such inci-
dence.

9. In 2020, the UN’ First Committee 
for Disarmament and International Se-
curity noted that it is essential for all 
Member States to participate on equal 
footing as the UN Charter states (Soliz 
from Bolivia cited in UN, 2020). 

10. In concluding its Programme of 
Work, the Committee sought to recon-
vene in either Switzerland or Austria 
as some delegations maintained that 
the USA was failing to abide by its host 
country obligations when issuing visas 
to UN Member State representatives 
(UN, 2020). 

11. The resolution [L.57/Rev.1] was 
sponsored by the Russian Federation 
with the support of Algeria, Belarus, 
Burundi, China, Cuba, Nicaragua, Syr-
ia, Venezuela, and Zimbabwe who fur-
ther called upon all Member States to 
“stand as one on the principle of equal 
rights for all countries” (UN, 2020). 

12. The delegation of the Russian Fed-
eration however joined the consensus 
whilst retaining the right to revisit the 
question should the USA not conform 
to its obligations as a host country.

13. Today, the United Nations has 193 
Member States and two UN General As-
sembly non-member observer states: 
the Holy See of Vatican City and the 
State of Palestine. Our world popula-
tion has breached 8 billion people, and 
the balance of economic, social, polit-
ical, and ecological no longer render 
world systems as they were at the end 
of the second world war. 

14. Whilst the combined gross do-
mestic product generated by all the 
economies of the contemporary world 
systems reached at least US$105 trillion 
in 2023, different parts of the world 
contributed diversely (IMF, 2024). 

15. Whilst the USA remained the larg-
est capitalist economy with a share of 
25.6%, our combined yet uneven devel-
opment pattern meant that its share 
was also the more than the sum of the 
GDPs of 174 countries ranked from In-
donesia (17th) to Tuvalu (191st) (Visual 
Capitalist, 2024).

16. Notwithstanding this massive 
inequity, the collective value of the 
GDPs of Brazil, Russia, India, China, 
and South Africa (BRICS) overtook 
the combined value of the G7 (Cana-
da, France, Germany, Italy, Japan, the 
United Kingdom and the United States 
of America) in purchasing power parity 
terms in 2020. 

17. The BRICS have received over 34 
applications for membership and of-
ficially now includes Egypt, Ethiopia, 
Iran, Saudi Arabia, and the United Arab 
Emirates in 2024. 

18. The BRICS+ are currently home 
to approximately 3.64 billion people 
or 45.38% of the world’s population 
whilst generating 28.2% of total global 
gross domestic product.

19. On the social front, increasing 
recognition of the real dynamics in 
international relations praxis has re-
vealed that the notion of a rules-based 
system does not actually exist. 

20. The biased applications of rules 
to suit the means and ends of main-
taining hegemony through unequal ex-
change persists and is being expanded 
upon. 

21. The genocide of the peoples of 
Palestine starkly renders the biases of 
the G7 in strong black and white terms. 
Intergenerational change is however 
gaining momentum, as the current 
generation realises this asymmetry 
and begins to mobilise against its un-
justness. 

22. Even inside all G7 countries, 
young people in the main are organ-
ising for solidarity with West Asia and 
for the freedom of the Palestinians 
from settler colonial violence.

23. On the political front, the USA 
and its economic allies are receiving 
dwindling levels of international sup-
port as evidenced in a number of Gen-
eral Assembly votes such as on Cuba, as 
well as within the UN’ Security Council 
where it is complicit in the perpetra-
tion of Genocide by Israel and in not 
heeding the provisional measures of 
the apex judicial instrument of the UN, 
the International Court of Justice. 

24. On the ecological front, all of 
humanity and the other life-forms 
with whom we share the Planet are in-
creasingly threatened by accelerating 
climate change and deteriorating plan-
etary boundaries. 

25. We are advancing towards in-
creasing precarity as internation scien-
tific consensus recognises that carbon 
dioxide emissions are the primary 
driver of global climate change. 

26. Since 1750 up until 1888, the UK 
was the world’s largest emitter before 
being overtaken by the USA which 
would only be overtaken by the PRC in 
2020. On a per capita basis, the USA re-
mains the world’s largest polluter.

27. It is upon these facts and data that 
we must consider relocalising the Unit-
ed Nations organisation to a territory 
that affords all Member States to par-
ticipate freely and on an equal basis.

28. With looming ecologic precarity, 
it is critical that the UN be situated in a 
space reflective of the current balance 
of power in economics, politics, and so-
cial organisation. 

29. Therefore, being in Africa would 
make most sense as the continent host 
the world’s future demography. 

30. The under-development within 
and across Africa would also receive 
the attention it requires due to the pub-
lic investments that would be neces-
sary to rehouse the General Assembly 
and the Head Office Staff. 

31. The New York office employed 
the largest number of secretariat staff 
among the United Nations offices, with 
6,500 people whilst almost 22,000 
secretariat employees were working 
in other UN duty stations all over the 
world in 2022 (UN, 2023).

32. In conclusion, if the UN is serious 
about being the key vehicle to real-
ise the ‘World We Want’ which would 
guarantee ‘A Future For All,’ it must be 
liberated from those forces who seek 
to maintain and reproduce the une-
qual world that we don’t want and that 
only seems to cater for the nearly 776 
million citizens of G7 countries where 
average life expectancies has reached 
82 years. 

33. The USA has the second highest 
poverty rate amongst the wider OECD 
at 18% in 2022 (OECD, 2024). 

34. From all we have learnt for our 
combined pasts, our current situation, 
and our collective prospects – lets push 
to relocalise the UN to where it is actu-
ally needed and demanded.

1 Argentina; Australia; Belgium; Bolivia (Plurinational 
State of Bolivia); Brazil; Byelorussian Soviet Socialist 
Republic (Belarus); Canada; Chile; Colombia; Costa 
Rica; Cuba; Czechoslovakia (Czechia and Slovakia); 
Denmark; Dominican Republic; Ecuador; Egypt; 
El Salvador; Ethiopia; France; Greece; Guatemala; 
Haiti; Honduras; India; Iran; Iraq; Lebanon; Liberia; 
Luxembourg; Mexico; Netherlands; New Zealand; 
Nicaragua; Norway; Panama; Paraguay; Peru; 
Philippine Commonwealth (Philippines); Poland; 
Republic of China (People's Republic of China); 
Saudi Arabia; Syrian Arab Republic; Turkey (Türkiye); 
Ukrainian Soviet Socialist Republic (Ukraine); 
Union of South Africa (South Africa); Union of Soviet 
Socialist Republics (Russian Federation); United 
Kingdom of Great Britain and Northern Ireland; 
United States of America; Uruguay; Venezuela 
(Bolivarian Republic of Venezuela); and Yugoslavia 
(Bosnia and Herzegovina, Croatia, Montenegro, North 
Macedonia, Serbia and Slovenia). The five Countries in 
bold indicate permanent members of the UN’s Security 
Council with the power of Veto.
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A decisive meeting for the future 
world order following the end of the 
Second World War took place in Yalta 
(Crimea) in February 1945. Joseph Sta-
lin, Franklin Roosevelt and Winston 
Churchill, a communist from the East 
and two capitalists from the West had 
come together to reassure each other 
and the world that  they would jointly 
be in charge of an institution replac-
ing its predecessor,  the failed League 
of Nations.  While the two sides dif-
fered fundamentally, both ideologi-
cally and politically, they  were fully 
aware that they needed each other  to 
hold the reign of power in the organ-
isation that was about to be created. 
Four months later, on 26 June 1945, 
50 governments came  together in San 
Francisco to sign the UN Charter.

It took many years for the interna-
tional public to become aware that the 
US and UK Governments  had started 
as early as 1941  to work out, often 
in secrecy, a strategy for  shaping the 
future United Nations as a  west-cen-
tric institution. As it turned out, the 
political UN (the Security Council 
and the General Assembly) would be 
located in New York, the Judiciary UN 
(International Court of Justice) in The 
Hague, the commercial and financial 
bodies of the UN, the World Bank, 
and International Monetary Fund, in 
Washington. The UN Specialized Agen-
cies, Funds and Programmes (as UN-
DP, UNICEF, FAO, WFP, UNESCO,WHO 
and others), without exception, would 
have their headquarters either in 
North America or western Europe. 
Only recently have a few  UN entities 
established themselves outside of the 
western hemisphere, for example the 
UN Environment Programme (UNEP) 
in Nairobi and the UN University in 
Tokyo. 

This reality  has certainly influ-
enced the politicisation of the work 
of the UN system, especially in the ar-
eas of policy, finance, and economics. 
Until the early part of the 21st century, 
the UN including its operational sys-

tem, was unquestionably largely de-
termined by western interests. Chang-
es in the geo-political dynamics and 
a world order having become more 
and more diversified, however,  have 
led to a trend towards de-westerniza-
tion. The countries of the South which 
until recently,  the industrialized 
world had condescendingly   called  
the ‘third world’, have become much 
more self-confident and independent 
in their national decision making. 
Their recent voting record   in the 
UN General Assembly (GA) is a good 
indicator in this respect for example 
with regard to the war in the Ukraine. 
While they generally condemned the  
tool of war, and more specifically, Rus-
sia’s invasion in the Ukraine in one 
GA resolution, they  did not support 
sanctions against Russia in another 
GA resolution. 

A new norm for political decision is 
noticeable  in  non-western countries. 
There is an   awareness  across the 
continents that the world of the 21st 
century is not the world of 1945 when 
the UN was created. As a result mo-
re and more  governments, and civil 
society organizations, recognize  the 
need for  a new international  security 
and development architecture and 
the contextual  urgency for liberating   
the United Nations from its  structural 
shackles in order to become an  ins-
titution able to protect universally  
peace and security and  bring socio-
economic progress that was promised 
at the end of WWII. The world is still 
waiting.  

Only a few   countries have rema-
ined steadfast in their almost pre-
programmed alignment with western, 
especially US foreign policy interests. 
A closer look at the debates in the GA 
and the corresponding  casting of vo-
tes reveals a profound but not enti-
rely surprising picture: on 
major issues of in-
ternational concern 
such as disarma-
ment and  the estab-

lishment of nuclear free zones, deco-
lonization, sustainable development, 
climate change, universal human 
rights, more equitable international 
trade, many western UN member sta-
tes would vote against such  resoluti-
ons thus preventing the development 
of  a safer and fairer global order. The 
US was in the  forefront of rejection. 
Often alone, frequently supported by 
only  a handful of smaller nations in 
the Pacific like Micronesia, Palau and 
Nauru plus EU/NATO  countries plus 
Canada and Israel, the US would cast 
consistently  negative votes. The US is 
today the only  country that has yet to 
adopt the Convention on the Rights of 
the Child (CRC), and the one western 
country that has  yet to  ratify the Con-
vention for the Elimination of All Disc-
rimination against Women (CEDAW). 

Non-western countries have beco-
me increasingly vocal in their rejec-
tion of such western domination. The 
Doha Round of Trade negotiations are 
the most prominent example. In 2001, 
the World Trade Organisation (WTO)  
had initiated such talks between de-
veloping and developed countries. 
The aim was to create a  level playing 
field for global trade relating inter alia 
to agriculture, intellectual property 
rights and non-agricultural market 
access.  Mainly due to US and EU   refu-
sals to reduce agricultural subsidies, 
these talks have failed. Developing 
countries remain unwilling  to accept 
what they consider unfair trade prac-
tices. 

From a non-governmental and civil 
society perspective reference must be 
made here also to the world-wide im-
mensely destructive power of corrup-
tion in the relationships between and 
within developed and developing co-

untries. Even though it  has 
so severely impacted  the 
lives of normal citizens 
everywhere, the  UN has 
been largely  helpless 
in containing this evil.

The overall multi-

lateral picture that is presented here 
is one of increasing political indepen-
dence of the non-western world; the 
inadequate socio-economic progress 
of low-income countries; and the lack 
of political will of well-to-do countri-
es in translating their promises into 
action. In 1970, as an example,  the 
UN accepted the proposal of the Orga-
nisation for Economic Development 
(OECD) that .7% of the GDP of industri-
alized countries be made available for 
funding international development 
assistance. In 2023, only four  of the 
32 OECD/DAC countries (Luxemburg, 
Sweden, Denmark, and Germany) had 
met this  target. The average for all co-
untries came to a mere  .37% (2022) 
amounting to a total of $217.7 billion 
or about 35% of the funds available 
for defence. The  US was with .23% at 
the bottom of the scale.  In contrast,  
NATO has established an annual  benc-
hmark of 2% of the GDP to be spent by 
its members on  national defence. Ele-
ven of the 30 NATO member countries 
have met this target in 2023. Out of a 
total global defence budget estimated 
for that year at $2.3 trillion, the US 
with a defence budget of $816,7 billi-
on was by far the biggest contributor.

In summary, economically develo-
ped countries are much more ready to 
provide funding for their military se-
curity   than for  contributing their fi-
nancial resources for countries trying 
to meet sustainable development go-
als for their human security .

Opportunities for genuine coope-
ration and teamwork in combatting 
mega crises such as global warming, 
poverty, human migration, militari-
sation, and impunity for violation of 
international law exist but are  igno-
red, even though such crises affect all 
193 UN member countries. Polarizati-
on and confrontational alliances such 
as the Shanghai Cooperation Organi-
zation (SCO)  and the North Atlantic 
Treaty Organization ( NATO) have cre-
ated deep rifts across countries and 
continents.
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It therefore cannot surprise that 
non-western countries  no longer 
want to accept western unilateralism 
and US exceptionalism  and increas-
ingly display a  lack of trust in the 
intentions and promises of the five 
permanent powers of the UN Securi-
ty Council which in turn contribute 
so decisively  to the confrontational 
atmosphere prevailing in the UN Gen-
eral Assembly.   

More specifically, the political UN, 
especially the five  permanent mem-
ber countries in the Security Council, 
has consistently failed to prevent or 
to solve inter-country crises. In fact, 
countries like the Russian Federation, 
the US and the UK have repeatedly 
displayed serious disregard for UN 
Charter law, most dramatically in Af-
ghanistan,  Iraq, Libya, Yugoslavia, 
and Ukraine. Justifiably, public voices  
have started to ask whether the per-
sistent failure of the P5 to act as a mul-
tilateral team of like-minded should 
lead to a withdrawal of their right of 
leadership the UN General Assembly 
has bestowed on them in accordance 
with  the UN Charter. Its mandate  as-
signs  to the SC “the primary respon-
sibility for the maintenance of inter-
national peace and security”, “to act 
on their behalf” and do so consistent 
with “the Purposes and Principles of 
the United Nations” (Articles 1 & 2). 

The glimmer of hope for more per-
manent peace following the signing 
in 1990 of the Charter of Paris, or 
the Freedom Charter, as it sometimes 
called, by all  eastern and western Eu-
ropean countries including the USSR,  
and the  US and Canada, waned long 
ago. The Cold War has continued, it 
only has become colder and more con-
frontational.    Even the 1947 agree-
ment between the United Nations and 
the US that was to guarantee that the 
US Government would ensure  that 
the UN  would be a hub where diplo-
mats and visitors coming to New York 
on ‘UN business’ could come  together 
unhindered (see UN/US Agreement of 
29 June 1947, Article IV, Section 11) to 
discuss multilateral issues, has con-
tinuously been violated by US author-
ities. Permanent missions to the UN in 
New York from countries with which 
the US has either no or poor relations,   
often have to wait for extended peri-
ods of time before receiving  diplo-
matic  visas for their staff to join their 
respective  missions,  or they are told 
by the US authorities  that specific in-
dividuals would not be cleared at all. 
Not infrequently,  visas would be re-
fused for non-governmental citizens 
from certain countries having been 
invited by the UN to come to New York 
to attend important UN meetings or 
worse, they would be cleared for their 
visit  but only after the event was over. 
Just to give one example, Iraqi citizens 
wanting to join UN, UNICEF, UNFPA or 
UNDP meetings, during years of sanc-
tions, were frequently humiliated in 
this way. 

UN headquarters in New York has 
become more and more a centre of 
unabated geopolitical turbulence and 
confrontation  rather than a centre 
where the world comes together to 
discuss global problems, and where 
compromise and convergence deter-
mine the outcome of international 
diplomacy.

No treaty and no law is cast into 
iron. Those who drafted the UN Char-
ter understood this. For this reason  
they included a provision in the Char-
ter   to hold a general conference not 
later than in 1955 (!)  to determine  
whether any alterations of the UN 
Charter of 1945 were required ( see 
Charter Article 109). As of today, or  
69 years later, the  UN General Assem-
bly has yet to  fulfil this obligation. 

Aware that global pressure has been 
mounting for such a review, UN Sec-
retary-General Guterres proposed 
last year to the UN GA to debate UN 
reforms at a special session of this 
year’s  GA meeting in New York. UN 
member states have accepted this 
proposal and decided to convene on 
22nd /23rd of September a ‘Summit of 
the Future’ with the stated objective 
to identify ‘multilateral solutions for 
a better to-morrow’. Preparations for 
such an important (and overdue) UN 
initiative are currently underway led 
by the Governments of Namibia and 
Germany as facilitators.

While the final  agenda for the meet-
ing this autumn is not yet known, it is 
clear that two days in September  will 
be a most  welcome beginning of what   
is bound to be  a long and arduous re-
form path not in the months but in the 
years ahead. 

The list of non-negotiable  reform 
topics will have to  include, first and 
foremost, the Security Council. Until 
1965, the SC had eleven  members,  
five permanent (P5) and six elected 
(E10). At that time, it was decided to 
increase the Security Council to fif-
teen  members by adding four more  
elected countries. The total number 
of SC members   has not changed ever  
since. While the size of the SC  must 
be carefully considered in order to 
make sure that size of membership 
does not interfere with the efficiency 
of decision making. At the same time, 
it is also  clear that the size of the SC 
has to be an issue  since the UN GA 
has increased from 117 countries in 
1965 to 193 in 2024.  Even more im-
portant is the question of the com-
position of the P5  and the justified 
demand for geographical adaptation. 
This undoubtedly will be the most 
contentious challenge for some of 
the current members of the Council 
since the composition has remained 
unchanged ever since the UN came in-
to existence 79 years ago. Currently, 
three of the  P5 countries, France, the 
UK, and the US, are western.  Africa 
and Latin America are not represent-
ed at all, and Asia, with over 50% of 

the global population, has with China 
only one permanent member.

 Other SC reforms that need to be 
considered  include the use of the ve-
to. Use for purely national interests 
has over the years often prevented 
the Council from taking effective ac-
tion   in preventing conflicts or finding 
peaceful solutions. Its use by the US 
and Russia  involving the wars in the 
Ukraine and in Palestine are the most 
recent examples of misuse. Another 
SC reform issue has to do with the fact 
that  the SC has never adopted for-
mal rules of procedure, as the GA has 
done. The SC, in contrast to the GA,  
has insisted to work with provision-
al rules of procedure which the P5 
countries find more useful in  meeting  
their individual national rather than 
global interests. The prevailing stale-
mate in the SC to reach agreement on 
critical issues of international peace 
and security makes it necessary to 
consider reforms that would give the 
GA more decision-making authority 
and an ability to overrule the Security 
Council when the Council  is unable 
to reach a joint conclusion. Currently, 
the GA has very limited authority to 
do so under the so-called Uniting for 
Peace resolution (GA RES 377 of 1950). 
This resolution needs to be broadened 
in the context of UN reforms.

Important progress has been made 
in recent years in integrating actions 
taken by the SC, the GA, and the Sec-
retary-General involving  political, 
peace-keeping, and human securi-
ty-related executive  initiatives.  Re-
forms must be introduced to  expand 
and institutionalize such multi-sec-
toral dimensions  to allow civil serv-
ants from different UN departments 
to work together.      

Valuable cooperation exists be-
tween the UN and  civil society. In 
2022,  6494 international, regional, 
and national NGOs had a consultative 
status with the UN Economic  and So-
cial Council (ECOSOC) with the right 
to participate in UN consultations. 
The reform debate must consider how 
such cooperation with the UN can be 
broadened to include similar coopera-
tion with the SC , the GA and possibly 
also with the International Court of 
Justice (ICJ) to allow Civil Society to 
become an integrated partner of the 
UN System. Such an extended role of 
non-state actors will most certainly 
be opposed by many governments as 
they fear what they consider undue 
intrusion into ‘their’ affairs.

The UN reform catalogue is not on-
ly long but also very contentious. The 
multilateral climate at the UN head-
quarters in New York, as has been 
noted, is stormy  during this time of 
global geopolitical confrontation and 
re-calibration. The ‘western block’ 
with a population of less than 10% of 
the global population,  must recognize 
that in the 21st century, multilateral 
west-centrism  cannot have a future. 

Accordingly, it must become willing 
to join the community of nations, not 
as a dominator but as a member of the 
UN global order team. 

 It remains to be seen whether the 
UN reform debate will also include 
consideration of shifting UN head-
quarters from New York to another 
location where the overall atmos-
phere for multilateralism maybe  less 
contemptuous. This issue is not new. 
It has been raised before.  Such a UN 
location debate could evolve around 
three options: option i: if there is a 
convincing assurance by the  ‘West’ 
that it is ready to accept democrat-
ic principles in multilateralism and 
become a reliable  UN team member, 
in the short run, admittedly  most 
unlikely, the UN could conveniently 
remain based in New York. Option ii: 
UN HQ  moves to either Geneva or Vi-
enna, two  locations where  basic UN 
institutional infrastructure already 
exists. This, of course, would mean 
that the UN HQ remained located 
in the western hemisphere. Option 
iii: The UN finds a new location else-
where. There are locations around the 
world of 8 billion+ people with hopes  
for a better to-morrow and an inter-
national organisation that is reliably 
peace-minded,  with powers, big and 
small, working together, where 

international law is respected,  and 
accountability rather than impunity 
prevails, and human dignity for all 
and respect for nature exist. 

Yes, words, meaningful words but 
little more than words – a daydream 
and a nightmare. Where to find such 
a place where the seeds for this better 
tomorrow can find good soil? A theo-
retical answer: There are  places, e.g., 
the capitals of  Bhutan (Thimphu), 
Costa Rica (San José), Botswana (Gab-
orone), Oman (Muscat) – all peaceful 
UN member countries but regrettably 
not suitable to receive an organisa-
tion representing the interests of 193  
member states. But there is Singa-
pore, a stable and sprawling city with  
5.9 million people, a third of the size 
of New York City with its 20.1 million 
inhabitants, and a seasoned UN mem-
ber state since 1965. It could do bet-
ter on human rights and on climate 
change policy, but it has a crime rate 
that is among the lowest in the world, 
and according to Transparency Inter-
national (TI) after Denmark, Finland, 
New Zealand, and Norway comes Sin-
gapore as the country with the fifth 
lowest corruption rate.
 What about it?

Page: 5JANUARY-APRIL 2024   | Edition: Nr. 12



Kamogelo Seitireng
South African Transport and Allied Workers Union (SATAWU)

The United Nations (UN), as well as 
its predecessor the League of Nations, 
have continuously attempted to cre-
ate a world without conflict as well as 
mechanisms that facilitate peaceful 
social dialogue. However, since its 
inception, there has been continued 
global conflict with countless lives 
lost and millions displaced. The or-
ganisation is currently located in New 
York in the United States (U.S.). There 
has been a suggestion that the UN 
headquarters should be moved to the 
African continent and this discussion 
document will attempt to critically en-
gage on this possibility as well as its 
implications.

Track Record of the UN
The question of whether the UN 

headquarters should be moved from 
where they are currently located, to 
somewhere on the African continent 
(which is very heterogeneous in many 
respects) is very provocative. This is 
because it triggers other questions 
that should precede it. Furthermore, 
this initial question raises debates 
concerning the efficacy of the UN. Put 
differently one cannot ask the ques-
tion of whether the UN headquarters 
should be relocated to the African 
continent without asking other relat-
ed questions such as: 

1. Has the UN been effective in its 
primary mandate of ensuring world 
peace since its inception following 
WWII? 

2. What are we to make of the role 
and efficacy of the UN in a world 
that has seen:

a. the invasion of Iraq and Iran as 
well as other countries in the Mid-
dle East by foreign governments, 
in particular the U.S., which is 
part of the U.N Security Council?
b. the massacre of millions of Pal-
estinians in a decades-long geno-
cidal campaign on the part of the 
successive Israeli governments?
c. the collapse of the global econ-
omy on many occasions (with 
acutely negative impacts on coun-
tries in the Global South) despite 
the existence of an Economic and 
Social Council?
d. numerous conflicts occurring 
(roughly 285 since 1945), some 
with the involvement of countries 
who are party to the UN includ-
ing:

• Chinese Civil War in Asia
• The Greek Civil War in Eu-
rope
• The Colombian civil war – 
La Violencia in South America
• The Vietnam War in South-
east Asia
• The Ethiopian Civil War in 
Africa
• The Guatemalan Civil War in 
North America

     
Therefore, given this dismal track 

record, what would be of interest to 
us to advocate for the relocation of 

the UN headquarters? It has to be stat-
ed however that the organisation as 
well as its subsidiary entities has done 
remarkable work, particularly in the 
arena of humanitarian aid. However, 
it has fallen short on many occasions 
regarding the mandate to prevent 
wars and/ or conflicts and promote 
peace throughout the world.

On 29 December 2023, South Africa 
took Israel to the International Court 
of Justice (ICJ) (which is the judiciary 
organ of the UN) to file proceedings 
on allegations that the latter is violat-
ing its obligation to the Convention 
on the Prevention and Punishment 
of the Crime of Genocide (Genocide 
Convention). This is as the atrocities 
that are occurring constantly in the 
Gaza Strip against the Palestinian 
people continue unabated. The Court 
has granted provisional measures in 
favour of South Africa’s case, to miti-
gate the continued genocide. Some of 
the approved provisional measures 
that Israel has to abide by are as fol-
lows:

• ….” take all measures within its 
power to prevent the commission of 
all acts within the scope of Article II 
of this Convention, in particular, 
o killing members of the group, 
o causing serious bodily or mental 
harm to members of the group; 
o deliberately inflicting on the 
group conditions of life calculated 
to bring about its physical destruc-

tion in whole or in part imposing 
measures intended to prevent 
births within the group…”
• ….” take all measures within its 
power to prevent and punish the 
direct and public incitement to com-
mit genocide concerning members 
of the Palestinian group in the Gaza 
Strip…”
• ….” take immediate and effective 
measures to enable the provision of 
urgently needed basic services and 
humanitarian assistance to address 
the adverse conditions of life faced 
by Palestinians in the Gaza Strip…”

As much as these recent develop-
ments have been politically monu-
mental, the historical context ought 
to not be forgotten. Since the crea-
tion of the UN, many genocides have 
occurred some of which were spon-
sored by Western countries that are 
members of the UN General Assembly 
and the UN Security Council. For ex-
ample, from 1982 to 1987, Zimbabwe 
experienced genocide as the Zimba-
bwe African National Union (ZANU) 
began a political and military cam-
paign against civilians and political 
opposition members who belonged 
to the Ndebele ethnic group. This was 
referred to as the Gukurahundi. The 
International Association of Geno-
cide Scholars estimates that roughly 
20,000 people were killed during this 
period. Another example of genocide 
that was left largely ignored by the ICJ 
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was in Rwanda from 7 April to 15 Ju-
ly 1994, where an estimated 500,000 
to 800,000 people mostly from the 
Tutsi ethnic group were targeted and 
killed. These and other such heinous 
atrocities occurred unabated despite 
the existence of the UN and its organs. 
This pessimistic overview has to be 
taken into account even when keep-
ing track of the South Africa-Israeli ICJ 
case. Furthermore, it needs to be kept 
in mind as we consider the possible 
permutations of moving the UN head-
quarters to the African continent.
    

There has often been great conten-
tion behind how the UN and its struc-
tures operate. For example, the most 
powerful body in the organisation the 
Security Council, allows 5 permanent 
member states. These are the Unit-
ed States (US), the United Kingdom 
(UK), France, Russia, and China. The 
other member states (10 in total) are 
non-permanent and are elected for a 
total duration of 2 years. It is interest-
ing to note how, the countries occu-
pying permanent member states are 
powerful Global North nations, some 
of whom have participated in heinous 
historical processes. These include 
slavery as well as contemporary ge-
opolitical issues such as the constant 
support of vile regimes committing 
unspeakable crimes against humani-
ty. 

Furthermore, any one of the 5 per-
manent member states can veto any 
decision taken within the Security 
Council. Many decisions have been 
vetoed especially those that pose a 
challenge to the geopolitical interests 
of either of the permanent member 
states. Given these issues, it can be as-
sumed that the UN is a body that is not 
equally representative of the interests 
of all nations in the world. It can also 
be assumed that it is an international 
organisation constructed to maintain 
the unequal global balance of forces 
that favour the elite and powerful na-
tions. With this in mind, it is therefore 
necessary that before advocating for 
the move of the UN headquarters to 
the African continent, the progressive 
Left should advocate for the expan-
sion of the permanent member states 
to include countries in the Global 
South, and from all continents in-
cluding Africa, South America, Middle 
East, and South-Asia Pacific.  

Therefore, in this discussion, and 
well before we explore the possibili-
ties of relocating the headquarters of 
the UN to the African continent, we 
need to be mindful of this context. 
We need to make sure that our broad 
aspirations do not exclude this un-
fortunate, uncomfortable yet glaring 
reality. 

Possible permutation of moving the 
UN headquarters

The second broad considerations 
that we need to take into account are 
as follows:

• what are we hoping to achieve 
as intellectuals, activists, progres-
sive thinkers, trade unions, etc, by 
advocating for the relocation of the 
UN headquarters to the African con-
tinent?
• how might this relocation be of 
benefit to: the continent, workers, 
migrants, displaced populations, 
women, children, and local econ-
omies? relief efforts? efforts to im-
prove the overall socio-economic 
condition of the African citizens 
both in Africa as well as in the dias-
pora? 

There should at least be a clear in-
dication (s) that this envisaged relo-
cation of the UN headquarters will 
have an overall positive impact on 
the specific country as well as the 
continent as a whole. As indicated in 
the second point, there needs to be a 
demand that such a move would come 
with a clear and actionable policy 
agenda to restructure the African so-
cio-economic condition away from its 
colonial past. Furthermore, the move 
should bring about change regarding 
the continued unequal neo-colonial 
relations that are persistent between 
metropole countries in the Global 
North and satellite nations on the Af-
rican continent. These two key chang-
es in the form of short-, medium-, and 
long-term social and economic policy 
mandates should be a central part of 
the UN should the headquarters be 
moved to the African continent. 

Brief literature review
A brief analysis of the literature 

on the issue shows some interesting 
results. There are both advantages 
and disadvantages when it comes to 
an entity (corporate entities for the 
most part) moving headquarters from 
one country to another. One research 
study in particular, which was looking 
at the possible change in operational 
performance, found that there was 
no significant change concerning this 
specific variable. Furthermore, Greg-
ory, Lombard, and Seifert (2005) re-
vealed that HQ relocation resulted in 
increased operational costs for the or-
ganisation. These costs include coor-
dination, knowledge transfer, new in-
terdependencies, training and coach-
ing, protection of intellectual capital, 
and monitoring and controlling of 
performance amongst others. 

It is also suggested that due to these 
aforementioned cost factors, there 
may be ensuing operational weak-
nesses that would have to be over-
come gradually. Of course, the onus 
would be on the entities who have 
initiated this process, to ensure that 
these and other related challenges 
can be overcome. Moving headquar-
ters, otherwise referred to as interna-

tionalisation, has been done by many 
corporates particularly as many coun-
tries began to liberalise their econo-
mies. The search for profits, facilitat-
ed by better business environments 
spurred many companies to look off-
shore. Many of these companies have 
done considerably well as a result of 
this process, however others have 
failed. Given these empirical studies, 
the logistical implications of moving 
the UN headquarters to the African 
continent would need to be taken in-
to consideration. For example, would 
the current UN staff members in 
New York be willing to relocate to a 
region that is substantially different 
from what they are accustomed to, 
or would the specific African country 
need to provide this required person-
nel? Furthermore, will such a move 
interrupt the constant functioning of 
the UN and what will the mitigation 
strategies be to prevent any negative 
impacts? These are some of the ques-
tions that would need to be taken into 
consideration.

So far we have touched on the broad 
issue of the need to review the UN and 
its track record, critical questions that 
need to be asked, as well as studies on 
headquarters relocation that need to 
be taken into serious consideration. 
The following section will be an at-
tempt to synthesise some of the con-
cerns and issues raised into attemp-
ting to answer the question of the 
possible benefits (if any) of moving 
the UN headquarters to a country on 
the African continent. 

Symbolic versus 
material changes
The symbolic purchase and mea-

ning behind moving the UN headqu-
arters to the African continent would 
not be lost on most liberal audiences. 
For centuries, the continent has been 
a victim of heinous, savage, exploitati-
ve, and inhumane practices that have 
structurally underdeveloped many 
nations. This underdevelopment has 
led to the simultaneous acceleration 
of social progress of countries in the 
Global North. Therefore, symbolically 
moving an institution such as the Uni-
ted Nations to this historically down-
trodden continent would offer some 
indication of “change”. The delibera-
te use of quotation marks around the 
word change “highlights that in many 
notable historical and political pro-
cesses that have occurred throughout 
the globe, what has often been consi-
dered as change, was a continuation 
of the same processes under different 
faces or leadership, as has been allu-
ded to by the likes of Frans Fanon. 

It is thus very important for prog-
ressives to make a clear distinction 
between symbolic and material 
changes, especially as it concerns the 
structure of society. For example, the 
1950s and 1960s saw mass anti-colo-
nisation movements sweep across the 

African continent. Many countries 
were actively choosing to disassociate 
themselves from the control and ad-
ministration of their colonisers in the 
Global North. These liberation move-
ments brought about some semblance 
of change in the socio-political cha-
racter of the countries in question. 
However, the economic structure of 
these states remained (for the most 
part) intact. 

The former colonisers maintained 
unequal economic relations through 
the ruling elites of the countries, 
whilst the majority of the citizens con-
tinued living in squalor. Furthermore, 
the advent and spread of globalisation 
largely spearheaded by Multinational 
Companies (MNCs) have entrenched 
the African continent in neo-colonia-
lism that continues underdeveloping 
many countries. Such destructive geo-
political relations also emerge in the 
form of loans from International Fi-
nancial Institutions (IFIs) such as the 
International Monetary Fund (IMF) 
and the World Bank. These organi-
sations have for many decades given 
loans to African countries meant for 
“development”. However, attached to 
these loans were almost conditiona-
lities to which the said countries had 
to strictly adhere. It is sadly ironic 
how these loans became the basis for 
which many African states were not 
only underdeveloped but were forced 
into permanent unequal relations 
with countries in the Global North.

The point being driven home is that 
given this context of immense geopo-
litical inequality both in the present 
as well as historically, moving the UN 
headquarters to the African continent 
would symbolically suggest the be-
ginning of changes to these relations. 
However, should the progressive Left 
seek to advocate for such a reality, 
the campaign as well as the expected 
outcomes should not merely rest on 
symbolic victories. This is because 
generally symbolic social change wit-
hout its material equivalent is hollow 
and therefore meaningless. It would 
simply not be enough for us to advo-
cate for a move of the UN headquar-
ters without also demanding material 
change within the structure and ope-
rations of the organisation. Put diffe-
rently, such advocacy should be simul-
taneously tied with a campaign that 
demands material changes within 
the UN. Failure to do this would there-
fore make the change in headquarters 
location a redundant exercise.

Role of the African Union
Furthermore, the implications of 

moving the UN headquarters to Afri-
ca draw into question the validity and 
legitimacy of the African Union (AU). 
This organisation, which is a prede-
cessor of the Organisation for African 
Unity (OAU) has the broad mandate to 
integrate African states economically 
and politically, as well as deal with 
colonial legacies on the continent. 
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Geopolitically, the move of the 
UN headquarters may be seen 
as a Global North attempt to 
undermine an African politi-
cal structure that has similar 
mandates to it. Furthermore, 
should the UN headquarters be 
placed on the African continent 
without fundamental changes 
to the internal character of the 
organisation, it could be seen 
as another neo-colonial agenda 
that seeks to further colonise 
the continent through closer 
proximity.

Heterogeneity on the African 
continent
Another complication on this issue 

is that the African continent, as men-
tioned earlier, is not homogenous. 
Outsiders (and insiders alike) often 
overlook its heterogeneity. The lack of 
homogeny is brought into sharp focus 
when considering the various neo-co-
lonial ties that persist. For example, 
many countries in the West African 
region have continued strong econo-
mic and political relations with their 
former coloniser, France. These are in 
the form of loans, financial aid, and 
various grants. This is partly what has 
led to the crisis in the region, as seen 
by recent coup de tarts seeking to dis-
mantle the continuing influence of the 
French. Furthermore, given how some 
of these countries continue to insist 
on maintaining these unequal relati-
ons, the question that begs is, will the 
coming of the UN headquarters chan-

ge such neo-colonial relations for the 
majority of the Africans in the region? 
Given the aforementioned heteroge-
neity that pervades the continent, 
the moving of the UN headquarters to 
Africa would need to be accompanied 
by pragmatic policies that are speci-
fically targeted at dismantling these 
unequal neo-colonial relations for the 
benefit of millions of Africans. Where 
it will be located?

Other global institutions that 
need to be considered
Once again considering the track re-

cord of the UN overall, and its lack of 
substantial impact on global affairs, 
one could suggest that other institu-
tions such as the International Mone-
tary Fund, the World Bank, and/ or 
the World Trade Organisation (WTO) 
should be considered as candidates 
for moving of headquarters into the 
African continent. These institutions 
have had significant (although largely 
negative) impacts on the African con-
tinent. Their move to the continent 
could be an opportunity to change the 
trajectory of the discourse on global 
financial practices in a direction that 
significantly reduces existing and 
worsening structural inequalities. 
However, the essential point is that 
should the UN or any other global 
institution move its headquarters to 
the African continent, this should be 
accompanied by significant structural 
packages in the form of progressive 
policies, as well as improved inter-
nal practices. Relocation that is not 

accompanied by fundamental organi-
sational and policy change would be 
undesirable and superfluous. 

Conclusion and a way forward:
This brief discussion document 

has attempted to give a nuanced per-
spective on the idea that the UN head-
quarters should be moved to the Af-
rican continent. The main argument 
developed is that before considering 
that this organisation should move 
its headquarters, the internal issues 
that have been raised for many years 
of its existence need to be first dealt 
with. Failure to deal with this issue 
would render the move (and perhaps 
the campaign) only for symbolic pur-
poses and nothing more. Symbolic 
political gestures are not incorrect 
however, they need to be grounded by 
material changes. The UN has in many 
instances failed spectacularly in its 
mandate of peacekeeping throughout 
the world since its inception. Further-
more, the structure of the Security 
Council creates extreme inequality 
within the organisation, which gives 
undue power to 5 permanent member 
states at the expense of General As-
sembly members. Many resolutions of 
the SC have been overthrown based 
on one permanent member states 
using their power of veto. This has 
in many instances rendered the UN 
ineffective and ultimately, powerless. 
Therefore, here are the following pro-
posals:

• Should there be a campaign for 
the UN to move its headquarters, it 

should first begin with advocating 
for the inclusion of Global South 
countries in the permanent posi-
tions of the UN Security Council
• That the power of veto should use 
principles of majoritarianism 
• The UN should take an unequiv-
ocal, and material decision on the 
genocidal actions of Israel on Pales-
tine as well as on the inhumane ac-
tions of any member state involved 
in crimes against humanity (wheth-
er directly or indirectly)

o These decisions should include 
complete, substantial, and encom-
passing use of economic and polit-
ical sanctions

• There needs to be concerted 
effort to prioritise progressive so-
cio-economic policies within the UN 
whose primary objective is to fun-
damentally alter the colonial struc-
ture of the African economy 

o These policies must be tailored 
to cater to the economic and so-
cial histories as well as current 
realities of each country on the 
continent
o The policies must be centred 
on fundamentally disentangling 
unequal geopolitical relations be-
tween Africa and the West

• Once substantial progress has 
been made concerning the above, 
it is then when progressive social 
stakeholders can begin having dis-
cussions on a campaign to move the 
headquarters of the United Nations 
to Africa
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The UN can be considered the first 
ever effort to build a system of collec-
tive security and global governance. 
The UN embodies the historical dream 
to create an international system that 
places the collective interest and the 
common good at the center, over na-
tional interests and economic power 
agendas, and that discards the use of 
war as an instrument of international 
relations.

The UN, replacing the League of 
Nations, was founded by 51 countries 
on October 24, 1945 in San Francisco, 
California. Supposedly, it was created 
to facilitate cooperation in interna-
tional law, international peace and 
security, economic and social devel-
opment, humanitarian affairs and hu-
man rights. Nowadays, the Organiza-
tion is comprised of 195 countries and 
continues with practically the same 
structure and the same anti-demo-
cratic functioning.

The UN responds to an outdated in-
stitutional architecture that reflects 
the international order that emerged 
75 years ago; national interests still 
play a dominant role in important 
decision-making processes; it has not 
been able to prevent growing ine-
qualities between and within States, 
despite economic growth; it lacks en-
forcement mechanisms to convert its 
resolutions into action and its recom-
mendations into measures; and the 
Security Council has hardly evolved 
at all, with the loss of credibility that 
this entails.

The United Nations (UN) is really be-
ing held hostage. World peace and hu-
man dignity are held hostage in New 
York. Currently, the UN has become an 
instrument of U.S. domination. That is 
why we must rescue this international 
organization from its captivity.

The United States has turned the 
United Nations into its private do-
main, an instrument at the service of 
its multinationals and power groups, 
and has distorted the ideals embodied 
in the founding charter: its mission to 
preserve peace and security through 
the promotion of development and 
human rights.

Having the headquarters of the 
Organization located in New York re-
sulted in the United States taking in 
billions of dollars from the expenses 
incurred by the UN Secretariat and 
all its agencies and bodies, as well as 
those of diplomats around the world. 

The United States, in addition, en-
joys the privilege of being the only 
country for which a maximum limit 
has been established on the contribu-
tion it must pay to the Organization's 
budget. On top of this, the imperialist 
government has incurred in a long-
term delay in the payment of its re-
duced financial contribution. Far from 
losing its rights within the Organiza-
tion due to this non-payment, as re-
quired by the San Francisco Charter 
for such cases, the UN negotiated with 
its largest debtor: The United States 
paid part of what was due, and the 
UN reduced the amount of its already 
reduced quota, committing itself to 
make changes in its administrative 
management that would favor the U.S. 
blackmailing government even more. 

For this reason, it is not surprising 
that military interventions have been 
decided or allowed from this space, 
which have submitted countries and 
regions of the world to long periods of 
war and destabilization. The most re-
cent barbarism, the genocide in Gaza, 
is the culmination of Zionist apart-
heid over the Palestinian people for 
the last 75 years. However, the United 
States is one of the five countries sit-

ting on the Security Council that has 
the undemocratic right of veto, and it 
will obviously never allow its protect-
ed ally (Israel) to receive any punish-
ment, even if the International Crimi-
nal Court of Justice (ICJ) condemns it 
for genocide.

Responding to this sentence for 
crimes against humanity, the U.S. 
empire seeks to divert attention from 
this new Palestinian Holocaust by sus-
pending funding to the UN Relief and 
Works Agency for Palestine Refugees 
in the Near East (UNRWA), arguing 
that it is true what the Zionist regime 
of Israel claims: that members of this 
agency are "terrorists"1. And most seri-
ously, this lie, which has been repeat-
ed in all its media and amplified by the 
media at the service of western coun-
tries, has caused nine other countries, 
satellites of US colonial interests, to 
also suspend their funding to UNRWA. 

This is the only organization help-
ing the Palestinian population in the 
face of the Zionist barbarism that has 
already murdered more than 26,000 
Palestinians, from children to the el-
derly, doctors, teachers, etc., and that 
is systematically torturing the rest of 
the population through displacement, 
kidnappings, rape and even through 
siege by hunger and thirst, leaving 
them without food and water.

Because of all this and because 
of the long history of inactivity and 
servitude to the interests of the Unit-
ed States, there are many countries 
that have repeatedly called for deep 
changes in the United Nations and 
the removal of its headquarters from 
the imperial kidnapping in the United 
States, so that it can truly be an organ-
ization that represents all member 
countries equally. But critical voices 
are always silenced or ignored; a sin-
gle vote against, from those who have 

the right to veto, is enough for any 
attempt at reform to be shamefully 
overturned.

It is not acceptable that the tyranny 
with which the UN operates should 
condition the lives of the vast major-
ity of the world's population. It is to-
tally unacceptable that five countries 
- among them the United States, which 
is the one that most often uses the fas-
cist tool of using the veto - can ignore 
the decisions taken by the other 190 
countries.

Therefore, we ask and demand, as a 
first and essential step, the transfer of 
the UN out of the borders of the Unit-
ed States, to rescue it from its captiv-
ity and embargo by the U.S. imperial 
power. As long as the UN does not 
escape from this geopolitical captiv-
ity and is not radically transformed 
to build an Organization in which all 
countries have a voice and a vote, and 
the resolutions adopted cannot be 
vetoed by the powerful, the UN can-
not be considered to be fulfilling its 
founding charter and serving the ob-
jectives for which it was created.

1 On 4 January, Noga Arbell called for the destruction 
of Unrwa during a debate in the Israeli parliament: "It 
will be impossible to win the war if we do not destroy 
Unrwa, and this destruction must begin immediately.
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The United Nations (UN) has been captured. World peace and human dignity are held 
hostage in New York. Currently, the UN has become an instrument of U.S. domination. 
That is why we must rescue this international organization from its captivity.
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The United Nations system arose at 
the end of World War II as an attempt 
to prevent the conflicts that led the 
world to catastrophe in the first half 
of the 20th century. The world in 
1945, with its promise of peace, but 
also with the threats posed by the 
Cold War that would divide the world 
into two antagonistic political mod-
els, appeared to open up a prosperous 
world based on peaceful coexistence. 
The United Nations offered a meeting 
place from which to manage the var-
ious conflicts and wars that followed 
one after the other over the following 
decades.

Indeed, the majority of the wars and 
conflicts were related, for the most 
part, to the processes of decoloniza-
tion. The United Nations, in fact, grew 
and became pluralistic as its seats 
were occupied by new states that had 
gone through a dark period of coloni-
al dependence. While the tense chap-
ters of the Cold War had often more to 
do with colonial liberation struggles 

in which various factions tried to lean 
on superpowers (the United States 
and the Soviet Union) appearing to be 
communist or capitalist.

The trajectory of the United Na-
tions, particularly towards the last 
decades of the last century, made it 
clear that the ideological confronta-
tion between the capitalist and com-
munist worlds was more theatrical 
than real. The Non-Aligned movement 
demonstrated that the main world 
problems had less to do with the an-
tagonism between East and West than 
with the inequalities between North 
and South. 

Neo-liberal globalization, along 
with its policies drawn from the Bret-
ton Woods system (World Bank, In-
ternational Monetary Fund), served 
more to sustain the greatest inequal-
ities between North and South than 
to support harmonious economic de-
velopment between nations. Indeed, 
their interventions led to serious 

problems of social underdevelop-
ment.

The United Nations being based in 
New York made sense 80 years ago. 
Nevertheless, the world has changed. 
We have shifted from a bipolar to a 
multipolar world, with emerging na-
tions demanding more participation 
in global governance. It is logical to 
move the headquarters to those areas 
that were ignored in 1945, consider-
ing the global assumption, increas-
ingly installed in reality, that in order 
to achieve a more equitable world, 
international institutions must set an 
example.

It would not be unreasonable for 
the United Nations to have rotating 
headquarters, at least in the five con-
tinents in an agreed manner, in which 
there would not be a centralized head-
quarters in the United States with its 
bureaucratic apparatus, but rather 
international representatives who 
would have a more accurate picture 

of the plurality of the world and its 
cultures, by passing periods of time 
outside the West.

Nevertheless, in addition to the 
United Nations as an entity, basically 
diplomatic and focused on security is-
sues, the need to involve agencies of 
the United Nations system, especially 
UNESCO, FAO and WHO, seems to be 
more relevant. And, most especially, 
international economic organizations 
such as the OECD and, in particular, 
those of the Bretton Woods system, 
the World Bank and the IMF, which 
are responsible, in a certain way, for 
the global problems of development 
and poverty. 

More than just moving a building, 
we need to change certain mentali-
ties. 

* This article is published simultaneously 
in PoliTeknik International and PoliTeknik 
Español.
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Essay on Education 
in Conflict Zones

The United Nations Sustainable De-
velopment Goal 4 Quality Education 
stated, “Ensure inclusive and equita-
ble quality education and promote 
lifelong learning opportunities for 
all” (UN-SDG 4, 2015) (WHO 2015). 
Sectarianism and Politics should not 
be barriers to Education. All people 
deserve the fundamental right to ac-
cess Education. Moreover, in unfortu-
nate situation of no education, around 
the world having become a conflict 
zone. Teaching facilities destroyed, 
with educators killed, and students 
kidnapped from classrooms (LeBlanc, 
J. and Odegard, S.,2023).

According to the United Nations 
(2023), suggested ethically people in 
conflict zones have access education. 
This right was declared by United Na-
tions (2023) is termed the Safe Schools 
Declaration (2023). This allows any 
person in conflict zones the right to 
education. This Safe Schools Declara-
tion (2023) bounds UN member states 
to continuance of education for teach-
ers, schools, students, and universi-
ties during conflict and stop military 
use of such learning institutions.

Education in conflict zones barriers 
include poverty and hunger because 
of war. Sustainable Development Goal 
1 No Poverty and 2. Zero Hunger are 
affected (UN SDG, 2015) (WHO 2015). 
These are knock on affect due to con-
flict. Destroying education structures 
and curriculum. According to UNICEF 
(2016) about fifty million children 

around the world were displaced due 
to poverty and twenty-eight million 
in conflict zones. Schools cannot func-
tion due to uncertainty and displace-
ment of students, family, and commu-
nity. This makes education a weapon 
of war, demonstrates the need for the 
United Nations, Safe Schools Declara-
tion (2023) (Micallef, J., 2023). 

Learning and teaching within con-
flict zones requires more recognition 
by United Nations, international char-
ities, education professionals and 
worlds nations. The right to educa-
tion in conflict zone must be a prior-
ity when this unfortunately happens. 
Fundamental is to keep children stud-
ying to avoid them going into forced 
labour or taken as recruits in the war. 
Education interventions can play a 
substantial allows for continued dis-
cussion, strengthening fragments of 
community, and ward off, future con-
flict.

The uncertainty of the conflict 
makes for lack of food, deepening pov-
erty, and lack of education. This cycle 
must be stopped with introduction 
of reaching vulnerable. Therefore, a 
humanitarian approach with people 
at centre of the process be provided 
education when involved in conflict 
zone. Education in conflict zone is a 
priority. The how to do this is varied, 
through mentoring and teaching 
support, sent to conflict zones to 
replace civilian teachers. Mobilisa-
tion, pooled engagement, student, 

youth and adult outreach, STEM ac-
tivities, home schooling or flown in 
and flown out (FIFO) (EWB 2023). 
Using locally sourced educational 
tools and materials being makeshift 
or flown in, are decisions needed im-
mediately when conflict arises. Other 
possibilities are communication using 
internet though in conflict zones it is 
often first thing destroyed (Badrasa-
wi, Ahmed, and Eid, 2018). 

Methods employed to get children 
to school in conflict zones are varied 
not successful. Barriers to access edu-
cation are a priority. The Convention 
of the Rights of the Child (CRC) (1989) 
established United Nations High Com-
missioner for Refugees UNHCR and 
NGOs to provide educational services 
to refugee children. Home schooling 
is an option. An example Gaza strip 
children cannot adapt to NGO School 
environment. Many people in conflict 
zones apply to United Nations High 
Commissioner for Refugees (UNHCR) 
in the hope of moving to a country 
where my children can obtain an ed-
ucation (Buitrago, A.O., 2011.). Chil-
dren are compelled to community or 
sectarian schools, making a path to 
extreme ideologies. Most important-
ly quality standards are not upheld 
(Badrasawi, Ahmed, and Eid, 2018).

Unfortunate consequence of war 
is disablement of society this in turn 
have combatants prefer the educa-
tion system collapse to create chaos 
(Micallef, J., 2023). The International 
community and United Nations are 

making every effort to make amends, 
on the ground with stakeholders of 
the conflict zone to assure the right of 
quality education once conflict ceas-
es. Rebuilding educational system 
(Badrasawi, Ahmed, and Eid, 2018).

Conflict may mean teachers go to 
war. Volunteers need to take over. 
Many not paid, for interest of the 
children’s normality. Volunteering 
recognition is a priority in any con-
flict zone, and a conflict-sensitive 
approach is priority. Quality of edu-
cation depends on sensitivity. This 
sensitivity must lessen conflicts trau-
ma. Volunteer educators and existing 
educators need training due to con-
flict environment on sensitivities, in-
cluding identification of educational 
needs and curricula which is conflict 
sensitive. International Organisations 
going to conflict zones must be educa-
tion combat ready with procedures to 
cope in teaching. Teachers are central 
to the right of quality education not 
buildings. Otherwise, bias desensitise 
teaching just adds to war effort mak-
ing bad ideology (EWB 2023).

Therefore, in doing so education is 
instrument reduce violence and con-
flict. Ignorant rhetoric leads to war. 
The learning of alternatives to con-
flict suggests promotes community 
consultation, collaboration, and coop-
eration to develop democratic princi-
ples, intern improving poverty, hun-
ger, and education for economic good 
(LeBlanc, J. and Odegard, S., 2023).

Daniel Bruno Bonatti
Western Sydney University Student - AUSTRALIA
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ABSTRACT
The Right to Education in Conflict Zones. Wars ignited by sectarianism and politics 

should not be barriers to education. These conflicts must not stop lifelong learning. 
Difficult answer to the question how to deal with this is action. Education in conflict 
zone is a priority. The how to do this is varied, through mentoring and teaching sup-
port, sent to conflict zones to replace civilian teachers. Mobilisation, pooled engage-
ment, student, youth and adult outreach, STEM activities, home schooling or flown in 
and flown out (FIFO). These in combination give action which is yet to be realised. A 
call for more recognition for needs of education in conflict zones is required by Unit-
ed Nations, international charities, education professionals and worlds nations.



Sectarianism and Politics should 
not be barriers to Education. All peo-
ple deserve the fundamental right to 
access Education, even when in a con-
flict zone. Betterment of people’s lives 
depend on education and continu-
ance during a conflict for all involved, 
irrespective of creed, race, religion, or 
political affiliation.

CONCLUSION
The focus of this paper is to make 

people aware of issues of education 
in conflict zones and barriers to im-
plementation and access to education. 
Conflict zones circumstance makes 
education not possible and puts peo-
ple in uncertainty and endangerment. 

The paper makes recommendations 
on priorities for education in conflict 
zone and these are right to quality ed-
ucation, Education interventions the 
how, access through teaching, access 
of facilities, humanitarian approach 
with people at centre of the process 
be provided education Volunteering 
recognition is a priority in any con-

flict zone, and a conflict-sensitive ap-
proach is priority and Rebuilding ed-
ucation system when conflict ceases. 

The removal of barriers to right of 
education in conflict zones means 
efforts by all stakeholder’s teachers, 
volunteers, students, children, adults, 
Local Community, United Nations the 
International communities, govern-
ments, international development 
partners, and international organiza-
tions. The efforts are to keep peace. 
Education stopping ignorant wars. Ed-
ucation promotes stability and social 
cohesion. Humanitarian intervention 
must include mitigation that educa-
tion is priority as other humanitari-
an aid. Community transformation 
in peaceful society needs education. 
Education is the interconnection for 
tolerance, respect and understanding 
for communities. The result of quality 
education is betterment of life, sus-
tainable practices, no more poverty 
and no more hunger and a prosperous 
economic future.

References
Badrasawi, K.J., Ahmed, I.O. and Eid, I.M., 2018. 
Exploring ways to provide education in conflict 
zones: Implementation and challenges. Intellectual 
Discourse, 26(2), pp.567-594. 

Buitrago, A.O., 2011. Statelessness and human rights: 
the role of the United Nations High Commissioner for 
Refugees (UNHCR). Ejil-EAFIT Journal Of International 
Law, 2(2), pp.7- 23. 

EWB 2023. Youth Outreach viewed 5/02/2024 < 
https://ewb.org.au/project/youth-outreach/> 

LeBlanc, J. and Odegard, S., 2023. Leadership educa-
tion as democracy‐in‐action: In pursuit of the United 
Nations Sustainable Development Goals. New Direc-
tions for Student Leadership, 2023(179), pp.97-110. 

Micallef, J., 2023. Briefing of the United Nations Secu-
rity Council Children and Armed Conflict: Prevention 
of Grave Violations. Sustainable Development Goal 1 
No Poverty and 2. Zero Hunger are affected (UN SDG, 
2015). The Convention of the Rights of the Child (CRC) 
(1989) established United Nations High Commissioner 
for Refugees UNHCR and NGOs to provide educational 
services to refugee children.

UNICEF. 2016, September 7). Nearly 50 million chil-
dren “uprooted” worldwide. Retrieved August 25, 2017, 
from UNICEF: https://www.unicef.org/press-releases/
nearly-50-million-children-uprooted-worldwide.

United Nations, Safe Schools Declaration (2023).

United Nations Sustainable Development Goal 1 No 
Poverty, in all its forms anywhere.

United Nations Sustainable Development Goal 2 
Zero Hunger A world with zero hunger can positively 
impact our economies, health, education, equality and 
social development. 

United Nations Sustainable Development Goal 4 Qual-
ity Education, “Ensure inclusive and equitable quality 
education and promote lifelong learning opportunities 
for all” (UN-SDG 4,
2015).

United Nations High Commissioner for Refugees 
(UNHCR) 1950.

Universal Declaration of Human Rights, 1948

World Health Organization, 2015. Health in 2015: from 
MDGs, millennium development
goals to SDGs, sustainable development goals.

Page: 13JANUARY-APRIL 2024   | Edition: Nr. 12

Abdulwahed Muhammad 
Kurdistan Teachers Union - IRAK

This is the educational circumstance in Iraq
The Norwegian Council for the Dis-

placed has performed a thorough in-
vestigation into the situation in Iraq in 
general, and education in particular. 
The analysis found that during the 
start of the war against ISIS, the Ira-
qi government cut or curtailed aid to 
5.2 million children in Iraq. Despite 
the fact that the Iraqi constitution and 
ministerial law require free education 
at all levels and the provision of edu-
cational prerequisites. 770 thousand 
people have been displaced and are 
living in and out of shelters. Since last 
year, 240000 people have not had ac-
cess to school. 

In fact, the Iraqi government has 
not followed UN recommendations, 
particularly the fourth article of its 
post-2015 program, which focuses on 
the education process in general and 
makes specific appeals to the educa-
tion process in Iraq for the displaced. 
They had asked funds to assist disad-
vantaged children in obtaining an ed-
ucation, but the Iraqi government only 
handed them half of the $ 35 million.

According to Tom Kosta, Senior 
Coordinator of the Norwegian Foun-

dation, the greatest method to find 
jobs is to seek education and learning 
possibilities, particularly for young 
people who have more opportunities 
to study. ' If the Iraqi government fails 
to intervene immediately, the process 
will collapse quickly.' He stated that 
since the commencement of the ISIS 
battle in 2014, the education process 
has been completely forgotten, using 
Nineveh as an example. They claim 
that no teachers have been employed. 
This has cut the number of teachers 
by 32 percent. This happened in Iraq's 
second-busiest zone. The number 
of teachers in this province has de-
creased from 40,000 to 25,000. 

Normally, cutting the number of 
teachers has resulted in an increase 
in the number of children leaving 
school. Female students now account 
for 28%, while boys account for 15%. 
In primary schools, the rate is lower, 
at 6.9% for females and 2.7% for boys. 
They are leaving school to work to 
support their families, which is illegal 
under international law and violates 
the rights of humans and children. 
According to the Norwegian Organi-
zation, despite Iraq's strong financial 

position, its schools operate in two or 
three shifts. The number of students 
in one shift is still more than 650. On 
the other hand, 50% of school build-
ings were destroyed during the four-
year terrorist conflict. 

The current government has failed 
to take any major efforts toward re-
building them. This is the educational 
circumstance in Iraq. This has enraged 
the Iraqi people, who have reached 
a boiling point. They are constantly 
clamoring for the removal of political 
leaders who have exacerbated the sit-
uation. I've proclaimed this solely to 
inform and request assistance from 
the Kurdistan administration in reviv-
ing the education process from its cur-
rent state. The Kurdistan government, 
in particular, must provide for the 
educational process, including teach-
ers, school buildings, and curriculum. 
Above all, a clear educational philoso-
phy must be offered because there are 
several flaws, deficiencies, and issues 
at the heart of the process. Without a 
meaningful response, there will be a 
bleak future. Then every try will be 
fruitless!

   To sum up, The Norwegian Coun-
cil for the displaced has conducted 
a study on the situation in Iraq, re-
vealing that the Iraqi government 
has reduced assistance to 5.2 million 
children since the start of the war 
against ISIS. Despite the Iraqi consti-
tution and ministerial law stating that 
education at all levels is free, 770,000 
displaced children have not received 
education since last year. The Iraqi 
government has not complied with UN 
recommendations and has given half 
of the $35 million requested to help 
the poor children. Tom Kosta, Senior 
Coordinator of the Norwegian Foun-
dation, warns that the best way to find 
jobs is to find education and learning 
opportunities, especially for young 
people with more opportunities to 
study. The Norwegian Organization 
also notes that Iraq's schools are two 
or three-shifts and that 50% of school 
buildings have been destroyed during 
the four years of the terrorist war. The 
Norwegian Council urges the govern-
ment of Kurdistan to help recover the 
education process and provide a clear 
educational philosophy to address the 
weaknesses and shortages in the edu-
cation system.
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An "Occidental" liberal fascist (K. 
Schwabs) in his speech in Davos, one 
of the headquarters of world piracy, 
declared to the workers of his own 
country and to all the peoples of the 
world the following: “We no longer 
even need to hold elections, be-
cause we can foresee and even 
know in advance what the results 
will be”. What a nerve! The procla-
mation of the absolute slavery that 
finance capital imposes on all human-
ity; moreover, the clarity with which 
he establishes the limits of the scope 
of a "destruction - annihilation" pro-
cess that he promulgates has never 
before reached such a magnitude. 
The reason for the retreat of the "end 
of history" thesis, which is another 
expression of the same thing, on the 
part of the intellectual "cronies" of 
world capital, was none other than 
to prepare the passage of a genocidal 
attack directed against all humanity 
from the ideological to the practical 
plane of politics.

The above mentioned words of this 
"crony", who is a liberal fascist in ad-
dition to his ideological and political 
position, can also be defined as an 
indicator of the complete arrogance 
of global capital against the working 
class world. But what drives capital-
ists and their "cronies" to such arro-
gance? Do they mean, as can be under-
stood from the statement, "Working 
class, we are no longer afraid of you"? 
Or is that arrogance nothing more 
than a show of bluster that they try to 
display in order to subdue their fears? 
We believe that both assessments 
are fairly close to reality, but are far 
from a complete description of what 
is happening: “We've come to the 
end. We do not have a lot of mar-
gin for maneuver, nor do we have 
the possibility to exist through 
sharing. So, whether we like it or 
not, we cannot exist in any other 
way, we have no other path to fol-
low and we have no other lies to 

tell.  Therefore, we have no other 
way out but to use our last trump 
card by accepting the truth that we 
know better than anyone else." 

If it were otherwise, that is to say, 
if it were possible to duly enjoy the 
possibility of "exploitation" while re-
maining within the narrow borders of 
"bourgeois democracy", -which are not 
always permeable to the worker and 
the laborer or less permeable depend-
ing on the relation of forces in the 
class struggle-, it would not have been 
possible to bring the monopolization 

of capital to its current globalized di-
mension, nor would the national bor-
ders of its own "homeland", the "na-
tion-state", have been blown up and 
capital transferred to its past "mortal 
enemies" (like China...). If globalized 
capital in its present form had anoth-
er vision of the future in the "history 
of mankind" from which it could take 
advantage, in France, the country of 
both the "bourgeois-democratic rev-
olution" of 1789 and the "Paris Com-
mune" of 1871, which was an experi-
ence of "direct democracy", it would 
not have put "a third-class globalist 
crony" (Macron), a self-proclaimed 

Jupiter god, in charge of "La Répub-
lique", the temple of the French bour-
geoisie; nor would it have allowed 
him to open the decayed doors of "Le 
Palais des Versailles", symbol of the 
"counter-revolutionary" movement 
in the history of the country, several 
times forced by the revolutionaries, 
to "return to the past". If it had the op-
portunity to act otherwise, it would 
not have tried to get a man it brought 
to power in Turkey through elections 
with "a handful of dollars for a tip" to 
dismantle a long-standing society, de-

stroy the republic and install a "shar-
ia-saltanate" state.

Why the end of "bourgeois 
democracies"?
As the "bourgeois democracy" is his-

torically the replacement and reestab-
lishment of a class domination led by 
"capital" through revolutions or other 
methods; the life of such a "democra-
cy" is limited to the historical possibil-
ities of the "capitalist system", which 
is a form of class domination directly 
attached to society. In this sense, the 
destiny of capital and the destiny of 
"bourgeois democracy", which ex-

presses its political existence, is lim-
ited to the possibilities it can really 
have in the History of Humanity. This 
means that "bourgeois democracy" as 
a "political form" and the "capitalist 
system" as a social form, while being 
specific forms of the intervention of 
capital in the anthropological process 
which we call humanization in its 
own time and space, constitute eter-
nal and unceasing forms of the gener-
al existence which we call "human so-
ciety". In the same way that "money", 
which is defined in its general func-
tion of "exchange value", was not in-
vented in order for "capital" to acquire 
a supra-historical power...

The issue of "bourgeois democracy" 
as an object of research and reflection 
can be addressed and analyzed with 
the limited concepts and methods of 
"political science" and its "everyday" 
content, but when the question of the 
"end of bourgeois democracy" is 
posed with the objectivity it may con-
tain, it will be seen that such an ap-
proach is insufficient. An excellent ex-
ample of this can be seen in the works 
of the French scientist Emmanuel 
TODD, who is a bourgeois scientist 
"to the core", who proudly vocifies his 
"bourgeoisie" of various origins to the 
"global cronies" and defends his bour-
geoisie against "global capital" and 
other "supranational" institutions and 
elements (the Euro currency) which 
according to him threaten "French 
national independence". E. TODD is 
a contemporary French scientist, a 
writer of world history well versed 
in anthropology, economics, political 
science, demography and other sci-
entific fields, an heir to the tradition 
of the "Ecole des Annales," which em-
phasizes "observation and evaluation 
over a long period of time"1.

We must remember that E. TODD is 
not a scientist "internally consistent" 
and "successful in his field". In addition 
to providing a great deal of important 
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information, concepts and data in var-
ious fields of science, he was also the 
one who announced the collapse of 
the USSR to the globalizing bourgeoi-
sie in 1976.  TODD, in his capacity as 
a "demographer", attempted to justify 
this "prophetic" statement on the basis 
of the phenomenon of "infant mortal-
ity", which at that time reached high 
levels in the USSR, and explained the 
"October Revolution" by the fact that 
the type of "egalitarian communal 
family" prevailing in Russian society 
was decisive in the relations between 
individuals. We will soon delve into 
the veracity and falsity of this thesis 
of TODD, which has to do with social 
and political practice. However, here 
we need to note that TODD himself 
today regards the US - and indeed the 
entire West - as a "world power leader" 
that is c collapsing for similar rea-
sons.
 

 Besides all this, the "prophet" TODD 
argues that humanity has entered a 
process of transformation that goes 
beyond the "neolithic period", using 
similar indicators (such as infant 
mortality) that he always uses as a de-
mographer. Nonetheless, he does not 
propose a new social formation out-
side that determined by the capitalist 
system, nor a political institution that 
could replace "bourgeois democracy", 
which is characterized by the "repre-
sentative parliamentary system" in 
its various variants. For him, global 
capitalism is an "economistic" and 
"national independence-destroying" 
deviation from the "capitalist system," 
which he believes is the only econom-
ic and social organization. To sum-
marize, he is nothing more than an 
"individualist" and a "BCBG" ("clean 
and elegant family guy") in French 
terminology, who cherishes the "na-
tionalist bourgeoisie" and favors 
the continuation of "modernization".

On the other hand, we must em-
phasize that, as an "auto-materialist" 
(Lenin) scientist, we have obtained 
invaluable information from E. TODD. 
The most important of all the things 
we have learned about the world of 
phenomena and concepts in his works 
is the current situation, which he de-
scribes as "defeat" or "disintegration" 
(La défaite) and which we define as 
"annihilation-destruction". Finally, 
based on the data, we can say the fol-
lowing: The awakening of humanity 
to a new day, to a new society, to a new 
way of being, will certainly not be re-
alized under the "capitalist mode of 
production" and its social system, its 
political prolongation, "bourgeois de-
mocracy"! So, let us now explain how 
we justify this statement.

Phenomena experienced 
in the economy
The existence of a "global capital-

ism" is not, as TODD claims, the result 
of an "economistic deviation" by pol-

iticians, but a result of the fact that 
capital has historically exhausted its 
capacity to socialize, that is, the ca-
pacity to realize itself, in the same 
way as other forms of production 
have done before it2. As a result of 
the shift of capital gradually abroad, 
the "nation-state" of France, which, as 
our anthropologist himself has point-
ed out on every occasion, has been a 
source of inspiration for all mankind, 
has been systematically destroyed by 
the political powers in the last 30-40 
years. This is the most concrete exam-
ple of the phenomenon of the "end of 
bourgeois democracy", first the eco-
nomic and then the political collapse. 
In fact, some French economists claim 
that the proportion of capital social-
ized through investment in produc-
tion (variable capital) in the total capi-
tal of the country has fallen to 5%. 

The disappearance of the sociali-
zation of capital and of the material 
conditions for the continuous repro-
duction of human existence indicates 
that the conditions for anthropo-
logical destruction and extinction 
have also come to the foreground. 
Consequently, like in France, an "an-
thropological" and global phenome-
non has appeared in Turkey as well, 
which determines everything: The 
processes of "individualization-so-
cialization=humanization" and 
the equation formed by them, which 
were previously linked to each other 
with very close dialectical ties, have 
blown up because of an economic and 
socio-political system that has gone 
out of time-space. Since the political 
perspective of the entire world has 
changed with this phenomenon, the 
anthropological processes involved 
in it have also been redefined in ac-
cordance with the current situation.

The process of individuation 
and the question of the subject
With the discontinuation of sociali-

zation and even with its retreat to the 
past, a new type of individuals has 
emerged, who prove themselves 
one-sidedly participating in the 
function of eliminating the pro-
cess of socialization, who over-indi-
vidualize themselves at every step and 
who can become a subject-individual 
not even for themselves, but only for 
capital and the capitalist system. This 
Thatcherian neoliberal-postmodern 
individual, who has the freedom to 
exist only as "anti-society", is the ideal 
subject of the "oligarchic" formation 
that replaces bourgeois democracy, 
and is the individual who gives up the 
right to be an individual for him or 
herself as a "deposit" to global capital 
in exchange for participation in the 
system. Since these individuals are 
not an individual for the society from 
which they have removed themselves, 
they have also removed themselves 
from being "an individual for humani-
ty". Nowadays, in addition to this type 

of individual, a totally new individu-
al profile is gaining prominence, one 
that participates in the process of 
humanization through intervention 
in "social production", which is the op-
posite process.

The socialization and its subject
The subject of socialization is the 

individual who, by participating in 
the continuous reproduction of hu-
man life, which cannot be possible 
without socialization, also becomes 
"the individual for oneself". This kind 
of subject exhibits a background and 
a form of action very different from 
the crony subjects who constitute the 
mob that crushes each other to pene-
trate the system in order to maintain 
the capitalist system in a "vegetative 
state", which has become a "black hole" 
in the era of globalization, spreading 
death. Being able to exist through his/
her participation in the reproduction 
process of human life, he/she is also a 
"subject for humanity" or a subject 
of the humanization process...

Individuals who are subjects of so-
cialization and/or humanization and 
who represent the future because 
of this position in time-space, and the 
"identity group" formed by them also 
constitute examples of the new forms 
of sociality of the future. We were 
witness to its activity as a politicized 
social movement during the "June re-
volt" in Turkey and the "yellow vests 
movement" in France.

The "direct democracy" and 
the question of the subject of 
democracy
The "representative parliamentary 

democracy", or "bourgeois democ-
racy" in short, conceived a popular 
participation of the "working class 
people", born of the revolutions and 
bearer of the process of sociality and 
humanization under various forms in 
time and space, and without this par-
ticipation it lacked practical and the-
oretical political sense. Such political 
participation was, of course, a spon-
taneous consequence of participation 
in the continuous reproduction of 
human and social life. Nevertheless, 
since it included the bourgeoisie as 
responsible for the rules and their 
enforcement in favor of capital, it 
masked the reality of the direct rela-
tionship between the "real subject" 
(the worker) and the "social object" 
(democracy), a relationship that ex-
cluded the "bourgeoisie", one of the 
parasites created by history. What we 
have quoted in the introduction is, in 
this case, an attack on the reality that 
the working class is the active "subject" 
of the phenomenon of "democracy", 
which includes the "political partici-
pation" with which it is "existentially" 
linked, and which must be evaluated 
together with the phenomenon of the 
"deadlock" of current human labor.

The capitalist class, in all countries 
where global capital dominates, has 
long since practically put an end to the 
rule of the "elected ones". The "crony" 
at the head of France has declared that 
the country, which he claims to rule 
by divine power, is a "Startup Nation"; 
his counterpart in Turkey, formed by 
an unelected group of the same type, 
arbitrarily takes over the government 
in disregard of the country's founding 
laws. While Macron provides the po-
lice with armored military combat ve-
hicles, the other one intends to create 
new prisons...

We call this new form of government 
that has been established on the ashes 
of bourgeois democracy liberal fas-
cism: It is "liberal" because its rhetoric 
and action are the product of extreme 
individualistic neoliberal ideology; 
and it is "fascist" because it considers 
"others" as "nobodies" (Macron) and 
associates "strength" with being part 
of a "superior" race as a crony of this 
organization. At the same time, the 
fundamental objective of this group 
of "cronies", which also has an oligar-
chic structure, is to wipe out the mass 
of billions of workers, whose sociality 
has been taken away from them and 
who are considered a burden.

In front of this new "genocidal" sce-
nario that threatens all of humanity, 
what kind of new participatory social 
organization is urgently needed to 
replace the old one?" The answer to 
this question is given by the working 
masses who mobilize to recover their 
lost sociality and give a future to the 
"process of humanization" of which 
they are the historical bearers. The 
"yellow vest movement" and the "June" 
movement, which we have highlight-
ed, have brought to the fore their in-
herent demand and practice of "direct 
democracy" through the creation of 
RICs (Citizens' Initiative Referen-
dums) in France and "Local Forums" in 
Turkey.

Apart from these concrete and ex-
tremely appropriate responses, the 
"false opposition", which has the sup-
port of capital, which no longer has 
any historical function and which has 
no more historical function than drag-
ging its feet in "bourgeois democracy" 
based on class alliance, and which has 
the "scientific" support of people like 
E. TODD, has also been put on the mar-
ket to play the role of the fire depart-
ment that throws water on the fire. 
For us, this group will be the most im-
portant obstacle for the process of di-
rect democracy in the coming days.

* This article is published simultaneously 
in PoliTeknik International and PoliTeknik 
Español.
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Introduction
This paper presents a theory-in-

formed analysis of the economic con-
sequences of the COVID-19 pandemic 
for the underclass (the poor and un-
employed) and working class in South 
Africa through the lens of disaster cap-
italism. Politico-economic analyses of 
the COVID-19 pandemic have focused 
mainly on the global north, especially 
North America and Western Europe. 
Therefore, an analysis of the global 
south is justified, in alignment with 
the worldwide scope of the pandemic 
and its economic consequences that 
have impacted the south dispropor-
tionately (Fihlo and Ayers, 2020:84). 
According to Schuller and Maldona-
do (2016:62), disaster capitalism 
can be defined as a concerted effort 
by both transnational and national 
government institutions to convert 
catastrophe or cataclysmic events in-
to an opportunity to serve an array 
of private and neoliberal capitalist 
interests. Klein (2007:6) and Storey 
(2008:74) concur that disaster capital-
ism is a window of opportunity for the 
enforcement of neoliberal capitalist 
interests and increased involvement 
of the private sector in the provision 
of services formerly provided by the 

public. The COVID-19 pandemic and 
emergency procurement regulations 
provided the gaps and opportunity 
for the corrupt in both the public and 
private sector to go on a looting spree 
(Mantzaris and Ngcamu, 2020:463).  

In the age of the hegemony of neo-
liberalism and capitalism, the poor 
and the working class usually receive 
neoliberal shock therapy (Cline-Cole, 
2020:181). Such therapy can be attrib-
uted to COVID-19 regulations includ-
ing the national state of disaster which 
restricted movement and assembly, 
emergency procurement regulations, 
weak oversight enabling PPE tender 
corruption accompanied by massive 
job losses. Naomi Klein (2007:7-8) 
avers that there are three distinct 
shocks related to disaster capitalism: 
first, is the collective shock induced by 
the disaster event, leaving the public 
in a collective state of trauma; second, 
is the economic shock therapy, an ar-
ray of neoliberal policy instalments; 
and third is the literal (usually elec-
tric) shock (often administered by the 
police or soldiers) on any resistance to 
the economic shock therapy. A critical 
assessment of the implications of such 
events is academically justified and 

necessary, especially in the South Afri-
can case wherein there’s an overt gap 
on this particular subject matter from 
the lens of disaster capitalism (Fihlo 
and Ayers, 2020:85; Farrell, 2020). 

A Theoretical Lens
Although Naomi Klein’s book “The 

Shock Doctrine: The Rise of Disaster 
Capitalism” published in 2007, was 
not necessarily an academic book, it 
gained immense traction in the cir-
cles of academia. So much so that con-
temporary academics have employed 
the concept of disaster capitalism. 
Assessments or analyses conducted 
by academics are not only limited 
to post-disaster settings but also in-
clude scholarly disaster analysis in the 
fields of disaster risk reduction, social 
policy, industrial sociology, and an-
thropology (Schuller and Maldonado, 
2016; Harvey, 2017; Illner, 2021). Ac-
ademics have also employed the con-
cept of disaster capitalism as a Marx-
ian-style theory to critique contempo-
rary neoliberal market democracies 
and their disaster response efficacy 
(Gunewardena and Schuller, 2008; 
Perez and Cannella, 2011; Mirowski, 
2013; Pyles, 2016). The concept of 
disaster capitalism is also dominant 

within social movements and in the 
mainstream media; there are a pleth-
ora of brimming journalistic accounts 
of profiteering from disaster (Mahlan-
gu, 2020). The concept has established 
a footing in the academy and has 
received both plaudits and critiques 
from scholars.

For Klein (2007:6), disaster capital-
ism encompasses “orchestrated raids 
on the public sphere in the wake of cat-
astrophic events, combined with the 
treatment of disasters as exciting mar-
ket opportunities.” Harvey (2017:334-
5) substantiates that this process of 
disaster profiteering is orchestrated 
through the government’s provision 
of no-bid disaster response contracts 
to politically connected private cor-
porations. Loewenstein (2015:21) af-
firms that “many ongoing crises seem 
to have been sustained by business 
to fuel industries in which they have 
a financial stake. These corporations 
are like vultures feeding on the body 
of a weakened government that must 
increasingly rely on the private sector 
to provide public services.” It is impor-
tant to note that this study’s theoreti-
cal framework is congruent with its 
unit of analysis and helps narrow and 
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focus the study, enabling a theoretical 
explanation of the phenomenon under 
investigation. The study’s theoretical 
foundations are formed by previous 
research or literature on disaster cap-
italism and the industry-government 
relationship that is characterised by 
negative patron-client relations rein-
forced by the revolving door between 
business, organised labour, and gov-
ernment (Perez and Cannella, 2011:47; 
Schuller and Maldonado, 2016:64).

Disaster capitalism remains a rel-
atively new concept and one that is 
largely unexplored in the South Afri-
can case, construed here, as a health 
crisis that was exploited by a nexus 
between a state and industry (illicit) 
relationship that defrauded the public 
purse. Disaster capitalism during the 
COVID-19 pandemic is construed as 
a process permitted by the national 
state of disaster and emergency pro-
curement regulations which according 
to Mantzaris and Ngcamu (2020:462) 
was “Manna from heaven” to corrupt 
public and private actors. Disaster 
profiteering can be observed in the lit-
any of PPE and other COVID-19-relat-
ed tender corruption scandals, which 
are brimming in the popular news 
media. As the catastrophic event was 
instrumentalised to amass profits for 
the public health bureaucratic elite 
and politically savvy service provid-
ers, the underclass and the working 
class were hit the hardest by the eco-
nomic consequences of the COVID-19 
pandemic (Farrell, 2020; Mahlangu, 
2020). Three million South Africans 
lost their jobs (Tswanya, 2020). It can 
thus be inferred that the theory of dis-
aster capitalism places the phenome-
non under study in sharp focus.

Literature Review
The Orientation
Mirowski (2013:9) posits that the 

2007-8 global financial crisis was 
“the most dramatic catastrophic glob-
al economic collapse after the Great 
Depression of the 1930s.” However, 
Gürcan and Kahraman (2020:56) con-
tend that the economic crisis induced 
by the COVID-19 pandemic surpasses 
that of the Great Depression and the 
global financial crisis of 2007-8. Klein 
(2007:18-9) challenges the claim that 
free-market economics go hand-in-
hand with freedom and democracy 
and that the evolution and progres-
sion of free-market economics results 
from embracing modern democracy. 
She contends that the growth and pro-
gression of free-market ideas across 
the globe is a result of an increase in 
shocks such as wars, invasions, natu-
ral or human-induced disasters, epi-
demics and pandemics, and economic 
crises that create a collective shock 
and a subsequent collective trauma. 
While the public is in a state of trau-
ma, free marketers, right-wing think 
tanks, neoconservative politicians, 
and prominent corporate magnates 

collude to profit out of catastrophe 
and instate neoliberal economic re-
forms which accumulate wealth for 
global elites at the expense of the 
greater majority.

According to the World Health Or-
ganisation (WHO) (2023), SARS-CoV-2 
is the virus which causes COVID-19 
– coronavirus (World Health Organ-
isation, 2021:1; Naude and Cameron, 
2021:1) which first broke out in Wu-
han, China in 2019. On the 30th of 
January 2020, WHO declared a Public 
Health Emergency of International 
Concern (PHEIC). In South Africa, the 
outbreak was characterised as a pan-
demic on March 11th, 2020. The na-
tional state of disaster was declared by 
President Cyril Ramaphosa on March 
5th, 2020, followed by a nationwide 
lockdown. The lockdown regulations 
were provided for in the Disaster 
Management Act No. 57 of 2002. The 
national state of disaster was lifted on 
the 15th of March 2022 (Saloshni and 
Nithiseelan, 2022:1). The WHO (2023) 
reports that as of 23 September 2023, 
there are 2 248 538 confirmed deaths 
globally. The African continent sur-
passed the one million mark of con-
firmed cases in early August of 2020.  
In South Africa, the pandemic caused 
over 100,000 fatalities and more than 
3.9 million reported cases (Saloshni 
and Nithiseelan, 2022:1). The econom-
ic impact of the Covid-19 pandemic 
exposed socioeconomic injustices 
throughout the world and in South 
Africa as well (Vaughn, 2021:1). Filho 
and Ayers (2020:88) surmise that “the 
economic fallout from the pandem-
ics could increase global poverty by 
500m people (8% of the world’s pop-
ulation) and push 265m people to the 
brink of starvation.” 

The COVID-19 pandemic reinforced 
deep inequalities already existent in 
society, and the impact of the virus 
mirrored these inequalities. For in-
stance, blacks in the United States of 
America (USA) and the United King-
dom (UK) were more prone to infec-
tion and death than their white coun-
terparts. Inequalities of race, class and 
gender were evident in the victims of 
the disaster. Blacks, the lower-income 
working class and women are seldom 
in employment wherein it is possible 
to work from home behind a comput-
er screen, thereby reducing risk; they 
seldom have health and life insurance 
and, in most instances, are unable 
to afford private quality healthcare 
(Cline-Cole, 2020:181-2; Fihlo and Ay-
ers, 2020:85; Leach, Macgregor, Scoon-
es and Wilkinson, 2021:4). Cline-Cole 
(2020:180) avers that “while the Cov-
id-19 pandemic might not discrim-
inate, the political economy does, 
frequently reinforcing existing and 
sometimes creating new patterns of 
coronavirus-related inequality.” The 
preceding postulations have estab-
lished, the impact of the COVID-19 

pandemic has disproportionate inten-
sity. 

Ploughing ahead, Naude and Cam-
eron (2021:5) argue that quarantines, 
curfews, social distancing, prohibi-
tion of mass gatherings, the closure 
of institutions where infections were 
identified, and the seclusion of cit-
ies, towns or households curbed the 
spread of the SARS-CoV-2 virus in the 
absence of a vaccine. COVID-19 regu-
lations have produced a paternalistic 
state with centralised decision-mak-
ing concentrated in the executive in 
the form of the National Coronavirus 
Command Council (NCCC). In these 
circumstances, mechanisms to hold 
the government accountable were 
suspended, and disaster profiteering 
ensued without public interruption 
(South African Government, 2021; 
Medical Brief, [n.d.]). Schuller and 
Maldonado (2016:61) emphasize that 
“what is most significant to consider 
here is not the disaster event itself, 
but rather the disaster after the event 
that reproduced social inequalities, in 
large part through the process of dis-
aster capitalism.” 

By the end of June 2021, the Special 
Investigating Unit (SIU) had already 
spent a total of R350 million in investi-
gations on COVID-19 PPE procurement 
corruption that arose because of no 
checks-and-balances in the systems of 
national and provincial governments, 
State-owned Enterprises (SOEs) and 
municipalities. The SIU further re-
ported that it is probing 4000 cases in-
volving 2400 service providers where 
there is a suspicion of or alleged irreg-
ularity. An estimate of the tally of the 
value defrauded from the government 
in the unlawful awarding of PPE con-
tracts amounts to R4.8 billion. R4.8 
billion, which is alleged to have been 
illegally channelled out of the public 
purse into private hands through a 
public-private partnership involving 
the public health bureaucratic elite 
and politically savvy businesspeople 
(Matya, 2021; McCain, 2021).

Research Design and 
Methodology
As was already alluded to elsewhere 

in the paper. This is a case study re-
search design, and secondary data is 
analysed. Document analysis is the 
preferred research methodology. Doc-
uments analysed include newspaper 
articles, policy reports and govern-
ment publications. The findings will 
be analysed using the content analysis 
approach.

Findings and Discussion 
Personal Protective Equipment 
(PPE) Corruption Scandals: 
An Illustration of Disaster 
Capitalism – Making A Killing 
out of Catastrophe
The literature critiqued hereunder 

focuses on the industry-state dialecti-

cal relationship in manifesting disas-
ter capitalism through contraventions 
of public procurement regulations, 
the Public Finance Management (PF-
MA) Act No. 29 of 1999, National Treas-
ury guidelines, misconduct, unethical 
behaviour, and dereliction of duty 
in the PPE procurement process. Un-
surprisingly, the beast of corruption, 
economic nepotism and cronyism 
has far-reaching consequences for the 
South African economy and its public, 
democratic, and legal institutions. 
This is despite the context of the coun-
try’s supreme guiding document, the 
Constitution of the Republic of South 
Africa Act 108 of 1996, which man-
dates a corruption-free and publicly 
accountable government responsive 
to the needs, demands and preferenc-
es of the people (Farrell, 2020; Mahl-
angu, 2020; Medical Brief, [n.d.]). 

Despite the multiplicity of anti-cor-
ruption legislation and other govern-
ment measures to eradicate corrupt 
practices, corruption is highly prev-
alent in South Africa. This scourge of 
corruption soared after the emergen-
cy COVID-19 procurement regulations 
were put in place. These regulations 
aimed to create a quick response to the 
impact caused by the pandemic and to 
strengthen the public health sector. 
However, the public sector bureaucrat-
ic elite and politically exposed service 
providers saw a window of opportuni-
ty to engage in self-serving acquisitive 
corruption at the expense of human 
lives (McCain, 2021; Dayimani, 2021; 
Heywood, 2021). The milieu of fear, 
panic, and uncertainty (Stiegler and 
Bouchard, 2020) culminated in the 
easing of procurement regulations 
concerning PPE and this blind spot 
was used by society’s undesirables 
to engage in tender corruption by in-
flating the cost by up to 500% in some 
cases and providing sub-standard 
PPE to the government’s health sector 
(Mokoena, 2020:526-7; Vaugh, 2021:5).

In the middle of a health emergency, 
while the public is in a state of disori-
entation, induced by the Covid-19 pan-
demic (accompanied by fear, panic and 
uncertainty) and the hard lockdown 
which technically suspended dem-
ocratic processes, civil and political 
rights indirectly through quarantines, 
curfews, and social distancing; polit-
ically-exposed businesspeople, big 
pharmaceutical behemoths and the 
global corporate oligarchy identified 
a window of opportunity to capitalise 
on catastrophe. The flooding of wealth 
up to the ultra-rich and away from the 
underclass and working class was jus-
tified as preventing the further spread 
of the virus. In other words, providing 
disaster relief through highly inflated 
no-bid contracts awarded to political-
ly connected service providers (Klein, 
2007; Davis, 2020). This demand for 
PPE and other health-related services 
was intended to equip the ill-prepared 
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public health sector and combat pov-
erty and unemployment; however, the 
opposite occurred through a litany of 
PPE procurement corruption (Farrell, 
2020; Mahlangu, 2020). Leach et al. 
(2021:5) note that “state-led respons-
es to a disease outbreak therefore 
often replicate biases within develop-
ment, reinforcing alienation, margin-
alisation and stigmatisation.” 

Case Vignettes 
The chief financial officer (CFO) of 

the Department of Health (DoH) in the 
Gauteng provincial government, Ka-
belo Lehloenya, alleged that then-pre-
mier David Makhura failed to fulfil his 
duties and responsibilities as the ex-
ecutive head of the provincial govern-
ment. Lehloenya made these submis-
sions at a Special Tribunal instigated 
by the SIU to recover public money un-
lawfully paid to service providers Led-
la Structural Development and Beadi-
ca 430. Lehloenya espoused that under 
David Makhura’s watch, the PPE pro-
curement process had been perverted 
by improper interests amounting to 
R42.8 million. In the stage-managed 
PPE procurement process, the two ser-
vice providers mentioned above were 
awarded the contract because of their 
close ties to Chief Thandisizwe Diko 
II, the late husband of Khusela Diko, 
who was on special leave (or suspen-
sion) from her position at the time 
as presidential spokesperson. Chief 
Thandisizwe Diko II had close ties to 
Bandile Masuku, the Member of the 
Executive Committee (MEC) of Health 
at the time the unlawful procurement 
process unfolded (Koko, 2021). Khuse-
la Diko’s decision to take special leave 
was encouraged by “allegations that 
her husband received part of R2.2b 
personal protective equipment tender 
awarded to 75 companies by the Gaut-
eng Health Department (Medical Brief, 
[n.d.]).”  

The PPE procurement corruption 
scandal highlighted above-involved 
price inflation, which resulted in an 
800% profit margin for the front com-
panies alleged to be linked to Chief 
Thandisizwe Diko II. The SIU acquired 
an order which froze assets worth R36 
million, allegedly purchased from dis-
tasteful gains involving Diko’s front 
company Ledla Structural Develop-
ment and the Gauteng DoH (Medical 
Brief, [n.d.]). 

South African Government (2021) 
reported that the SIU, working col-
laboratively with the Hawks’ Nation-
al Serious Corruption Investigation, 
arrested an unnamed man from Mpu-
malanga on 9 August 2021 embroiled 
in PPE procurement corruption. The 
man attempted to offer a bribe worth 
R50 000 to an SIU investigator to make 
the investigation into the questiona-
ble financial transactions related to 
the awarding of a tender to disinfect 
Mpumalanga provincial government 

buildings (in the Ehlanzeni district) 
evaporate. The SIU investigation 
found irregularities in the procure-
ment process from the Department 
of Public Works, Roads and Transport 
in the district mentioned above. The 
irregularity emerged after the decla-
ration of a National State of Disaster 
on March 20, 2020, which necessitat-
ed a multitude of healthcare services 
such as disinfection. The service pro-
vider was paid a total of R4.8 million 
post-disinfection, which was made in 
multiple instalments. After the first 
instalment of R1.3 million was paid, 
a series of large transfers were made 
to individuals and entities, including 
two department employees and a law 
firm based in Mpumalanga. The law 
firm proceeded to purchase a proper-
ty worth R2.2 million, which was reg-
istered in the name of a departmental 
official’s daughter (Ibid).

The Hawks arrested two employ-
ees in August 2021 from the National 
Health Laboratory Services (NHLS) 
who were alleged to have engaged 
in theft, fraud, and contravention of 
the guidelines of the PFMA. The two 
suspects (former employees) ena-
bled the unlawful awarding of a PPE 
contract worth R14.4 million from 
the NHLS. The two suspects would 
appear in the Palm Ridge Specialized 
Commercial Crimes Court soon after 
their apprehension to answer ques-
tions related to alleged tender fraud. 
Hawks’ spokesperson, Colonel Katle-
go Mogale, stated that some suspects 
in the investigation into PPE tender 
fraud led by the SIU had already re-
signed from their positions. The call 
for a comprehensive investigation into 
Covid-related corruption in the public 
sector was made in 2020 by President 
Cyril Ramaphosa (Makhafola, 2021). 

Ayanda Matinise, the former mes-
senger of axed Eastern Cape (EC) MEC 
of Health Sindiswa Gomba, was pros-
ecuted on fraud, forgery, and uttering 
charges. Matinise forged the signa-
ture of the director of supply chain 
management to unlawfully award a 
PPE contract worth R23.4 million to a 
favoured service provider, Falaz Pro-
tection Services. Matinise appeared in 
the Mthatha Specialized Commercial 
Crimes Court, where he was released 
on R1000 bail. (Dayimani, 2021b). 
Matinise was sentenced to a decade 
behind bars in early 2023 (TimesLive, 
2023).  

The relaxed public procurement 
measures introduced by the govern-
ment shortly after declaring a state 
of disaster in March 2020 created a 
window of opportunity for senior 
government officials and politically 
connected businesspeople to go on a 
looting spree during a life-threaten-
ing pandemic. The headlines in the 
media were painted colourfully by a 
series of PPE (face and surgical masks, 

sanitisers, gloves, and disinfectants) 
and other COVID-19-related corrup-
tion at different levels of government. 
This carried adverse effects on the 
overburdened public health sector. 
The looting spree was made possible 
by the government’s gamble to relax 
already weak procurement policies 
in South Africa (Thinane, 2021:5; 
Vaughn, 2021:6). 

Gürcan and Kahraman (2020:56) 
affirm that the sheer scale of the eco-
nomic impact brought by the COVID-19 
pandemic is one never witnessed be-
fore. The thirty-day hard lockdown in 
2020, which was emulated by the Chi-
nese government, carried severe eco-
nomic consequences, including a de-
cline in the fiscus, the shedding of 2.5 
million jobs, a seven-percentage point 
drop in the yearly gross domestic prod-
uct (GDP) and other associated social 
costs. Despite this, senior government 
officials, political office bearers, and 
politically exposed service providers 
engaged in cost inflation and non-de-
livery or delivery of sub-standard PPE 
and other COVID-19-related services, 
regardless of the risk of losing human 
lives (Mahlangu, 2020; Mmakwena 
and Moses, 2022:987). 

Mmakwena and Moses (2022:987) 
argue that “the combination of the 
breadth and complexity of the crisis, 
the need for a rapid response, and a 
lack of sufficient state capacity has led 
to a perfect storm for increased oppor-
tunities for corruption.” Sebake and 
Mudau (2020:490; 462) concur that 
emergency procurement regulations 
provided gaps and opportunities for 
the corrupt in both the public and pri-
vate sectors to go on a looting spree.  
It is not public procurement policies 
that do not exist, but it is the admin-
istrative and procurement officers 
that have mastered the art of manip-
ulating the process of bidding with 
the intent of personal gain. Mahlangu 
(2020) reported that the Public Ser-
vice Regulations and the Constitution 
clearly speak to ethical (integrity and 
honesty) standards applicable in the 
procurement process, the conduct of 
procurement officers, the quality of 
goods to be procured for the state, and 
safeguarding those goods. 

It is, however, the non-existence of 
policy probity in South Africa, which 
contributes mainly to high levels of 
corruption in public procurement; 
policies regulating this aspect still 
need to be revised. Political office 
bearers and public office holders in 
the South African government should 
create a space of competitiveness re-
garding the awarding of COVID-19 PPE 
procurement contracts and refrain 
from cronyism, which ultimately leaks 
money out of government coffers into 
the private pockets of businesspeople 
intricately tied to the political elite. A 
fight against corruption cannot only 

be fought by law enforcement agen-
cies. It also requires ethical practices 
in the procurement process, which 
will not permit room for society’s un-
desirables (Farrell, 2020; Mahlangu, 
2020).

Conclusion 
The main thrust of this paper is the 

instrumentalisation of the COVID-19 
pandemic by the political and busi-
ness elite, which is enabled by the na-
tional state of disaster and emergency 
procurement regulations, which pro-
vided windows and gaps for miscon-
duct and wrongdoing by both unscru-
pulous public and private actors. The 
findings and analysis indicate that out 
of disaster profiteering, poverty and 
unemployment worsened, and the 
socioeconomic circumstances of the 
underclass and the working class dete-
riorated, while the opposite occurred 
for politically connected businesspeo-
ple. This line of argument was framed 
by the theory of disaster capitalism, 
which enhanced our understanding of 
PPE and other COVID-19-related ten-
der corruption in South Africa.
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Wolfgang Borchert would be 
stunned if he heard one day that a So-
cial Democrat defense minister was 
calling for Germany to develop its 
capabilities for war. Just after World 
War II, the experiences of the war had 
already permeated into the author's 
flesh and blood. The disgust and hor-
ror of war penetrate the thoughts of 
the seriously ill writer, and all these 
thoughts are recorded in writing: His 
drama "Outside, in front of the door," 
his poems and aphorisms, his "man-
ifesto" of the 1940s - these works, 
often counted with contempt in the 
literature of rubble, contain not only 
a bitter outcry against war as a crime 
against humanity, but also an une-
quivocal call to prevent and overcome 
all attitudes that make wars possible.

"Take off your helmet, take off your 
helmet," says Borchert in "Our Mani-
festo," "We have lost! […] We will never 
again be ready with just a whistle and 
shout "Yes, sir". We'll cry, shit and sing 
whenever we want to [...] And no gen-
eral will ever call us as You before the 
battle. Before that terrible battle. We 
will never again have sand between 
our teeth out of fear (not the sand of 
the steppe, not the sand of Ukraine, 
not the sand of Cyrenaica or Norman-
dy - not the bitter and evil sand of our 
own homeland!) And there will never 
again be that warm, wondering feel-
ing in the brain and gut before bat-
tle”1.

The contradiction between 
Borchert's statement and the German 
Defense Minister's declaration, which 
fell far short of the author's vision, 
could not have been sharper. “We 
have to increase our belligerence. We 
have to improve our defense. And to 
do this we have to organize the feder-
al army and society", these were the 
words pronounced by the minister 
in October 20232 apparently unaf-

fected by fascism and the atrocities 
of the war. In fact, Defense Minister 
Pistorius succeeded in drawing pub-
lic attention to what Federal Army 
Chief Inspector Carsten Breuer, who 
was responsible for the 2016 Federal 
Army White Book, had called for in 
July 2023: Increase in belligerence3. 
In December 2023, the Chief Inspec-
tor becomes more explicit. We are 
being told from the outside when to 
increase our belligerence. And to me 
that means: We have to increase our 
belligerence as soon as possible”4.  
The General contemplates armament 
for this purpose, as well as the first 
carrier column: The change in the 
mentality of society, which is endless-
ly cited, and the "combat readiness 
of personnel". The overall goal is to 
strengthen the resilience of society as 
a whole, which is already at the heart 
of the 2016 White Book's security 
policy strategy. To further enlighten 
us, the Foreign Policy Society defines 
resilience as "the preparedness and 
capacity of a society to withstand the 
constraints and losses of conflict." 
Social resilience -mental and physi-
cal- is essential to maintain morality 
and coexistence.. This covers secur-
ing infrastructures (transport, ener-
gy, digital environment, healthcare), 
but also the public manifestation of 
faith in the sense and the ability to 
deal with conflicts”5. Such militaristic 
statements are part of a series of state-
ments aimed at the strategic goal of 
definitively destroying the culture of 
military restraint that Germany right-
ly developed after World War II. There 
is discussion about the exhaustion of 
the benefits of peace, about the need 
for Germany to leave the comfort 
zone of peace and increase its defense 
capability. The military and society 
must be more resilient to cope with 
the "modern" management of war. 
The "absence of hostility" (Gauck) be-
tween nations is also seen as highly 

problematic, because it is supposedly 
based on false trust-building meas-
ures, while general distrust and suspi-
cion are the order of the day. 

There is a history policy that has 
accompanied these militaristic state-
ments for years, a policy that takes 
the lessons of the two world wars and 
fascism and turns them upside down. 
The culture of military moderation 
is replaced by a defensive mentality 
that finds its ideological justification 
in the German past. After all, from the 
crimes committed by fascism "can not 
be obtained the right for Germans to 
close their eyes", says historian Hein-
rich August Winkler 8. 5. 2015 in the 
Federal Parliament6, on the 70th anni-
versary of the end of World War II; no, 
Germany's Nazi past brings germans 
the moral responsibility to send its ar-
my around the world in virtuous wars, 
justified on humanitarian grounds. 
Everything that could block public 
opinion on the need for military en-
gagement must be eliminated. The 
war fought by the Federal Republic of 
Germany against Yugoslavia repre-
sented the original historical sin after 
the fascist experience and the Second 
World War, but it was only a step on 
the way to the establishment of a pub-
lic consensus on the militarization of 
the country. Therefore, the Potsdam 
Treaty of 1945 rightly foresaw the sys-
tematic demilitarization of Germany 
- it not only banned the establishment 
of an army, but also the creation of its 
own armaments industry. The society 
known as post-heroic7 society, which 
is the nightmare of the policy of mili-
tarization, armament and deterrence, 
is under continuous ideological fire. 
Former President Gauck, in his speech 
at the Federal Army Staff Academy in 
2012, soundly condemned the happi-
ness-addicted society8 which, with 
its hedonistic thoughtlessness and 
indifference, suppresses the fact that 

it owes its existence to the selfless 
actions of soldiers, "brave citizens in 
uniform" who, - all over the world - 
risk their lives in defense of our free-
dom. In the opinion of Gauck, these 
are traitors who stab Germany in the 
back, but this time they do it in a dif-
ferent way, by preventing Germany 
from pursuing its legitimate peaceful 
ambitions, which is to say, by prevent-
ing it from confronting human rights 
violations around the world with mili-
tary means. According to Gauck, these 
are people who have not yet under-
stood the challenges of the new times 
and who abuse "Germany's historical 
guilt" to "hide their detachment from 
the world or their self-complacency." 
Gauck did not by coincidence stated 
these fundamental sentences at the 
Munich Security Conference 2014 
under the title "Germany's Role in the 
World"9. Germany's new definition of 
its global political role has used a term 
often abused and devalued in political 
jargon: The word responsibility with 
a positive meaning. Germany finally 
assumes its responsibility and fulfills 
its obligations to meet future military 
challenges. The desire to attribute a 
positive meaning to wars, associated 
with the word "taking responsibility", 
not only mitigates the contamination 
of the war phenomenon, but also ac-
cuses of irresponsibility those who 
oppose military "engagement" for 
the deterrence policy and peace. By 
referring to history, anti-militarism, 
anti-war attitudes and the struggle for 
peace are branded as irresponsible. 
People who support trust-building 
measures and oppose the delivery of 
arms to Ukraine belong to the gen-
re of the pacifist lumpens, traitors10, 
conspiracy theorists and admirers of 
Putin. 

Based on this logic, the increase in 
belligerence and the change in men-
tality represent, at the turning point, 

Not Being Prepared 
for War 

- A New Virtue* -
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the definitive break with the culture 
of military moderation. The aim is to 
achieve a systematic backlash against 
anti-military thinking and anti-arma-
ment policy. It is about going hand 
in hand with this objective of rein-
forcing positions that increase the 
resilience of society in the face of the 
obligations and burdens that will de-
rive from the new political strategies 
of "security". The recent statement 
by war veteran Joseph Fischer that 
the "basic pacifist attitude" which is 
"spreading" in Germany is detrimen-
tal to peace and must therefore be re-
placed by a different attitude charac-
terized by mistrust is in line with the 
desired change in mentality11.

In the pacifist movement and in the 
pursuit of peace, not being prepared 
for war must be opposed to that of 
war-making; since the increase of bel-

ligerence and of the social resilience 
that sustains it cannot mean any-
thing other than being belligerent. It 
should be obvious, especially to the 
Germans, that increased belligerence 
would lead to a historical gap at all 
levels. And if in Germany it is possible 
to speak again not only of fighting, 
but also of victory, if it is intended 
to destroy the economies of foreign 
countries and if the word victory and 
the will to win (Breuer) celebrate its 
rebirth, then the alarm bells must be-
gin to ring loudly in everyone's ears. 

In the face of easily audible war calls 
and massive rearmament initiatives, 
the time to combat the escalation of 
belligerence definitely arrived some 
time ago. What Borchert suggests as 
an unconditional principle is to reject 
all forms of deterrence, armament 

and hostility, to say no with determi-
nation.  Especially in times like these, 
not being prepared for war becomes 
a fundamental virtue. Not being pre-
pared for war is necessary to make 
civilization possible. Only those who 
are inept at war can be prepared for 
peace. Not being prepared for war not 
only implies deterrence and the ab-
sence of attitudes favorable to the vio-
lent resolution of conflicts. The inepti-
tude for war involves a constant men-
tal, spiritual and psychological disar-
mament, the creation of a capacity of 
resistance that "immunizes" people 
against the patterns of justification of 
non-peace and armamentism. Not be-
ing prepared for war is not merely a 
passive trait, but an active mental ac-
tivity that seeks to trace the interests 
behind the calls for a change in the 

civil-military mentality and for great-
er combativity. Not being prepared 
for war means making an effort to set 
aside narratives that seek to integrate 
people into fantasies of deterrence 
and armament. Not being prepared 
for war means resisting the images 
of the enemy that have been installed 
in the hearts and minds of the people 
and that politics exploits to impose its 
interests. Not being prepared for war 
also means resisting the militariza-
tion of words and concepts that have 
already penetrated everyday life and 
language. The development of bel-
ligerence - this is actually the worst 
word of the year 2023. It is so far from 
a civilized world that it is almost dis-
gusting.
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THE FUTURE OF THE HEALTH SYSTEM
ÖCANNOT BE HANDED OVER TO PRIVATISATION!

PRIVATISATION IS A SYSTEM BASED ON
DISEASE, NOT FOR HEALTH

HEALTH IS BEING DESTROYED IN PUBLIC INSTITUTIONS
AND ORGANISATIONS FOR THE SAKE OF PROFIT!

The government and the capital are 
attacking the health system in an or-
ganized manner with steps of privat-
ization.

The system, which fails to prioritize 
life, nature and human beings, traps 
the society between illness and death.

Privatization means the transfer of 
public goods and services to partisan 
companies and international capital.

Privatization is being carried out 
rapidly all over the world and in our 
country, including the health sector.

Privatization of health services is 
being carried out through different 
practices.

Privatization affects both health 
workers and the public who benefit 
from the health services.

The inequality in health care is still 
a prominent problem.

The future of the Republic of Turkey 
is being destroyed by privatization.

It is clear that the political power 
is carrying out policies that will liq-
uidate all public resources over the 
years.

The industry, trade, transportation, 
ports, oil, cities, tourism, ports and 
banks of the Republic of Turkey, in 
particular the right to public health, 
have all been sold to domestic and for-
eign capital for a small price through 
various legal regulations.

During its founding years, the Re-
public of Turkey, that inherited a 
public healthcare system in very un-
favorable conditions, with its policies 
and efforts to prioritize public health-
care, created institutions that produce 
their own vaccines and medicines.

However, the political power has 
disrupted our health system by turn-
ing health institutions dysfunctional, 
closing them down, orienting towards 
the purchase of everything and pri-
vatizing the system.

The government has established a 
system that is oriented towards mak-
ing money from patients which guar-
antees a patient number for the com-
panies, not preventive health services 
and ensuring health.

The government has closed down 
well-functioning hospitals and left 
them to rot by taking steps that de-
grade the institutions and disregard 
equity and merit, and started to build 
giant hospitals outside the cities at 
very high costs.

Hospitals built outside the city 
through the Public Private Sector 
Partnership (PPP) model, these hospi-
tals are called "city hospitals".

In this model, the private sector in 
PPPs demands government guaran-
tees to ensure that all risks are borne 
by the public sector, and these guaran-
tees are given to partisan companies 
behind closed doors.

With the PPP model, resources are 
transferred from citizens' pockets to 
the capital.

There are many problems with the 
city hospitals constructed with the fi-
nancing model called PPP.

Public hospitals are closed down 
not only in Ankara and Istanbul but 
all over Turkey and resources are 
transferred to capital through city 
hospitals.

In this model, contracts are kept 
secret, and 25-year guaranteed rent 
payments are made for the hospitals 
in foreign currency and over inflation.

The Ministry of Health could build 
the hospital itself with the huge 
budget it transfers to the companies 
that build city hospitals.

Unfortunately, under this model, 
very important hospitals all over Tur-
key have been closed down, demol-
ished, downsized or turned into pol-
yclinics.

In this system, easily accessible hos-
pitals located in the inner city were 

closed down, making it more difficult 
for patients to access health services.

One of the most prominent and most 
propagandized topics during the peri-
od of this government has been the 
city hospitals and the health system.

However, citizens cannot find a 
doctor to consult at the hospitals and 
therefore cannot make medical ap-
pointments.

If they do get an appointment, only 
5 minutes of examination time is seen 
as appropriate.

Once examined, there are some-
times difficulties in performing many 
tests, some surgeries have to be post-
poned due to lack of medical equip-
ment, or citizens are forced to receive 
services from private hospitals.

The institutions and hospitals, 
which were the pride of the country, 
have been destroyed.

The doctors, nurses, academics, in 
short, all health workers of the coun-
try have become unable to practice 
their profession due to privatization.

Physicians and health workers seek 
refuge abroad because of the policies 
that do not prevent the violence they 
face and because their profession is 
degraded.

With the spread of privatization 
practices, fewer health workers are 
being asked to do more work, working 
hours are being extended and precar-
ious working conditions are being de-
manded.

The system called public-private 
sector partnership is a complete rob-
bery system.

Public resources are being trans-
ferred to partisan companies and the 
state is suffering losses.

The health system is one of the is-
sues that the government propagan-
dizes the most.

We identify the root cause of the 
current problems as the political pow-
er's commercialization of health and 
its marketist approach to health!

• There is no logic in defending 
a system where health has be-
come an object of consumption 
rather than a right, where it has 
become increasingly difficult to 
receive health services from the 
public services, where patients 
cannot get an appointment and 
wait for months or fill emergen-
cy services.
• A system where all health 
workers are struggling with 
countless problems from educa-
tion to working conditions and 
personal rights will be correct-
ed not by privatization, but by a 
public health system.
• The city hospitals model, 
which is the new form of privat-
ization in health in our country, 
should be abandoned; a hospital 
system based on meeting the 
health needs of the society by 
using public resources, where 
treatment services can be pro-
vided effectively and holistical-
ly, should be implemented.

We, as Genel Sağlık-İş, declare once 
again that the future of the country's 
health system cannot be determined 
by privatization and city hospitals.

We reiterate our demand that the 
NATIONAL, PUBLIC, and PEOPLE ORI-
ENTED health policies initiated by our 
Great Leader Mustafa Kemal Atatürk 
be reintroduced, just as it was a hun-
dred years ago, and that all citizens 
can benefit from equal, accessible, 
qualified and free health services.

* This article is published simultaneously 
in PoliTeknik International and PoliTeknik 
Español.



Page: 24 JANUARY-APRIL 2024   | Edition: Nr. 12

Prof. Dr. Sanjoy Roy
Department of Social Work, University of Delhi - INDIA

Translation from Turkish: PoliTeknik

Introduction
Human beings in the society inter-

act with each other at multiple scales 
and platforms and they develop their 
social skill to perform in accordance 
with the social norms and values. This 
exchange of thoughts and gestures cre-
ates a positive learning environment 
for overall functioning of an individu-
al in the society. This is known as So-
cialization. Socialisation is learning 
process in which individuals in the so-
ciety interacts and learns things from 
each other values and actions and 
through this process, people acquire 
certain set of attitudes, values and ac-
tions being a part of culture or society. 
It is a continuous process which occurs 
in every-day activities of people.

John Dewey, An eminent philoso-
pher and educationist says that “Edu-
cation is a social process; education 
is growth; education is not prepara-
tion for life but is life itself.” He was 
convinced with the fact education 
is something which is equal to life. 
It means that it gives human beings 
what they actually deserve for being 
a part of this society. Dr. B. R. Ambed-
kar, the Father of Indian Constitution, 
says that “Cultivation of mind is the 
ultimate aim of human existence”. 
He was convinced with the idea of 
being educated in all dimensions. For 
him, education is the only key which 
can open all the social locks of the so-
ciety.  Education as a continuous living 
phenomenon was looked by Swami 
Vivekanada in his own ways. He says 
that "Our work should be mainly ed-
ucational, both moral and intellec-
tual."

Socialisation and Education: 
Primitive stage to the advanced 
era
Education is a process of putting an 

individual into a learning situation 
with in a systematic framework. Ed-

ucation and socialization are compli-
mentary to each other as they share 
the common trait of learning and hu-
man interaction. An individual gets 
socialized and educated in the same 
manner through different mediums 
and it makes them adjoining factors in 
the overall learning and growth in the 
society. This process starts from the 
very beginning of one’s interaction 
with the society and family becomes 
the first point of reference through 
which an individual starts learning 
things. Family as the smallest unit of 
the society trains a person through so-
cial norms and values which are made 
in the initial cum primitive stages 
when the human civilisations used to 
live within their tribes and clans with-
out having any other social identity 
attached with each other, they used 
to connect through each other with 
the organic dialects. In written form, 
they used to draw things in symbolic 
forms to educate each other. The field 
sites which have been excavated in the 
different parts of the world have the 
proof that people used to educate each 
other by carving different symbols on 
the trees, leaves, and stones which lat-
er turned into major scripts of writing 
in their local and international cultur-
al interactions.

The Formal education system 
and Methods of Teaching
The roots of the formal education 

system cannot be traced exact date, 
but it is there in our ancient texts and 
scriptures which we had during the 
Buddhist period, Vedic age, and oth-
er coordinates of history. The Vedas 
were the actual sources to understand 
the philosophy of life and system of 
education during the Vedic period. 
It consists of the four Vedas i.e. the 
Rig Veda, Yajur Veda, Sama Veda and 
Atharva Veda. These were the sources 
of knowledge about the culture, civili-
zation, life and philosophy of the peo-

ple of Ancient India. The aim of educa-
tion during the Vedic period was to en-
able an Individual to understand truth 
and to attain Moksha. Moksha means 
‘liberation’ and ‘emancipation.’ Also 
known as Mukti, it is derived from San-
skrit word ‘mukt’ which means to be 
liberated from the life-death cycle. Ve-
dic education also intended to develop 
piety and sense of respect; to train the 
human cognition, intellect and mem-
ory; to make one fit to have healthy 
progeny; to make one live long, and to 
bring immortality within reach (Dash, 
2008, p. 20)

Methods of teaching during, the Ve-
dic period emphasised repetitive recit-
al or avritti. Mostly, three methods of 
teaching were being used by teachers 
during that period: 

(i) Sravana (Listening): Students lis-
tened to the words or texts uttered 
by the teacher and memorized them.
(ii) Manana (Deliberation): It was an 
advanced method of teaching thro-
ugh which the students were taught 
how to reflect on the topic taught by 
the teacher. Intellectual appreciati-
on of truth was the prominent featu-
re of this method. 
(iii) Nidhidhyasana (Meditation): 
Through this method realization of 
truth was to be accomplished. The 
individual was helped by this met-
hod to realise the self.

The Buddhist Education System
Buddhism as a philosophical base 

and religion was established by the te-
achings of Buddha in and after 600 BC. 
The basic idea of ‘Sangha’ was about 
sitting together and having discussi-
ons and conversations over things to 
understand them in the way they are 
and with other attached dimensions to 
them. Buddhism spread through the 
‘Monasteries’ and ‘Vihars’, where edu-
cational activities were carried out by 
the monks. Only monks or ‘Shramans’ 

were authorised to impart education 
to the people. Thus, the monasteries 
and ‘Vihars’ took the places of sacrifi-
cial altars and as a result, these places 
became the centres of leaving as well 
as cultural life. The aims of Buddhist 
education were individual as well as 
social. Under the individual aim, the 
development of moral character was 
emphasised; under the social aim, pro-
motion of culture and social efficiency 
were more focused. The aim of educa-
tion was to disseminate worldly and 
practical knowledge (Nayak, 2012). 
The most important aim of education 
was to show the path by which an in-
dividual can overcome the desires and 
ultimately achieve Nirvana.

The Modern Indian Education 
System
The education system in India has 

always been an combination of mul-
tiple sources and methods. India as a 
diverse country welcomed everyone 
from the globe to roam around and 
shared their methods of learning to 
make positive amendments in their 
own teaching and learning systems. 
The modern system of education was 
started by the Portuguese missionari-
es as early as 1510. Thereafter, the Bri-
tish Christian missionaries came to In-
dia and the education in modern India 
started with the advent of the British, 
the colonialism. The education during 
the reign of East India Company was 
initially neglected as the company was 
busy in consolidating its rule over In-
dia. When one lakh rupees was sanc-
tioned in the budget for the education 
in India in 1813 (Charter Act), Maca-
ulay Minutes (1835) was written and 
submitted to William Bentinck, the 
then Governor General of India. The 
minute shaped the destiny of Indian 
education. However, the significant 
educational reforms under the East In-
dia Company began after the Wood’s 
Despatch of 1854.

Chronological Trajectory of 
Indian Education System: 

Towards Inclusivity
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Education system in 
pre-independent India
The major developments in Educa-

tion started during the pre-independ-
ence period, notably from the recom-
mendations of the Macaulay’s Minutes 
(1835). It continued till the independ-
ence of India with many other devel-
opments in education.

The Macaulay’s Minutes (1835)
The beginning of the state system of 

education in India under the British 
rule may be traced back to the year 
1813 when the East India Company 
was compelled by the then circum-
stances, both socio-economic and 
political, to accept responsibility for 
education of the Indians. However, it 
has its real roots in Elphinstone’s ‘min-
utes’ of 1823 in which it was stressed 
on establishing schools for teaching 
English. Subsequently, Macaulay ad-
vocated education of the upper 
classes in India and advised the 
government for the dissemination of 
western learning through the medium 
of English. Macaulay’s intention was 
to ‘create a class of people, Indian 
in blood and colour but English 
in taste, opinions, morals and 
intellect’ (Nayak, 2012, p. 139). The 
Minute submitted by Lord Macaulay 
was further endorsed by Lord William 
Bentinck which paved the way for edu-
cational development in India.

The Despatch of 1854, popular-
ly known as the Wood’s Despatch, 
observed the situation and gave a 
directive for the promotion of mass 
education. The recommendations of 
the committee were positively consid-
ered by the Board of Directors. Wood’s 
Despatch derives its name from Sir 
Charles Wood who was the President 
of the Board of Control for India (Ag-
garwal, 2011).

In order to achieve the major recom-
mendations, the Despatch suggested 
the introduction of the following ini-
tiatives:

i) The Despatch declared that in all 
the provinces, the Department of 
Public instruction should be set up. 
Its highest official should be desig-
nated as the Director of public In-
struction, and he should be assist-
ed by Deputy Education Director, 
Inspector and Deputy Inspectors of 
Schools. 
ii) The Despatch suggested for the 
setting up of the Universities at 
Calcutta, Bombay and Madras and 
if necessary, at any other places 
too. All the Universities were to be 
modelled on the London University 
which was then an examining body. 
iii) The third scheme suggested by 
the Despatch was the establishment 
of a network of high schools in 
the country. The Despatch empha-
sised on the graded schools. 

iv) The Despatch suggested the 
Grant-in-aid system for the institu-
tions which fulfilled certain quali-
fications. It also suggested that the 
rules and regulations for Grant-in-
aid should be framed on the lines 
practised in England.
v) The Despatch laid importance 
on vocational education and to that 
end suggested the requirement of 
establishing vocational colleges and 
schools. 
vi) It recommended for the inclusion 
of Indian Languages and literature 
during study. In order to secure 
properly qualified teachers, the de-
sire for opening training schools in 
every province of India was suggest-
ed by the Despatch.

The first Indian Education Commis-
sion was appointed in February, 1882 
by Lord Ripon with Sir William Hunter 
(Member of Viceroy’s Executive Coun-
cil) as Chairman with other twenty 
persons as members, besides the 
President. The Commission 72 is also 
well-known as the ‘Hunter Commis-
sion’. It was the outcome of an agita-
tion began by the Council in London.

Indian University 
Commission (1902) 
This Commission was set up funda-

mentally for two significant reasons. 
Initially, the university education sys-
tem was extremely defective and noth-
ing had been done till date to reorgan-
ise the system since its beginning. Sec-
ondly, the London University which 
acted as an ideal for the Indian uni-
versities had gone through a change 
in the year 1898. So, it was the correct 
time for the Indian university educa-
tion system to undergo modification. 
Therefore, the Indian University Com-
mission was set up by Lord Curzon on 
January 27, 1902 and in the same year 
by the month of June, the Commission 
gave its recommendations. The Com-
mission’s recommendations were ac-
cepted in the interest of strengthening 
and revamping of the present educa-
tion system. On the basis of the Indian 
University Commission 1902, Indian 
University Act 1904 was enforced.

Hartog Committee, 1928-29
In May,1928, the Simon Commission 

(An Indian Statutory Commission set 
up for examining into social, political, 
and economic developments of India) 
appointed an Auxiliary Committee, 
also called as the Hartog Committee, 
named after its chairman, Sir Philip 
Joseph Hartog. The Committee ar-
rived at the conclusion that the expan-
sion in the field of education was tak-
ing place at the cost of quality and that 
the immediate need of the hour was to 
improve the “quality of education” 
rather than to struggle to increase the 
quantity education. The Committee 
inquired into all the aspects of educa-
tion in India and presented its report 
in September 1929. The Hartog Com-

mittee proposed various recommen-
dations on primary education, second-
ary education, and Higher education.

Government of India Act, 1935 
The Government of India Act, 1935 

was an important step towards the ad-
vancement of education leading to the 
attainment of the political freedom. A 
new system of administration called 
as the Provincial Autonomy came in-
to force from the year 1937 in eleven 
provinces of British India. The hopes 
of educational advancement were not 
realized as the congress remained 
in power for a short duration of just 
three years. The Act of 1919 had made 
education partly for all the Indian and 
partly for the reserved category. But 
the Act of 1935 removed all classifi-
cations and brought the whole educa-
tional system to be administered by 
the Central government and the Pro-
vincial governments.

Education System in the Post 
Independent India
University Education 
Commission, 1948-49 
After independence of India in 1947, 

the first major initiative in education 
taken by the Government was appo-
intment of the University Education 
Commission 1948-49. The Commis-
sion was appointed under the Cha-
irmanship of Dr. S. Radhakrishnan. 
This Commission is better known as 
Radhakrishnan Commission. 

 
The recommendations of the com-

mission were as follows: 

i) The maintenance of the highest 
standards of teaching, research and 
examination in the universities and 
colleges under their control. 
ii) The courses of study in the uni-
versities with special reference to 
the maintenance of a sound balan-
ce between the Humanities and the 
Sciences and between pure science 
and technological training and the 
duration of such courses. 
iii) The standards of admission to 
university courses of study with 
reference to the desirability of an 
independent university entrance 
examination. 
iv) The provision for advanced 
study in Indian culture, history, lite-
ratures, languages, philosophy and 
fine arts
v) The need for more universities on 
a regional or other basis.
vi) The qualifications, conditions 
of service, salaries, privileges and 
functions of teachers and the enco-
uragement of original research by 
teachers.

Secondary Education 
Commission, 1952-53
With the recommendation of an All-

India Policy on Secondary Education 
laid down by the Central Advisory 
Board of Education made at its 14th 

meeting held in January 1948, the 
Government of India appointed the 
Secondary Education Commission in 
September, 1952 with Dr. A. Lakshma-
naswami Mudaliar, Vice Chancellor, 
Madras University as its Chairman. 
The Commission was directed to sug-
gest measures for re-construction of 
secondary education with particular 
reference to its aims, organization, 
content and relationship with other 
levels of education. 

Education Commission, 
1964-66
Mudiliyar and Radhakrishnan Com-

mission gave certain recommendati-
ons which were followed in the Edu-
cation Commission 1964. The basic 
idea was to re-organise and re-orient 
all the stages of education i.e. primary, 
Secondary, University and Technical 
Education. Therefore, the Government 
of India appointed the Education Com-
mission in 1964 under the Chairmans-
hip of Dr. D.S. Kothari which is popu-
larly known as Kothari Commissi-
on (Nayak, 2012). The main objective 
of this Commission was to assess the 
whole educational system in India. 
The report comprises recommendati-
ons on all aspects of education. It co-
vers education at all stages from the 
pre-primary through the secondary to 
the higher. The Commission’s recom-
mendations covered different areas 
such as reforms needed in education 
including a language policy; structure 
and quality in education; and various 
aspects of school education including 
achieving the universal retention. It 
highlights not only the present defects 
in the system at each level, but also of-
fers practical recommendations for 
eradicating them. 

National Policy 
on Education, 1968
The National Education policy 1968 

was aimed to encourage national pro-
gress, a sense of common citizenship 
and culture and to strengthen nation-
al integration. The National Policy had 
given its recommendations on the fol-
lowing aspects:

i) Free and compulsory education 
ii) Status, emoluments, and educa-
tion of teachers 
iii) Development of languages 
iv) Regional languages 
v) Implementation of three lan-
guage formula 
vi) Achieving equal educational op-
portunities.

National Policy on 
Education, 1986
The emphasis of the National Policy 

on Education was on the vocation-
alization of education. The term 
vocationalization was used to align 
education with areas like agriculture, 
rural development programmes, 
communication and other areas con-
cerned as they were with the overall 
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Translation from Turkish: PoliTeknik

development of the economy. The pol-
icy also stressed the significance of 
Open University System of education 
to expand faster the level of higher 
education. The National Policy on Edu-
cation specified that the nation should 
produce men and women with skills to 
use the recent and modern technology 
so that they can earn their livelihood 
without much suffering. The National 
Policy on Education 1986 considered 
education as a continuum. To earn the 
maximum benefits of the productive 
human resources of the country, the 
best mode is through spreading educa-
tion. Accordingly, on the 7th May, 1990, 
the Government of India announced 
the appointment of a new committee 
“to review the National Policy on Ed-
ucation 1986”

Revised National Policy 
on Education, 1992
The National Policy on Education 

1986 was modified in 1992 by the Pro-
gramme of Action (PoA), 1992 under 
the National Policy on Education (NPE), 
1986. The revised recommendations 
were implemented on certain aspects 
like equity, social justice and educa-
tion; early childhood care and educa-
tion; adult and continuing education; 
education and right to work, higher 
education technical and management 
education; and resources of education.

Contribution of the 
Five-year plans
The five years have played a very 

important part in the operationali-
zation of governance in the country. 
They were the blueprints which were 
used by the governments to take idea 
of good governance from the policy 
formulation to ground level execution. 
They were introduced in 1951 are oper-
ational till now. In between, there have 
been many major changes which hap-
pened in their structures and functions 
for better functioning and outputs.

The five year plans in the area of edu-
cation have tried covered all the dimen-
sions of the education in the country. It 
starts from the primary level and flows 
towards secondary, college, university 
level and technical education. Many 
schools and universities were opened 
by the government in last many years. 
It is followed by the change in the cur-
riculum and class patterns. The overall 
structure of many courses got changed 
as per the need of the time and intro-
duced in new forms and patterns. The 
state expenditure on the education has 
risen over time and more contribution 
is given to the education by all the 
working governments.

The National 
Education policy 2020
The National Education Policy 2020 

is the first education policy of the 21st 
century and aims to address the many 
growing developmental imperatives of 

our country. This Policy proposes the 
revision and revamping of all aspects 
of the education structure, including its 
regulation and governance, to create 
a new system that is aligned with the 
aspirational goals of 21st century edu-
cation, including SDG4, while building 
upon India’s traditions and value sys-
tems. Education Policy lays particular 
emphasis on the development of the 
creative potential of everyone. It is 
based on the principle that education 
must develop not only cognitive capac-
ities - both the ‘foundational capacities 
’of literacy and numeracy and ‘high-
er-order’ cognitive capacities, such as 
critical thinking and problem solving – 
but also social, ethical, and emotional 
capacities and dispositions. The funda-
mental principles that will guide both 
the education system at large, as well 
as the individual institutions within it 
are: 

• Recognizing, identifying, and 
fostering the unique capabilities of 
each student, by sensitizing teach-
ers as well as parents to promote 
each student’s holistic development 
in both academic and non-academic 
spheres; 
• According the highest priority to 
achieving Foundational Literacy and 
Numeracy by all students by Grade 3; 
• Flexibility, so that learners can 
choose their learning trajectories 
and programmes, and thereby 
choose their own paths in life ac-
cording to their talents and interests; 
• No hard separations between arts 
and sciences, between curricular and 
extra-curricular activities, between 
vocational and academic streams, 
etc. in order to eliminate harmful hi-
erarchies among, and silos between 
different areas of learning; 
• Multi-disciplinarity and a holistic 
education across the sciences, so-
cial sciences, arts, humanities, and 
sports for a multidisciplinary world 
in order to ensure the unity and in-
tegrity of all knowledge; 
• Emphasis on conceptual under-
standing rather than rote learning 
and learning-for-exams; 
• Creativity and critical thinking to 
encourage logical decision-making 
and innovation; 
• Ethics and human & Constitution-
al values like empathy, respect for 
others, cleanliness, courtesy, demo-
cratic spirit, spirit of service, respect 
for public property, scientific tem-
per, liberty, responsibility, plural-
ism, equality, and justice; 
• Promoting multilingualism and 
the power of language in teaching 
and learning; 
• Life skills such as communication, 
cooperation, teamwork, and resil-
ience; 
• Focus on regular formative assess-
ment for learning rather than the 
summative assessment that encour-
ages today’s ‘coaching culture’; 

• Extensive use of technology in 
teaching and learning, removing lan-
guage barriers, increasing access for 
Divyang students, and educational 
planning and management; 
• Respect for diversity and respect 
for the local context in all curricu-
lum, pedagogy, and policy, always 
keeping in mind that education is a 
concurrent subject; 
• Full equity and inclusion as the 
cornerstone of all educational deci-
sions to ensure that all students are 
able to thrive in the education sys-
tem; 
• Synergy in curriculum across all 
levels of education from early child-
hood care and education to school 
education to higher education; 
• Teachers and faculty as the heart 
of the learning process – their re-
cruitment, continuous professional 
development, positive working envi-
ronments and service conditions; 
• A ‘light but tight’ regulatory frame-
work to ensure integrity, transparen-
cy, and resource efficiency of the ed-
ucational system through audit and 
public disclosure while encouraging 
innovation and out-of-the-box ideas 
through autonomy, good govern-
ance, and empowerment; 
• Outstanding research as a co req-
uisite for outstanding education and 
development; 
• Continuous review of progress 
based on sustained research and 
regular assessment by educational 
experts;

People who are left out 
in the journey
Education in India has travelled a 

long journey from centuries. It chan-
ged its courses and actions over time 
in accordance with the need of the mo-
ment. It has been a continuous process 
which is never ending in its nature and 
remains with an individual throug-
hout his or her life. The origin of go-
vernment and governance gave a way 
to the phenomenon and made it more 
and more accessible for the people on 
ground. Various policies, schemes, acts 
and programs were sketched through 
which the education can be taken up to 
the people on the ground level. Espe-
cially to the people who were left out 
in the process. These left out people 
were the marginalised groups who re-
mained out of the social order due to 
social exclusion practised by the other 
communities of the society. These com-
munities were:

i) Women
ii) Dalits
iii) Tribals
iv) Transgenders
v) Poor’s

These communities were kept out of 
the social as well as educational system 
for many centuries. After the introduc-
tion of the constitution of India, some 

sections of the society got some space 
in state agencies via reservation po-
licies and other schemes of the state. 
These schemes have positively impac-
ted their lives and gave them the space 
they deserve in the state and society.

But, when we look at the flow of edu-
cation system in the country, there are 
many aspects through which we can 
look and understand it. It gave a new 
path for the human development in 
the country and opened many doors 
for the people. It created a space thro-
ugh which people got into many good 
places which eventually changed their 
lives and standard of living. The state 
intervention in the area of education 
has given many opportunities to the 
people. But there are certain things 
which were got ignored by the law 
makers and implementers who are ser-
ving the state.

Relooking at the idea of “Quality 
Education” and Education as ‘Hu-
man Rights’
Quality education encompasses sev-

eral key elements that contribute to the 
holistic development of individuals. 
And it is only possible when education 
must be considered as ‘human rights’ 
for all. Here are some aspects that are 
often considered integral to quality 
education:

1. Curriculum: A well-designed 
curriculum that is comprehensive, 
up-to-date, and aligned with educa-
tional standards is crucial. It should 
cover a wide range of subjects and 
provide opportunities for both aca-
demic and personal growth.
2. Qualified Teachers: Competent 
and motivated teachers play a cen-
tral role in delivering quality educa-
tion. They should not only possess 
expertise in their subject matter 
but also be skilled in instructional 
methods, classroom management, 
and fostering a supportive learning 
environment.
3. Equitable Access: Quality edu-
cation should be accessible to all, 
regardless of socioeconomic back-
ground, gender, ethnicity, or physi-
cal ability. Efforts to address dispari-
ties in access to education are essen-
tial for achieving educational equity.
4. Engaging Teaching: Effective 
teaching methods that promote ac-
tive learning, critical thinking, prob-
lem-solving, and creativity are vital. 
Interactive and experiential learn-
ing experiences can enhance student 
engagement and understanding.
5. Supportive Learning Environ-
ment: Schools should cultivate a 
safe, inclusive, and supportive en-
vironment where students feel val-
ued, respected, and empowered to 
learn. Positive relationships among 
students, teachers, and parents con-
tribute to a conducive learning at-
mosphere.
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6. Continuous Assessment and 
Feedback: Regular assessment and 
feedback mechanisms help monitor 
student progress, identify areas for 
improvement, and adjust teaching 
strategies accordingly. Formative 
assessments, in particular, enable 
teachers to provide timely support 
to students.
7. Integration of Technology: 
Meaningful integration of technolo-
gy can enhance teaching and learn-
ing experiences, facilitate access to 
information, and develop digital 
literacy skills essential for success in 
the 21st century.
8. Life Skills and Development: 
Beyond academic knowledge, educa-
tion should also focus on developing 
essential life skills such as communi-
cation, collaboration, resilience, em-
pathy, and ethical decision-making.
9. Cultural Relevance: Recogniz-
ing and incorporating diverse cultur-
al perspectives into the curriculum 
promotes inclusivity and helps stu-
dents develop a global mindset, cul-
tural awareness, and appreciation 
for diversity.
10.  Community Engagement: 
Collaboration with parents, commu-
nities, and relevant stakeholders fos-
ters a sense of shared responsibility 
for education and strengthens the 
support system for learners.

By addressing the above elements 
comprehensively, educational institu-
tions can strive to provide quality ed-
ucation that equips students with the 
knowledge, skills, and attitudes need-
ed to thrive in an ever-changing world. 
And education is being as ‘human 
rights’ will automatically create more 
scope for the marginalised people to 
get education.

When we look at the country with a 
marginalised friendly, academic, and 
sceptical lens, then we can try to con-
nect the locations of the people who 
were thrown out of the system even 
after having so many initiatives from 
the side of the state. When we look at 
the socio-economic structure of the 
Indian society in the contemporary 
times, we will be able to understand 
that in the name of good governance, 
multiple development plans and qual-
ity education, some people got exclud-
ed again. But the interesting scenario 
is that these people cover the majority 
population of the country. The educa-
tion system which we proposed earli-
er by different governments have not 
reached them with the expected pace. 
At the same time, there are other social 
factors which have played a very im-
portant role in their execution as the 
people who were in power were from 
the dominant sections of the society 
and never wanted the marginalised 
people to come forward in the main 
stream society.

When we look back and understand 
the idea of “Quality education”, we 
have to understand with a more com-
passionate lens. Within the framework 
of “Quality Education”, we need to 
cover each and every point and under-
stand how it differs from the promise 
which were made or is made by the 
new government of their election agen-
da. The curriculum which is proposed 
in all the segments plays a very impor-
tant role in all the forms of education.  
But, getting access to the curriculum 
and working with the pace of it are two 
different aspects. 

In India, everything is distributed to 
the people on the basis of their iden-
tities and classes. Getting access to 
equitable education becomes a bigger 
task for the people on the margins. It 
eventually became the major reason 
why they were and are not represented 
in the major educational institutions. 
They have no equal resources distrib-
uted among them due to which their 
access to education becomes difficult. 
Pedagogy and learning environment 
plays equally a very important role 
in the process of education. In the re-
motest locations of the country where 
people have their organic ways of liv-
ing, introducing the pedagogies which 
are very alien to them and also, the 
learning environment provided to 
them is very discriminatory in nature. 
The dropout rates among the back-
ward sections especially among the 
SC (Scheduled Castes) and ST (Sched-
uled Tribes) have increased drastically 
from 2016 to 2020 due to very nature 
of caste oppression and discrimination 
faced by the marginalised students in 
the educational institutions at various 
levels. Therefore, education must be 
considered as ‘human rights’, only then 
marginalised will get real justice.

The integration of technology in 
Education has shifted towards the 
digitalization which showed during 
the COVID times from 2020 when the 
whole education system shifted to the 
ONLINE mode of education. Here, the 
people who were having access to all 
kinds of gadgets and technology took 
all the benefits of online education 
system. But people who reside in the 
areas where there are no internet con-
nections faced a lot of troubles in get-
ting the education. In addition, getting 
admission and examination process 
online created a lot of hurdles for the 
students in rural areas as they have no 
proper access to the medium of com-
munications and source of support.

But, what is the Way Forward?
The whole idea of providing and 

getting education flows is to create an 
individual responsible citizen to mak-
ing productive asset for the country, so 
that he or she can serve the nation with 
the form of education and skill set he 
or she have acquired over time. In last 

seven decades, the education system in 
India took many turns in order to make 
it more accessible, affordable and us-
able. Multiple plans, programs and 
policies were introduced by the state 
to include more and more people into 
the mainstream education system, but 
there are many gaps we have found in 
the system due to which many of them 
especially marginalized or underprivi-
leged are still residing on the margins. 
The major benefits of the education sys-
tem have reached the people who were 
already privileged and were having 
resources in their hands. It maintained 
the difference between the haves and 
haven’t in the society. The state based 
initiative impacted only a selective 
portion of the society who was the peo-
ple already equipped with everything 
or major shares of the benefits.

The pragmatic school of thought who 
deals with the concept of problem solv-
ing can give us a way for solving some 
of the problems in linkage with the ed-
ucation system in India, which are as 
follows:

1. Teacher Student Ratio: The 
Teacher student ratio in the coun-
try is facing a lot of imbalances due 
to the lack of appointments. A lot 
of qualified people having all the 
required qualifications for the jobs 
are not getting employments. In the 
parallel world, the educational insti-
tutions are facing trouble due to lack 
of qualified teachers in the schools 
and colleges. The state should take 
positive actions for raising the status 
of school education and should work 
on the recruitment of new people to 
maintain the student teacher ratio in 
the educational institutions. 
2. Expenditure on Education: 
The state expenditure on education 
is very low. It is around 4.5 percent. 
The low investment in the education 
sector is one of the major factors re-
sponsible for the low output from the 
sector. The state should invest in the 
central policies on the education to 
make it accessible more and more for 
the students who are residing in the 
remotest areas of the country.
3. Youth centric policies: The 
state should look forward to form 
youth centric policies as India is 
Youth populated country. It means 
that the majority population of the 
country is youth. It is that states duty 
to invest more in the youth develop-
ment programs through their inter-
ventions.
4. Skill Development: The lead-
ing countries of the world have one 
thing in common is that they all 
have invested in heavy industries, 
technology, and skill development. 
Skill development is one of the most 
important aspects which are related 
with the overall development of the 
country in linkage with the educa-
tion system. India is service sector 

economy in majority so the Indian 
state should invest in the skill de-
velopment programs in addition to 
establish heavy industries in the 
country.
5. Professional Courses: The state 
need to work upon increasing the 
space for the professional courses 
in the countries education system 
in addition to the academic courses. 
The professional courses are em-
ployment oriented in nature. So it 
becomes easy for an individual to get 
a job in the market.
6. Approaching grass roots: Ma-
jority of the Indian population re-
sides in the villages of the country. 
Illiteracy and unemployment leads 
to migration of people from the rural 
areas to the urban belts of the coun-
try which is creating misbalance in 
the population as the working pop-
ulation is concentrating in some ur-
ban areas and the remaining part of 
the country is having vacuum of the 
labours in the local areas. The state 
in this regard should invest in the lo-
cal educational institutions. In other 
words, the state should approach the 
rural areas and invest in the educa-
tional institutions in order to make 
education accessible for all the sec-
tions of the society. 
7. Inclusion of the left outs: In the 
last seven decades of independent 
governance, there have been many 
policies and programs created by dif-
ferent governments but there is huge 
population of the country is strug-
gling to get good quality education 
due to various socio-political reasons 
which worked time to time. The state 
should take positive actions in ensur-
ing the inclusion of such sections of 
the society in the main stream educa-
tion tend to the social system. 
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Prologue
The religiosization of education can 

be defined as the process of organi-
zation and configuration of the edu-
cational system in accordance with 
pre-determined objectives, in which 
the form, content, methods, lectures 
and materials used in the teaching-ed-
ucation process are based to a large ex-
tent on religious norms and references. 

While commercialization and pri-
vatization practices are intensifying 
in education in Turkey, the Ministry of 
National Education is gradually intro-
ducing religious elements into the edu-
cational process in almost every field, 
from the design of the curriculum to 
practical applications. The steps in the 
direction of religiosization that have 
been taken in recent years, in open de-
fiance of the most fundamental princi-
ples of educational science, have begun 
to exert psychological pressure on par-
ents and students. 

The Republic of Turkey, since its 
foundation in 1923, was inspired by 
the Western world and adopted an ed-
ucational model based on secular and 
scientific education. Religious schools 
were closed, gender separated educa-
tion was abolished, coeducation was 
introduced, and a secular scientific ap-
proach was adopted in the education 
system. Interventions to religionize the 
educational system, in which religious 
classes are optional and science and 
culture classes are predominant, have 
been frequent, but their effects have 
been limited. 

We can start the process of religio-
sization of education in Turkey with 

the coup d'état of September 12, 1980. 
The official ideology of the September 
12 coup d'état was the "Turkish-Islamic 
Synthesis" and the imposition of com-
pulsory religious classes played an im-
portant role in the process of structur-
ing the educational system in this sense 
and all students were obliged to receive 
religious classes. Religious commu-
nities and groups, whether openly or 
secretly supported, expanded rapidly, 
and Quran courses and Imam Hatip 
schools (religious vocational schools) 
took important and effective steps to-
wards the religiosization of education 
in Turkey. 

The education system in Turkey has 
been undergoing a major and drastic 
transformation, especially since 1980, 
with the impact of the 'market and re-
ligion-oriented' policies adopted in all 
areas. It is obvious that this process 
implies that the meaning and function 
of education and child raising are going 
to be determined by an educational sys-
tem that is totally market-oriented in 
one aspect and dominated by conserv-
ative religious ideology in the other. 

The "Turkish-Islamist Synthesis" ap-
proach, which was inherited by the 
political power of the September 12 re-
gime, has been tried to be implement-
ed step by step in the last 22 years, and 
has surrounded the whole educational 
system like a spider web with the direct 
support of the government through 
schools, residences, courses, etc. of 
foundations and religious communities 
placed by the MEB (Ministry of Nation-
al Education) in the educational system 
with projects and protocols.

The AKP, which de-
monstrates at every op-
portunity that it is the 
representative of the 
oppressive and authori-
tarian mentality of Sep-
tember 12, has shown 
that it is the most faith-
ful heir of September 
12 with the measures 
it has adopted in the 
name of the religiosi-
zation of education. 
By means of the prac-
tices of religiosization 
of education, a single 
nationality (Turkish), 
a single faith (Islam) 
following a certain sect 
(Sunni-Hanafi) and a 
dominant gender (ma-
le) with a conservative 
religious mentality ha-

ve been imposed, which 
has become an important 
means of discrimination and 
marginalization against seg-

ments of society whose ethnic identity, 
belief or sect is different. 

The practices of shaping education 
according to religious norms and re-
ferences, both in terms of content and 
form, which have been implemented 
step by step during the AKP govern-
ment, have become more concrete in 
recent years. Non-scientific interventi-
ons in the educational curriculum, re-
duction of philosophy-science classes, 
compulsory religious education for 
children with autism and mental disa-
bilities, visits of preschool and elemen-
tary school students to mosques, de 
facto implementation of religious edu-
cation at the preschool level and even 
in kindergartens, etc. stand out as pro-
minent practices in terms of the religi-
osization of education in recent years.  

CHILDREN AS THE TARGET 
GROUP OF THE RELIGIOSIZATION 
OF EDUCATION
Since preschool education is not com-

pulsory in Turkey, most parents, espe-
cially in villages, are unable to send 
their children to preschool centers for 
reasons such as transportation fees, 
ancillary staff fees, etc. Quran courses, 
which look like kindergartens, were 
set up throughout the country by the 
Directorate of Religious Affairs, the 
official representative of Sunni Islam 
in Turkey, started to provide 'religious 
education' to preschool children be-
tween the ages of 4 and 6. It should be 
noted that while the state pre-school 
institutions require money from par-
ents as fees, the courses provided by 
the Directorate of Religious Affairs are 
completely free of charge. The Quran 

courses for 4-6 year olds provided by 
the Directorate of Religious Affairs 
became the alternative to preschool 
education by functioning as a de facto 
religious school. In accordance with 
a statement from the Directorate of 
Religious Affairs, some 214 thousand 
children between the ages of 4 and 6 re-
ceive education in Koranic courses un-
der the Directorate of Religious Affairs. 

The government, with the 4+4+4 reg-
ulation in education (4 years of prima-
ry, 4 years of secondary and 4 years of 
high school), which was implemented 
12 years ago, intended to educate the 
generations in line with its political 
ideological objectives. But the govern-
ment not satisfied with this and further 
expanded his goal and paved the way 
for religious education activities for 
the 4-6 age group, which he could more 
easily 'shape' in a conscious and pro-
grammed manner. It is inevitable that 
this situation will have very dangerous 
consequences for the healthy develop-
ment of children. Imparting religious 
education, for whatever reason or jus-
tification, to preschool pupils aged 4 to 
6, who are still in the age of play and 
whose concrete and abstract thinking 
abilities are not yet developed, funda-
mentally contradicts the principle of 
the 'best interests of the child' of the UN 
Convention on the Rights of the Child, 
to which Turkey is a signatory.

Each age has a certain level of men-
tal maturity, perception, reasoning and 
abstraction. Thus, in order to transmit 
information to the child, the child must 
first be able to understand it, and then 
he or she must not be crushed under the 
weight of that information and there 
must be no possibility that he or she 
will be harmed by a misunderstand-
ing. As is often the case in the practice 
of "religious education" in Turkey, it is 
inevitable that religious education that 
creates feelings of fear, anxiety, hope-
lessness and guilt in children, and that 
exposes children to religious education 
at a time when they are not ready to 
acquire religious knowledge, will have 
negative effects on children. 

The major disadvantage of religious 
education without a pedagogical basis 
is that children are constantly taught 
fear. Fear is the most important refer-
ence in religion for orienting toward 
one behavior or avoiding another. 
Above all, the fear of sin is taught. Nev-
ertheless, in childhood it is important 
for children to make mistakes, to de-
velop their own conscience and social 
judgment, listening to all kinds of voic-
es coming from within before forming 
their own truths. 

RELIGIOSIZATION OF EDUCATION AND 
SECULAR EDUCATION IN TURKEY 

Wikimedia common: A 19th-century depiction of Galileo before the Holy Office, by Joseph-Nicolas Robert-Fleury
File:Galileo before the Holy Office - Joseph-Nicolas Robert-Fleury, 1847.png
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As for the religious education of chil-
dren who are at the beginning of their 
developmental stage and in the phase 
of concrete thinking, it is inevitable 
that children have difficulties in un-
derstanding and internalizing the ab-
stract concepts that they try to 'teach' 
in an education far from pedagogy and 
based on fear. For instance, when chil-
dren of this age learn that they will be 
punished for their mistakes (sins), they 
believe that they are guilty even when 
they think about something, and they 
believe that the bad things that happen 
are due to their own mistakes. Over 
time, this feeling of guilt can cause 
children to become introverted, devel-
op depressive feelings and experience 
dangerous behavioral disorders, even 
to the point of wanting to die. 

From the configuration of the cur-
riculum within the framework of 
religious values by the Ministry of 
National Education (MEB) to concrete 
practices through religious activities 
in schools, religious elements are grad-
ually introduced into the educational 
process in almost all areas. The religi-
osization measures implemented over 
the past 22 years, ignoring the most 
basic principles of educational science 
and the developmental processes of 
students, have begun to create intense 
psychological pressure on students 
and parents. 

WE MUST NOT DEFEND A 
'MARKET AND RELIGION-
CENTERED' EDUCATION, 
BUT A SECULAR-SCIENTIFIC 
EDUCATION.
Around the world, the education 

system is based on transmitting to 
children and young people the basic 
values of societies. The education sys-
tem and schools are also places where 
social and cultural values are repro-
duced.  The peculiarity of the school 
in cultural production is based on the 
naturalization of existing social differ-
ences through the redefinition of their 
limits. On the other hand, schools also 
provide environments and opportu-
nities to question and critique these 
differences. In this sense, schools are 
also places where advocates of secu-
lar-scientific education and opponents 
of science often come into conflict. 

The curriculum includes a total of 
33 religious classes, one compulsory 
subject for 9 years and 3 electives for 8 
years. It is not possible to find 33 class-
es of religion in any of the countries of 
the world with 12 years of compulsory 
education. Even the Islamic Republic of 
Iran does not have as many religious 
subjects as Turkey. Practices such as 
Imam Hatip High Secondary Schools, 
Imam Hatip High Schools and Hafiz 
Schools are encouraged by the MEB 
(Ministry of National Education), and 
there is open favoritism towards these 
schools. 

All educational institutions in Tur-
key have rapidly moved away from 
their actual functions due to the racist, 
sectarian, discriminatory and author-
itarian practices of the government. 
The oppression, violence and imposing 
practices applied by the government 
in all areas of social life, especially in 
education, show that there is an open 
challenge against secular education, 
egalitarian, free and democratic life. 

The relationship between religion 
and education in societies is largely de-
termined by the relationship between 
religion and the State. In other words, 
the stronger the influence of religious 
issues on the State, the more directive 
and imposing they are on the educa-
tional system. In this regard, it is im-
possible to think of the impact of reli-
gion on education apart from the exist-
ing political structure and the relations 
established with the ruling classes. 

In secular education, the curricu-
lum/teaching programs should be 
based on scientific knowledge and not 
on religious norms and references. The 
teaching programs should explain that 
there is no single, immutable truth, 
and that even inanimate matter dis-
solves and disintegrates, on the one 
hand, and organizes itself into new 
forms, on the other. In this way, stu-
dents will better understand that, un-
like the religious discourses often used 
in education, there can be no 'single, 
immutable' explanation of ever-chang-
ing reality. 

Since religious teachings are specific 
to their own times and have local char-
acteristics, their contradictory aspects 
with universal values have constantly 
accumulated in the historical progress 
of humanity. The exclusive definition 
of the sacred in terms of religion in re-
ligious education largely excludes the 
critical framework of science and the 
most basic features of social life. Com-
prehensive and compulsory education, 
which is the basis of modern society 
and social development, must respect 
the equality and fundamental rights 
of human beings and the best interests 
of the child, and must be organized in 
such a way as to enable children and 
young people to access existing knowl-
edge and acquire critical thinking 
skills for their self-realization. 

One of the important indicators of 
secular education is 'coeducation'. Co-
education is a practice that is not only 
related to the field of education, but 
has multifaceted social, sociological 
and pedagogical characteristics. It is 
desirable that boys and girls are edu-
cated together from childhood, that 
the different genders get to know each 
other, respect each other's differences 
and raise awareness of gender equal-
ity from early childhood. In this way, 
more balanced personalities are creat-
ed and respect for others and gender 

differences can be taught in the educa-
tional process. 

What lies behind the desire of oppo-
nents of coeducation who want boys 
and girls to be educated first in sepa-
rate classrooms and then in separate 
schools is the belief that, by educating 
children in separate environments ac-
cording to their sex, they will be 'kept 
away from sin'. A similar approach can 
be seen in values education. Those who 
want education to be organized ac-
cording to religious norms claim that 
girls and boys should be educated in 
separate schools or classes on religious 
grounds, and they understand only 
'religious values' when talking about 
values education. This ignores the fact 
that schools are not only educational 
spaces, but also socialization spaces 
for children in terms of their healthy 
development. 

It is important to question whether 
students will be formed with a critical 
mental structure or with an education-
al structure in which they accept the 
information given to them by memoriz-
ing it textually. Since no society is com-
posed of people who share exactly the 
same beliefs, the State, which should 
be at the same distance from all beliefs, 
should not provide education only for a 
particular religion or belief. 

Secularism is a scientific concept 
and has rules that apply to everyone. 
Although the implementation of sec-
ularism differs from country to coun-
try historically and sociologically, the 
common feature of all of them is that 
'the State and religion are strictly sep-
arated from each other, religion should 
not interfere with the State and the 
State should not interfere with reli-
gion, and the State should not impose 
or direct each other'. The State may not 
enact laws based on religious norms, 
nor impose negative restrictions on 
the religious life of individuals, nor 
'encourage' religious life. A secular 
State cannot interfere in matters such 
as 'what are the norms of religions, 
how they worship, where and when 
they worship'. If it interferes with this, 
it means that it interferes with the per-
sonal sphere of faith. 

Secularism is an important concept 
that contemplates the separation of 
religious activities from State and eco-
nomic life, that the State does not rely 
on religious principles and power, and 
that it obtains its power directly from 
the people. In this sense, secularism is 
not the enemy of religion, on the con-
trary, it is the insurance for all beliefs 
to live on equal terms. Therefore, in a 
secular country, the State must be im-
partial with all religions, believers and 
non-believers, and keep the same dis-
tance from all citizens. 

Secular education, which is an im-
portant part of public education and 

focuses on the human being, advocates 
that all human beings are equal, re-
spectable, open to learning and devel-
opment. Secularism means grounding 
State administration, education, legal 
norms and social life as a whole on 
reason and science, not on religious 
norms. 

Epilogue
It is important to view education as a 

social phenomenon and to analyze the 
variables that define this phenomenon 
within a holistic framework. Education 
as a whole reflects the social reality in 
which we live. Observing the problem 
from this perspective, it becomes evi-
dent that the radical transformations 
observed in the educational system in 
recent years are not only the product of 
interventions made by the current gov-
ernment at various levels. 

Throughout the world, educational 
systems are institutions that trans-
mit to children and young people the 
fundamental values of societies. The 
education system and schools are also 
places where social and cultural values 
are reproduced. The peculiarity of the 
school in cultural production is the 
naturalization of existing social differ-
ences by redefining their limits. On the 
other hand, schools also provide envi-
ronments and opportunities to ques-
tion and critique these differences. In 
this perspective, Turkey's education 
system and schools are also areas of 
struggle in which those who advocate 
secular education and life and those 
who want to shape education and so-
cial life according to religious norms 
and references frequently confront 
each other. 

The transformations of the educa-
tional system are neither separate nor 
independent from the development 
processes of the economic, social and 
political system. For this reason, in 
countries like Turkey the struggle for 
secularism and secular-scientific ed-
ucation cannot be separated from the 
struggle for fundamental rights, equal-
ity, freedom and democracy, especially 
children's rights, carried out in schools 
and society. 

Either the education system and 
schools surrender completely to the 
dominant ideology or we fight for the 
kind of education that children and 
young people should receive and the 
type of society in which they should 
live. The reason for the existence of 
our union and our struggle in Turkey is 
the defense of public, democratic, sec-
ular, scientific education in the mother 
tongue as opposed to 'market and reli-
gion-centered' education. 

* This article is published simultaneously 
in PoliTeknik International and PoliTeknik 
Español.
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